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ABSTRACT 



.Perspectives on exc&^lence in education are addressed 
in a 198? public hearing. Representatives from Arkan^as^ Louisiana, 
*^exas, and Mew Mexico are among the witnesses. Attention is directed 
to federal policy toward excellence in education anii signs o£^ 
improvement. It IS noted that many districts have set rigorous 

standards for promotion and graduation^ The Reagan Administration has 
reduced paperwork and' reporting requirements ^ .proposed regislation 
concerning vocational and adult education and the/educatibh of 
children with limited English proficiency, Nand ehhahced_state and 
local capacities through the Cbmmissibh on Educational Excellence and 
through a hew ctechhology rhitiative. It is also suggested that the 
federal government should choose some pr ibfi ties such as the effort 
in fbreigh J^ahguages^ Add^itiohal tobies include the f ollpwing: social 
changes that have affected student ^btiieyement , factors that have 
ihfluejiced student achievement , the importance' of teacher education.. 

to improve schpoling, the need to promote competence in the basic 

skills^ develo^ents in southeastern states and* implications for the 
pursuit of excellence in public education^ nee^s of the disruptive 
child, discipline in the Schools, declining parental involvement in , 
the schools', the purvSuit of eq^l educational ^opportunities , and the 
problem of school financing. (SW) 
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. ^ . 9:00 a.iti. 

F-gXHOaN ; Good morning. 



i am Scott Tuxhbrn, the Secretary's Regibrial. 
Representative of the Department of Education liere in Dallas 
And on behalf of ' the Department * and th^^ Regional Office> 
I want to welcbitie you to this regional hearing on a subject 
that is of interest not only in this region but -it is of 
.interest in practically every home in th^Ls cdUhtry^ and 
that's excellence in education; how can do a better job 
in educating boys and girls, ' V 

Secretary Bell has appointed a National 
Commission on Exceiiehce in Education, and this Commission 

- y. 

is having meetings all around this great country trying 
to hear what people suggest would be ways that we can have 
a^ better educational system, a better educational program, 
bettei: techniques, that we do educate boys and girls". 
. - • This region is very f ortunate in that we 

have two members ^erving on that National Commissi^. We 

■ t - _ 

have Dr. Norman Franqis, who i^ president of Xavier Uh^versi 



in New Orleans. He has proven ■ that he is an innovator. .At 
a private school, he has proven that Re can look at a 
sii:uatibh where boys and giirls are having problems and come 
Up with some new techniques to move' those people. 

Ahd> Dr. Francis, we're just so pleased 
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that you a^e on the panel and glad that ^ou're here with 
II© today. 

DR. NORMAN F RANCIS ; Thank you, ' - ^: 

. PR . TUXHORN : We also have one of the fbreihbst 
superintendents in ou'r region, and Dr. Leonard DeLayo 
suggests he probably is the leading ' administrator in 
New Mexico, Dr. Frank Sanchez, Jr., Superintendent of the 
AiBuguerque Schools. He's be^h in the region. He's been 
in Albuquerque a long time and reaiiy doing some creative ^ ^ 
things for many individuals in that school system that have 
heeds ^ -and in serving on the panel, you can imagine that 
that superintendent is bringing a lot of cutting-edge, 
practical" questions to these people that would cbxne in with 
a lot of theory. 

^ And, Frank, it is indeed a pleasure to have 

you here today and also having you ^erve on the National 
eommission on Excellence.. " ' ' . 

■ ___ •/ ..V...... . t^' 

MR. FRANCISCO SANCHEZ : Thank you. ' 
_ PR . f UXHQRN ; « - To start off our program, we 
are indeed favored in that we have Dr. G^ry Jones, who is ^ 
the Under Secretary designee for the pepartmeht of Education. 
He has previously served as the Deputy Uftder Secretary for 

Planning, Budget, and Evaiuatioh before he was hbmihated 

_ - _ _ «- 
to be the Under Secretary for. the Department. 

And before coming to the Department of 



^ucatibh in April , of - 198i, he had served' as vifce president . 
of the general grants program for tJie MacArthur Fbuhdatibri. 

based -^in Chicago. ^ ' ■ .._ • - ■ ; : _ - 

^ ^ --. 

^_ 

He is no newcomer to education. He was 

_ ^ _ _ < ^ ^ - - • 

vice president for administration 'of the American Enterprise 

Institute for Public folicy Research, and serVed as an 

associate publisl:^er of two publications, Requ'lat^h and 

Public Q'pinibh . ^ ^. . 

*_ i>* 

He served as the. executive ^assistant tb 
United States Senator Robert Griffin of 'Michigan for three 
years. He served from 1966 to 1970 as assistant di^ctbr 
of amissions at Albion Cbllege^ in Miohigai*. 

/ . ' ■ • ^ 

He was previously 9 member of the board of 



the boarct 

education of Fairfax eounty Schools in Virginia, and 



currently is a visiting 7- serving on the committee called 
the Visiting Committee for Student^ Affairs at Case Western' 
Reserve University and oh the Gerald R. Ford ^Institute . 
for Public Service at Albion College. 

He graduated with ^ah A.B. front Albion. 
Must have been all right or they wouldn't have asked fiiih 

back.: And got his master's and Ph.D. from Michigan State 

.V ■ - - - • — - ______ ^ ___ _ 

University. He how lives in Fairfax , -Virginia; r 

An^ it is indeed a pleasure^ fbr this Regional 

Office and for us in this great five-state region to weicbitfe 
4 ' ^ . 

• f - ' 

you, Dir. Jones, to give us an orientation to Excellence 
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in Education, 

. .. . ■ ' (Applause.) - — 

* 

KEYNOTE ADDRESS - THE HONORABLE GARY JQNES 

' ' ' ' PR . GARY "^JQNE S ; Thank you, very much >^ Scott . 

Ladies and gentleitten, if seeitts that all 
occasidpaiiy will experience something that at the time 
that ybii experience it you don't .really recall or suggest 
to yourself how it jcould be a notable occasion, but this 
sumirier/ my wife and I had lunch with another couple, whp 
brought • along an elderly aunt. And this senior citizen 
of 94 years of age recalled the gresathess of this hatibh^^ ' 
at least in a historical sense. The greatness of the nation 

that she had witnessed, such al'i inventions of the airplane, 

_ . . - _ . r 

the automobile, radio, T.V. , much less inicrdwaveV.ovens 

_ - • 

and computers and men oaa the moon, and inventions that to 

- - - ^ -i* - - -- - 

me illustrate the p^ierice of man arid the implausible 

. " _- J* ___ -_- 

.capability of ^igh expectations on man, the uniqueness of _ 



maO'" s' mind, and> then, too, the del Jtberkteness of tirfie. 

, -/ • 

And, yet, as you open .this regional meeting 
on eitcellence here in Pallas, I"c3 like to suggest that we 
expedite our search for excellence in education for our 
next generation. The real needs of a real world make 
demands that d9ri • t allow us the deliberate spee<tbf bur 
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tiirie-hbhbrec? past. 

* First governments no longer embrace 
aggressively expansionary policies because they no longer 
thinR they work. The .demonstrated and proven risks are 
run-avay inflation and a surge in imp>brts if domestic 
industries aren't competitive. 



Second, these changes are global. Unemplbyrner 
has skyrocJ^eted in Germany , France , Italy , Canada / and 
even Great Britaiiji. ^Here,, in the United States, we're not 
only shouldering those problems- but a third challenge of 



our own making, and that's the explosion of entitlement 
programs. Some time's* they aire referred tb as automatic 
spending programs. 



7' 



The federal government's spending on these 



and other'' relatively uhcbhtrbllable expenditures — and, 

* ■ ■ » 

I might note, that's everything from government pensions 
to interest on the hatibhal debt to the guaranteed student 
loan program — totale*^ 485 billion dollars last year* 
That's 73 percent of the federal bu;c3i'get'. And I might add 
that they are uncontrollable pricipally bec^ause of 
Congressional statutory provisions. whicfi^generate the 
prq^rarri spending patterns. r i * 

^^''■i- Now, even after adjusting for ihflatibn, 

the ser_ entitlement programs grew by almost f ive \percent each 
year between, 1975 and '81 alone. - Real total outlays for 
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the federal government grew by icss than four percent per 
year. . 

^3ow, let me d±scu9S this just for a nioment 
before, moving On tp the subject of excellence itself. And 
don't misunderstand fne. ^^JCdeve these entitlement 
expenditures initiatedr in tKp 1960 ' s represent a federal - 
responsibility. But somehow we heed to allow for a reduction 
in theit rate of growths With over 73 p.^rcent of the budget^t 
largely locked up and over 93 percent^ if -we in^clude the 
Department of Defense budget, we need to look at that smaller 
discre-tionary slice of the federal budget pie tOj^get the 
'Congressional spending under control. Parenthetically, 
we're especially vulnerable in our department because 124 
but of the 125 programs are discretionary. ^ 

That's why we're all being asked by the 

«» 

President to go back to bur traditibh of first Ibokihg at 

... ^ . . ^ 

what families can do for themselves/ and what the families 
can't do, look tb the local governments, the county goverh- 
rnents, and what those governments can't do or won't da. 



we look to the state governments.. , And what that government 
wbh't db br. can't db^ we Ibok tb the national government. . 

This is the real world and the real challenge 
and' the real opportunity we -face when we get down to 
discussing United States Government policy toward excellence ^ 
in education in each of bur 50 states. As:^ the public 



^ ii 



. - 11 

■; ^ . ^ ■ , . . . 

' elcnjOntary and socortdary schools opefied for nearly 
4.0 million students this fali^ 1 see strong and encouraging 
cvXoenC'e that things' are loORirlg' tip f or /yiiericari educat^oii* 

• J. _ " _ S> ; 

We're witnessing a turn-around from what many perceive 2ls 
decades of weakness in bur educational prbgraihs Pbr .example j 
as we all know, ^after 19 years , SAT scores are^pfi their 
way back up. .. . * ' \ ' 

But, parents remain deeply* concerned, althdugil 
many recognise that real change is taking place, Hbpef ul"iy:^y 
more public s(^hbbl leaders are listeri'irig to the cditiinuhities 
they serve. My concern, a^s a ' school board member i was to ' 
fbcus on pblicy> not management of the. ^schbbl system oh \ 
a day-to-day basis. -Most of my colleagues preferred to 
ma^^ge until they essentially dirbve one bf'-the haltibn's 
fieriest superintendents from office. This 'practice must 
stop, but,' unf orSuhateiy , it won't, real sbbn- 

In a recent issue of the Americah ; Schbbi 



Board -Joanml , there were two polls. I b^iievq, it Was th© 
January^ '81 issiie. * One pblL was taken by Gallup/ and one 
poll was taken by t^ie American SchoQl Board Journal in 
cooperation with the Virginia iPblytechnic InsTtitute. VPI 
wanted to find' out the concerns of school boards^ arid* 
Gaiiup measured .the concerns of the parents * : And, as ybu • 
might khbi/> might g.uesi; / they didri'? correlate. . ' ' 

0 . The concerns of school boards was coii^tive 
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. - 12. 
bargaining > Utility costs, declining eiirbllinent. The 
concerns of parents, discipline, drugs, and the curriculmni 

NbW, as you kn6w> as ah example of bur concern 

of this attitude by/ school boards and the concern 'of the' \^ . 

_: _ _ _ _ * - ■- _ i 

federal government rfela'ting to quality education, over a year 

agb^ Secretary Bell established the Natibnai^Commission 

on Excellence in Education to look for ways to improve '^he 

quality of teaching and learning • And while the Commissibn 

has held hearings, has more scheduleS and will make its 

_ _ ~~ 

report in the spring, the Secretary and 1 and bur cblleagues 

have met- with thousands of educators throuyghout the country, 

and while all of us see problems, there is a\grouhdswell 

of bptimism. 

Now, let's look at some of the signs bf change 
for the better. For one thing, sbme big city schbbl systems 
are beginning to report significant improvement in achievement 
levels. For another > many school districts have set rigbrbus 
standards for promotion and graduation. Educators, parents, 
and stxidents ;have rediscovered ah old truths higher expecta- 
tibns bring b(^ttei: results . . ■ 

, in my judgment, parents ^re justified i^i \ / 
a renewal bf faith in their schools. It is now possible 
to detect an emeroing consensus on priorities. Few people 
gather tb talk abbut educatibn withbut emphasizing the 
importance- of reading and writing skills. We •.re rediscovering 
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the need for going beyond the basics in reading and writing; 
i^^e talk about reading > we emphasize cbmprehensibh. If 
we talk about writing, we emphasize precision and clarity. 

There's also a growing consensus^ I beli^^e^ 
for more attention to science aitd technological advances, 
and we hear about a new kind of literacy now, comptiter 
literacy. And I'm encouraged by the hew emphasis educators 
place on the jieed for improving and expanding foreign language 
capabilit'ies of bur students ,j||^Fbreigh language proficiency 
in our children joins technological advances in industry 



as our newest bridges to the r^st of the world. 

[ 

* Many of us aire concerned about tighter 



education budgets, but it is clear that progress is taking 
place > despite or perhaps, in some instances, because of 
our closer look at every dollar we spend. 

I'm impressed by the reports of vbluhteerism 
and the strengthening tie between private citizens, the 
business cbininuhity and civic brgahizatibns ard schools. 
Dramatic results occur when volunteers turn the"ir energy 
to the improvement of learning opportunities . 

But- how exactly do we go about defining 
quality? How do we define exceliehce? Wl^at^are the basics 
in ah-era of computers, nuclear energy, biogenics and space 
sciences? C?pmputer literacy , science , and complex reasoning 
and inferential skills > hbt just reading and ntathematics , 
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■ ^ - 14 

now appear essential for an educatBd citizenry. 

MeanWhile, state universit^s are trying 
to cut the high cost of failure. For ittdre than a decade. 



open admissions attracted many talented people who might 
never have had the chance for a college education. But 
it also saddled many schools with students woefully unprepared 
for college. The problem is not confined to any one region 
of the nation. A study done at the University of California 
found that -between 1977 and 1980, only half of 50,000 students 
could demonstrate reading and w^tirig skills necessary for 
college level courses. At Kent State University, 25 percent 
of entering freshmen left scho(^ after two years of below 
average work- 
Georgia's 33 institutions of higher education 
spent mdi:e than six million dollars in 1981 on remedial 
training. At Ohio State University, 4 2 percent of entering 

freshmen in 1981 were required to take at least ohe remedial 

_ » _ _ _ " . _ " 

.course in English or mathematics. Ohio's total remedial 

bill last year was in excess of 10 mil^on dollairs. 

One-half of City University of New York's 
170,000 students required special help and remedial education 
at a cost of 33 million dollars annually. » • 

As a result, state college and university^ 
systems are tightening up on their entrance requirements. 
By the fall of 1984, California's 19 colleges and nine 
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universities plan to toughen (entrance reqBireinents, At- 

the state college level, ^ealiforhia will require rBs^its - 

of college preparatory/subjects, including four years of 

college prfep Engiisii and two years of math- . 

^ • \ ; - _ ; '. 

V In shbrt> uhtenured and frustrated Ph,D, ' s 

find thefnselyes teaching ba*sic reading and arithmetic rather 

than literature or calculus, California State University -'V 

Chancelldi>v dlen Dutnke said, "Either the State University 

will direct its energy to the full meaning of higher 

education or its bampuses will; cdhtinue being maji^ into 

centers of remediation." 

Now, many observers feel the ! problem^ lies 
with a decade long decline in high school standards. |^yhe ^ 
Brown of the Tennessee Higher Education C^minissioh believed 
th^t the one million dollars spent in hisv state on college 
remediation should be recycled into the high schobl programs, 
Mr. Brown is quoted as sayitig, "Remedial courses sap the 
energ^ of the .college a^d university faculty. We must say 
to the higti schools that it really^des matter how well 
the student learns math and English." 

How about this Admihistratidn? And what 
have we done so far? 

First, we ti^ve achieved a significant reductidr, 
in burdensome paper work and reporting requirements, 
principally through deregul^tiorl efforts, as a result of 
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Education Consolidation arrd iinprbvemeht Act of 1981; ahd> « . 
secondly, under- this prbgraiti of cdrisb?idatidn , which I don't 

need to elaborate much on here, this morning, as you people _ 

^ - .... 

are the impiementef s and the administrators of that, we've • 



blbcked^_gOTie 4^2 prbgraih^^^^ as categorical pfrograms created 
excessive burdens and costs- They gent conflicting signals 
to state arid^local educators and many of- tjiese had adopted 
j^pproaches -that emphasized compliance ^d enforcement. 

• Now, when we lookf at Chapter Two, we look 
on Excellence in .Education as a vantage point, at least 

of 'this Administration, rather than oh narrow categorical 

, ■ /. _■ _ _ _ _ _ _ _ _ ■ ■■ . _ ^. 

activities^ This reflects our' belief that states and local 

school districts' have a better understanding of the heeds 

of their children than do federal administrators. 

Thirdly^ the Department proposed a vocational 

: " _ . _ _ . _ . . . __■ , 

and a.dult education cohsblidatibn bill. Our objective, 
plain' and siittple, economic development . This proposed act 
is also, designed to. increase the discretion of st_^es^and 
Ibcalities to use vocational and adult education funds ^ 
according to their own needs. ■ 

Fourth, the Secretary has proposed a bill 
to fund a wider range of approachefe for serving children * 
of limite^ English prbficiency. Cui^rent law . i^reciudes our- 
fundingJprojectB which do not use the child's native language. 
Under our proposal, we cbuld^ help 'fund any educational . : 
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• - . . - 17 

approach a schbdl district believes warranted, as long as 
that approach is designed! to inee\ tfie needs of the target 
population and can be justified as apjprdpriate . - 

Pinally, enhancing state and ibcai capacity. 
The. Department fias acted thirough two initiatives to prdvid,^,^ 

practical ihfbrjnation for state and local education authorities 

1 _ . . 

to assist them with their re.sponsibilities . The Cominissiori 

on Educational Excellence: is one , and our new technology 

initiativiS is the- second. . These initiatives develop 

inf ormatibri that can be used by state arid local .governments 

at their discretion to improve the quality of education. 



1 might add that we took quite a bit of ^heat 

. : 1 : _ 

last year over student financial aid' proposals fq^ 19^2 
and '83. One of the nation's most projniheht newspapers, • 

in fact, said that — iri their editorial that they would 

■ * _ _ . _ _ 

..Result in a decline of two million. students aitex^irig tibllege. 

< . , _ _ % _- • " ■ 1 ~ ' _ _ • • " 

. , * What' has 'happeried? The Chr onicle o :^^igher 

t 

Education reported two weeks a'go that Enrollment in our 
nation's colleges arid uriiyer sities .has set a new all-time ^ 
record high this/fall. • r . # 

?e can find^,^lot of good thirigs to say about 
22 M ediicatiori if we* look arid listen. Yet, as I said, we still _ 
face cha^tii^^g;,, ^ , . ^ ' 

'■^/[^ Schools of educatl|5n and^ the . teaching 

/• ^ _ __ ■ ; 

pro^ssion seem less arid less able to attract academically^ 
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realize the' limitless potential oT c6inputers> videotapes ' '| 

- - _ - - ■ , . i 

and 'Cassettes^ :rvideodiscs arid other electronic devices^. 

^ ; __. . 

As hardware manufacturers and local curriculum developers 

recognize their vast; potential as classroom ^ids the new , 

learnirig devices, will alter the leai?ning process as profoundly 
•» - ' • . 

as the invention of printing did 5(>0 years ^ago. ^ * . ^ 

The advaritages to students and teachers are 
obvious. Microcomputers v/iii enable stadents to learn at 
their own pace. They dan initiate their day's instruction 
without waiting for the teachers - They can iearri privately 
without other pupils knowing when they succeed or fail, 
arid they can choose content that interests' them. They can 
have fun and a sense of mastery in cbritrollirig the machine. 

But let me stress that machines will never 
be more than teacher aidfs- They will neverr replace teachers . 
Students will always rieed the personal contact^ guidance 
and encouragement only teachers can- provide. Technology 
simply gives teachers more time to teach. ,in that regard, 
it. must be an: answer to^our prayer s- 

Teachers say to me agairi and ag^^inr I know 
hb^ to help my pupils, but I don't have ehough time to teach. 
E^ery hour a >tuc^ent or class can work effectively with 
a computer is an hour the teacher can^ devote to helping 
individual students. That's, an advantage to be ericduraged* 
- * : If we expect to compete, internationally. 
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we need to change our curricular reguiremehts > fespeciaiiy 

in the areas of math and science. This is absolutely 

necessary in this age of automation when these subjects 

are so critical. Right now, the Japanese are bverruriipLihg 

our automobile |^,j^^^fry, and they'll overcome us in the 

computisr and silicone chip and technology fields if we 

don't^^ep up the requirements of our educational system.. • 

Igrtbrihg ' the advances of technology for 

educational, use is the kind of fdblishhess which American 
_ . • ■ '\ ■ * 

education and the American people cannot afford. If 

technology can make education more productive > more ^ 

individualized and more power fui^and more immediate, if 

technology can extend educational oppbrturiities to those . 

who must* need them, then we should be using technology for 

what it can cbhtribute. Let teache^rs get on with the' 

prime business of helping those who need help. 

In the meantime, we- heed more discipline 

in the school systems of America. Students, like most bf 

us, /will rise to the level of expectation. We need to expect 

more of them, more learning with intensity. We need more 

out for activities and teacher preparatibh day and parent^ 
teacher conferences and athletics as much as we have in 
the past. 

It may mean that we'll have td* give up the 



excellence, and this may mean we won't be able to let school 
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180-day school year; Perhaps 4his means a dreary .pictare 
to yoa, but > the fact is, our competitors are simply tbo^ 
Willing to do these, things, to work hard and to sacrifice; 

fts education professionals, you obviously 
want your schools to be places ^whefe teaching and learning 
Can take place in the best possible enviioninent , aTnd what 
are the factors that create just iuch an environment? «o^ 
do we know when a school i^' doing everything it can to 
encourage teachers to teach and students to learn? • i 

Research shows that effective schools have 

^ ■ 4 -- - 

common characteristics that actually have little to do with 

I. ... • . 

per pupil expenditures. They have • everything to do with ; ^ 
how the principal ^nd the teachers View the learning 
capabilities of their students and the importance of the 
learning enterprise itself. Here are the five- most important 

First, strong administrative leadership on 
the part of the. principal . In bther wo^ds, the school based 
personnel, especially in regard to instructional matters. 

Second, a safe and orderly school relatively 

_ % - - _ * _ _ _ - - . - - . 

free of discipline and "vandalism problems^ a^chodl with 

_ ^ 

a calm assured- learning environment. 

Third, school-wid-e emphasis on bSsic skills 

»_ __ . 

instruction with the entire staff convinced that basic 

skills mastery, with reading at the top of. the list, is the 
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Fourth, teacher expectations that jail students 



f ^ ^ • 22 

school's primary goal. . . ^ 

{ 

regardless of family background, can ^each thqir own level 
of^^cellence . ^ J : - ' ^ • ' 

Anjd, finally > a system for mbnitdrihg and 
assessing pupil perf oritiance which- is tied to instructional 

' ' - ■ • . 

"objectives. , ^ 

y * ' ■ - . ' ■' ■ 

Effective schools leave little to chance. 

• v ' . ' ■ 

: ■ ■ 

They impose the conditions that improve iearhihg^. ■ They 
reduce both the students' and teachers' opportunities to 
wastfe time in activities not dire.ctiy related to iearhihg. 
ftnd your local school board has to set the policies and- 
prociedures to make this happen. Th^ policy; manual of m^y 
school boards is filled wi'th bus routes, personnel matters/ 
and administrative "concerns . Usually little is » said about 
high academic standards, about ^motivating students to 
excel-. They are ihd^pensable to the att^irimerjb of high 
qxiality education. 



^ . ■ 



_Uhtil school boards set the policy framework 
and establish the incentives , rewards and prioriities i&r 
both students and teai:hera^ we .can't make the changed^-we 



need in our school systems. School boards need to protec.t 



the time of , teachers to give more time oh task. They heed 
to deny social plfdmotioris to underachieving students and 
reward high achievers. They heed to I^e^ep^ schools in ses.sibh 
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for the 'full nine months ; 
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School boards are the policy makers for 
)lic educal:ion, and schools succeed ar fail on the basis 
of^ these policies- . School board policies, further, should 

recognize and reward distinguished teaching service,. Many' 

- J * ^ _^ 

good school boards are already doing this, *but far too many 

are hot, * v 



The single salary schedule is a good basic 

: _ - . - _ • . - ^ ' 

approach to fixing cbinpensatic«| for teachers.^ but it is 

% ' ' -i ' • ' ' 

nc^t a comprehensive system tha-ft provides incentives ^^^4* 

reqognitiqip -for America's distinguished teachers, _ The- ^ ] ' 

personnel structure in many school systems- negds to* be ^ 

reviewed. i realize the state educatippxi agen^^s^s and state 

legislatures may hee<^ to do more. But School board policy 
^ i < ' ' , 

should include a c^preheqsive program of ^ewgrxding and 
h^J^brihg our stydent^rp-4^ache?'s ^ and administrators • 

abo^*'^^ Much^as been said in the . 

past and in the. pre s^ about. 'Pres^^deht Re^^ah ' s support 'of 



eaiicat-ion. If. you look at the Department's budget folr th^e 

years 1980, '81, '82, and the beginning of 1983 > they were 
, *i *■ • ' ■ 

all running at about 14 billion' dolflara per year," aijd 
that's only.j;he Depar-^ent of Education itself*, which 
represents but bhe-third of the total .federal government ' 

^support for schools and "^fftudehts; Two-thirds of feclfercil 

- ' ■- - - - - ■ ■ " - ' - - - - ' 

gbvernineht ' s support for educatibh trbities frbiri 20 bther 
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departJriqrvts and agencies of the federal goverrmient with 
pi^ograms of their own. . Everything from school nutrition 
to ifieaS Start to the i^ppalachian Regional Education Program 
i*S financed; administered and managed in other departments 
and other agencies and other bureaus arid other commissions' 
of the federal government , 

How much does it add up to? - In 198<), it 

-• -"-'.-^ ^ _ _ ■ • ^ 

was 38 billion^doilars. in 1981, it was 44 billion dollars. 

*We don't ha^^ the riew figures for 1982, All of this was 

_'_ ■■ _ J __ _ _ ^ ■ _ >_ 

happening while total elementary school erirdllmerit, public 

arid private, was dropping by fully six and a half million 

in the last decade. High school erirdllmeri{:> public and 

private^ has drppped by at least one million students just 

} 

since 1976. Public school erirbllmerife right here in Dallas 

. I - ' , ^ . * ■ • 

nosedived by 25 percent between 1971 and 1! 



Iri ariy event > the federal government's 
share of elementary ■^'arid secondary school support still 

amounts to less than 10 percent of K through 12 spending * 

\ 

nationwide. ■ So at the- elementary and secondary level, 

wheri we discu§?|^ a 30 percent reduction in. federal education 

spending, as we proposed in the fiscal year '83 budget^ 

we're actuallf talking about 30 percent of 10 percent/ or • 

a three percent reduction. Arid somehow that three percent 

tends to get blown considerably oat of proportion in a policy 

sense regardless if we're talking about going up or going down 
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Arid at a time wheri iriflatibri has been reduced 



. from nearly ^3 percent in 1980 to 8;9 percent in '81 and 
5.1 percent in 1982 > this amounts t?o a multi-billion dollar ^ 
retieritiori in purchasing power for local arid state governments 
who have the prime responsibility for education. T<i be 
precise, it amburits tb 1.8 billibn dollars iri^retairied * 
education purchasing power for every one point drop in the 
inflation rate. That's over. 14 billibn dollars we've saved 
for education sirice^ 1980 alone. 

We also need to ask ourselves what do employers 
warit. ^ meetirig bri perfbnriarice expectatibris was held recently 
in Philadelphia by the Excellence Commission. Th^ meeting 
was atterided by several cbrpbratiori executives, who listed 
the following characteristics as most desirable in new . 
employees: Ability tb commurtica te > a sense of initiative > 
ability to get along with others, and enthusiasm far work. 

Those executives said that specialized 
knowledge cbuld be learned on the job. In fact, they would 
frequently prefer to provide their own specialized . training . 

Ability tb cbmm.uriica te , bbth verbally arid 
in writing, is invariably cited as a priority by;emp^yers; \ 
In preparing studorits for a tbchnblogical age, literacy , J 
or the ability to read 'and write, should be understood and | 
all its tamif ica tions . . The competent reader Of the 1990's , j 
will ..b<> expc»cted to ucan a vjjuaal ficrcen and retrj<»ve -.. 
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previously -"displayed irifbrmatibh from a cqmput^rV 

The literacy ctJ^^^,,s-f^owever is as inu6h ■•. ■ ' • ^ 
a 5robiem»of making p>eople wSht to read as-' learn- ^tb read. i 
•T'he ine^ia may be working against, making us* a - naifcion ;bf readers" 



:f^.Both^ electronic iT\edia leaders and -parents ? might; pbn^ i-der • 

. ■ . ■ . _ _ • . '■ - , o _ 

- the role models they prbvide fbr bur, youth'- ^ 



' ■ ^ Last mon'th, the ftmericah lE.nterp'rise Institute 
Center for Puhlic" Policy R^earch hbsted a ipahel of .'expert^^^^ 
and publishers who said while virtually- everyon^ in Im^rlCa- 

ilow learns how to read, the country fade^'a^ serious problem 

* ■ * ^ ' ■ ■' , . ' . ■ . 

with large hiimbers bf piebple who Qhbbse • not to read. In , . 
other words, an aliterate person.. They pointed with concern 
to thQ stagnant circulatibn bf daily newspapers arid the 



flat sales of books.. They b^iamed the probiegt or^ tffe allure 

% - '\ 

--- - - -. - - -'-<^. 

of television and the failur'e bf schbbls tb 'set high stanc^rds 
They feared in a world of' incsraasing social, economic and 

technical complexity that pbWer; will gravitat:^ tb those 

t ■ / .. ." 

nations arid t^bse pebple with the greatest knowledge.^ ^ 
, ^ The inventions of the; j^utoitibbile and the 

airplane and the cbmputer aire behind us now, and^ this fits 
in with my own personal: belief 'that v^at is riew 'is n6w 
riot becaiise it has never been there before, but, rather, «. 
because it has, changed in its degree of exceiience. in ' - 
short, what' s ;new"; is the prcvalenqe of excellence the 
changing scale and scope of excellenci? itself,'' so that tfie 
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World itself alters as we walk in^it. 



I Do we let our chiiiareh walk alone > or do 

* . \ ^ • . \ . _ 

.we hold their hand as they cross the street? The choice 

is really ours and ours a^lone, . ' . 

Thank you. ^ 

^ (Applause. ) 

' ' PR . TUXHQRN : Thank you very much. That ^ 

was provocative. \ 

■40 

' ' You've probably noticed that we do have ah 

interpreter. if there is anyone that, is hearing impaired, 
if you'd like tb frldve down this way, that way you can see 
better as the interpreter does assist you. 

- ^ - I realize my making that announcement, if 
you are hearing impaired, y6u ^n't hear me. But he is 
making the sigh"her&:. So if there are ' thdfee in; ehe- aud 
feel free to move on down. 

\ We'd like to how take this opportunity 

to have s^trie remarks from our two eommissibh members. / 
And, Dr. Francis , do you want td lead off?' 

REMARKS BY DR. NQRMAN C. FRANCIS 

. ' — : ~ ■ - J 

. . ' ' • • «• 

■ ■ 
' BR^_NORMAN e . FFt?yeiS ; Thank you very much. 

As you note, I don't have a prepared text. 
We have come to ;Listen rathfer than to talk. But we do want 
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'to say a few tshihgs. We agreed we wouldn't take ittdre than 



two hours so.... Really, about ten minutes, at the most; 
maybe five^ 

i want to say, first, that I'm pleased to 
be here for many reasons, and let me establish a cbliple 
of them how- I guess it is a bias because we are from this 
region, and both Frank and I have' noted that, at least in 
the travels and the hearings that we have held thus, far, 
there seems to be a more direct approach to solving problems 
in this region than perl:iaps in other regions. Let me , i 
in-^erjiret that a little bit. - * 

you, know > it is said that some people hav^ 

•■"«'■' u . ■ \ ■ . 

_ _ . _ ■_ _ . _ . . . . ■ .: . : ■ \- \ 

colds arid don't kribw it; other people have colds and are \ 
trying to treat them. We have noted, and some* of this may 
be strictly, a bia&/' but we've rioted that in a. region like 
this, one we tend to addres^ the problems rather than just 
talk about them. So that I'm happy to be here to hear v 



what people who are in the hustings, on the ^frbnt, are saying 
about the problems of education ahd^ as it was listed iri 
the program prospectus thayt yoUvhave, how do we. define * : 
the problems and- what must we do to overcoitie those problems 
after we hSve def iried, them iri order to achieve excellence 
in education. 

Nbw/ that is extremely important because, 
not unlike Mr. Jones in his last remarks, there's very 
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little new under the sun, if i can talk Biblically for awhile 
and that's true in education. And I'm riot so sure that 
after havirig been around -the country, the panelists > we're 
going to hear any hew problems. What I hope we will hear 
'are defiriitidris of the problems f rpm .the perspective of 
the educators who are here and then your solution oir what 
you^are attempting to do to solve thd^e problems, and if 
you have not solved them, at least defining them, in the 

\ 

. - - - - - - • 

context that somebody else may have arid we cari share. 

•And I think that expresses pretty much what 

the Presideht. had in creating^ With the Secretary, the 

Cbmmissibri arid those of us, who serve on that Commission^ 

and it is we* re not looking to/ put blame on ari^ brie group / 

individual or iristitutibris about wha't may indeed be the 

problems. What we're trying t<p fihcJ is that cbmmitmerit 

^to achieving excellence by solvirig the problems and working 

together, and I describe it. as a commitirfeht because, if 

one thih'g is clear for some of us arid I trust ybu will 

appreciate that I am, as Frank Sanchez is, we are only two 

meinbers of the eommi^sion. We haven't writteri the firial 

repbi^t. We're gathering information; So what we might 

say at any poitit today,; if we say anything els| after this, 

simply' expressef bur peirsbrial belief and not, indeed, the^ 

t^lief of the Commissibn. And so what you are going tb 

hear how is a personal beliefs arid that is that there has 




to be, if indeed we will achieve exceilehce in educatibh^ 
from K all the way to post-graduate^ in every system there 
has to be a hatidrial commitment to education and to excellence 
in education from a national perspective,; ^ 

Now^ I'm hot going to then say nationally 
we dictate what it ought to. be,* but in the absence of a 
country saying from its federated level we believe ^that 
etiacatibn is indeed the mechanism to achieve and maintain 
a free and- democratic society, if that isn't the case, I 
personally .believe we will have a difficulty in addressing 
each of the problems we face in bur bwh arena, Arfd I think 
that's a very impbrtaht dimension, I think it -is important 
that this Coxranission was established because -I think that's 
what we're indeed trying to say. 

' V' ' One otb^r thing i wbu^t^^^^ l^y* Wheti 

we heard from other .cburitties br. heard remarks from other 
countries, we are many 'td^es blamed in this country fbr ' 

Hbeiiig behind, and, indeed ^^in sbme instances we are. But. 
one thing has come totally clear to us, that when we make 

•comparisons, we had best make comparisonrs oh what e^ch is 
trying tb db. And we have .come to find out that in other 
countries, those countries have not; made a commitment to 

educate each and every member of that society. They have 

' ' • ' - .- . t ^ _ 

chbseh certain members of the society, which indeed is a 
natiojial priority, and; they achieve. But this is a great ' i 
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country where we have rriade a comiriitineht • to / as Dr, JbJi^ . : 
said, to develop , the full potential in excellence of eve;ry 

one of our y;oung men and young women • And that indeed 

^ ■ - 

provides for us a greater challenge than ever any Qther 
nation, a^d that's what we are trying to do* 

And I ' wy.1 close these because Ilm about 
to take the two hours I said we wouldn't take,! 

We khow^ because we've he^rd it \b often 
those of us who are educators, that for millions of young 
Amesricans the school systeih> public; and private/ has worked 
very well. But for millions of other young Americans, it 
hasn't worked as well. And Vhat we're trying to do is to 
find those eleirietits of sucdess that will make that total 
syste^ work for all, because we know that unless we have 
ah educated citizenry prepared to cope with the p roblems 
of the future, we cannot maintain a democratic and free 
society. 

^ i close, with, any nation which believes it 

can be uneducated and free -is wishing for something thatj 
never was and never will be, and that's what we're trying 
to do,, maintain that freedom through education and excellehc 
in educatidh. ^ . 

So we ' re happy to be here > and we hope you 
will expar^d our knowledge so we will then reflect that 
for the nation as a whole. • . ' : : 
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' -■; J I think-wejre finding that education 

is nbt^rs bac3 as:;p«^'^^ this |p tho. first time 

in many y^^^^^t^at f ii.ayi^' ;S#en rii^Upri^l .-1^^^ as 
exhibited by Secretary'' Bel'l^^^^^ address the 

tbtal picture, k thrdugh .^igher ; e we've 
gotten is the stydy of the hifoi scttopi: : <ih, Sf^hf^^^g^ 
multitudes of study ..on 'the ^hig^^ ^chobl, df^-reading, on matfi.y 



and science, but no one''hafe thought ahead enOugfi arid.. sai^T 
"Hey, let's put. it a^l together. tet's' see whsit it takes- " 
to have a totally educated ^^er^on once tfiey start >fr6in: V 
kindergarten,"' thirteen years down the 'lihe when tHey gir^tluate ^ 
from high school and then the other four or five or six. * - 
years in post-secondary education." * 

But I think- Secretary Bell ^has . exhibited 
that, national leadership that we 've. needed. ; JE'm veiry pl^^sed^ 
to be a part of the Coitimissidh. Actually,. I need to tell' y 
ypu, I was absolutely astounded when 1 was trailed and askeriF-^. 
to serve. *I'iri j'ust a sheep herder from New Mexico. I 
really dohrt know what, a sheep herde^ ought to be doin^g 
on the eomnissiori like this, but I'm really pleased. . I've 
learned a lot myself .; . . 

' - ■ " ,v 

_ _ _ ■ " ■ ■ ' 

.1 just want to; add one other pbiht or * 
re-emphasize another point that Norm made, and that's this, 
.that education proS&bly fias more people involved in it; - 
there are more expectations from education. Yet, on the 
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Other hahd> this- support for educatibn> as we see ;it on a 
riatidnai scales, is not really there; Teachers are no longfer 

respected like they used to be years agb^ while in these 

.. > \ • . • 

bth^t countries that we talk about, Japan and Germany > 

9 

West Germany, France, the United Kingdom, the teacher holds 

_•_ _ ■ . - - — _ ._. — , 

a very special place in that community. But I also need . 

to reaffirm what Norm said, and that is that these countries 

aren't doing things any better than we are, you see. Thay ^ 



have a national focus. They have that centraiized system 

^ " " " - - ■ - A_ _ ^ _ - ■ - - - 

of education. Somebody in Washington callg**the shots r What . 

you teach on the 26th day of September at iO:6d o'clock 

in the morning. We don't db that. We're a 'decehtralized, 



-But/^ariyway^-^^cotty I'th very happy to be 



here. I wbti't takie up the two hours Norm did, but we're 
-r4aili^ pleased. And juat one bth^r thihg> what Sojrni said 
is true.. V We find BlraiT^ii the Southwest, in this region, 
and we've been in Houston and we've listened to pebple 
from this region in Houston^ we find that people have nibre, 
shall. I ball, it, common sense .in dealing with. prbbl ems . 
As opposed to. getting lost in philbsbphy , they get down 



tb the nitty-gritty and say , ."Sey, this -is a. problem. -I^et's 
face it. " : _ ' : ^ - 

So I'm really pleased to be here' today, and 
I'm goin^ :.t<S bes^stenmg every mintita. 
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% Thank you; 

' ' ^ pR, TUXHORN ; I think Frank is an. example, 
if you are p^'doggope good, sheep herder^ you' ll gradually 
come to the« top. .. 

; : We do have, i "think', a great Secretary of 

Education. He has served in^ many capacities. He's not 
a novice; He's'^not someone tha*^ comes frorti another field. 



And some of the people that will be giving us cdrnirients today 

^.f« , : ^ ^ 

regarding excel ience in educcition have served with him while 
he w^s the chief state school officer in Utah/ and they 
worked with him When he .was'; the Commissioner of Education, 
and so they know him oh a very warm, personal basis. 

Starting off the cornmeifts f roin our states. 
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we're going to have Dr^. Dbn Roberts, who is the Director 
of Education^ in . Arkansas. , 

Dr.; Roberts. \ . ; 

iX^R. bow ROBERTS 



L: . Thank you. Dr. Tuxhorn. 



Mr. Under SecMc;et^ry and President Francis 



and Superihtehdeht Sahchez", it is ffiy pleasure to represent 
Arkansas today before -this National eoitmissi6h, or as one 
of the representatives. I know- We have some other people 
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- (» , _ 

that we talk about ^ the first being assessing the degree 
to which major social change© in the last quarter century 
haVe affected student achievement. And I want to mehtibh ' 
two or three things that I think have happened — well. 



two things that have happened and one that needs to happen 
bu^ has riot happeried^- xri my bpiriiori* ^ / 

It is easy for ail of us to talk about ^he 
problems in education arid what ha^ri't been done. I thiril^^ 
we need to always start our discussions and conversations 
as we have the best public educatibri system in the worlds 
and almost any way ydu want to compare it, we come out 
number one. Again, if you go to President Francis' corhmerit 
dr. paraphrasing of Thomas Jefferson, it is important that 
we keep that position. It is important that we riot deviate 
from that cbricept bf education jt^a concept bf educating 
only the elite. That's the .thing that scares me most^ 
that someorie may forget that that's the strerigth of this 
country. That's why this counliry is so great in ail aspects, 
as opposed t9^ just education. ' * i 

.1 believe this-vcbuntry has moved from a system 
of exclusion of young people in its educational system to 
a system bf iriclusibn, arid all we have tb look at is what 
the public schools in this country h^ve done in the area 
^of education for the haridicapped. Ju§t a few years ^ ago ^ 

■ " _ _^ _ - ^ t ^ ■ • 

t^eriswas itb place for children with certain handicapping 

, ■• , . , • • ■ ■ - ' 
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conditions in the pubixc schools of this country, and in 
jlist a few short years ah by a I might add^ without 
the national • support that origingrlly was coininitted/ the 

fhools of this country and the educators of this country 
have provided ittaybe not the ultiinate in education for,, every 
^handicapping condition but a very significant iihprbvemeht 
in the dppbjqtuhities for handicapped children." 

in our state and in a Imos^-^ ve r y s t e that 

you are going* to hear a presentation frbin today, the 

minorities of these states have been included in the public 

• _ - - 1 - _ • _ ' '- - _ t • 

education system,; and the facts are ~~ I don't want to * 

elaborate on this. Anybody in any one of these states - 

or ahywhere in this country, jusir go look , at the nuihbere 

who were in schools and ^hd graduated from schools twenty 

yeara ago 6r thirty years ago and \ook at those hufnbers 

rioWp • 

I'm proud that We have moved ftom ^ s;^stem 

of exclusion to one' of inclusion, and it is extremely 

important that we continue that. 

'^''^ •■' - - - - 

, \ 1 think we haVe done at pretty good job . in. 

*- _ ' * .. 

providing egual access to educational opportunity in . our' 
■part of the eotihtry and ^in this whole country. It is hot 
perf^ect, but it certainly a tremendous improtrement . Equal 

access to educational opportunity. 

^ . _ _ _ ._ _ 

I believe we've learned, though, that egual 
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access to educational opportunity isn't enough. We how 
ihust strive to achieve eq access to learning, to see 
that once ^ypu ^et the opportunity you also hav^ an equal 

chance through re sources >\ both human and btherWise> to 

_■ . _ _ ... . . . ■ 'V 

achieve on an equal level^^,with others of your ability. I 

think that's primarily the responsibility of professional 

educatbrs . > i 

:^ The one other point that I'll: mention in^" 

regard to this question that I do hot — I am not pleased 

with where we are, and that is the attitude of many people 

in our country/ both inside the scfhbols and outside the 

ischoois/ that seem to refuse to believe that children with 



handicaps, chii^rert of the minorities ^ children of ecbhbmic 
deprivatibn can thieve to the degree t'hat others can achieve 
And.i think that ' s a , cause for' bur setting low expectations. 

may be iiib^-ed in us from , the beginning' of our country 
that if you have certain dificidncies that limits your 

ability to achieve. I don't belieye that, I have seen 

- ' ■ ?f . ■ • ■ 

through progriuns designed to bring about mastery of * any 



particiiiaf 'Subject or concept that whether one is poor or 

\\r • . . '_ _ '_ 

ricl^-^k&.-littleotd do with 'whether you achieve that, provided 

the instructional program and other things :are proper, 

-. - • . !■ • • ^ ■ . - - ^ - - - - - 

But .it seems to me that that • s one area where 

> *-,.(■ 
in regard to this-'issue that we need to find a way to 

. ■ > • . ■ '•■ ■ V . . . _ .' ■ . *. . ■ - _ 

encourage teachers to believe that a higti percentage of 
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the young p'ebple they come in contact with can learn > to 
cause sup^f ihtehdents of schdbis- or principals and school 

board members and the'pabiic in general to believe that 

.* _ _ - - . _ - 

whether or hot you come to school without any sbcJcs on has 

little relationship to whether you learn to read, whether 

you, have one parent or two has little relationship on your 

ability and your capability of learning to read. But I'm 

afraid that's ah ar^a where we still want io try to cieal ' 

* . _ _ . ■' ■ . . _ . 

with variables we cannot influence, and that takes away 

from time we could devote to variables that we could 

_ _ _ __ - •> 

influence that would have some impact on that person's 

ability. 

I'm going to switch now to the other guest ibh 
defining problems which must be faced and overcome if we 
are to iuccessfuiiy pursue the course of excellence in eduqa 
tibh. , ' 

And T know my time is about up, and I'm about 
half through what I wanted to say, I'll try to pick it 
up a little bit. 

I think the number brie thing that I would 
mention in regard to what we should do to pursue a heid . 
an area where we need to pursue excellence/ set the course 
of expellence, and that is the general suppotrt ^of public 

_ _1 _ _ _ _ _ 6 * 

education going back to the comments of Jeffer'feoh, and t . 
want to read to ybu just one or twqf others from some other 
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Pfesidehts> because we always hedr that one .from Jefferson, , 
about the iittportanc^- of educat ' ^ \ - 

AbrahaS fcincbin recognized the impbrtahce 
of quality education. Lincoln said, "I view it, education^ 
as the most important subject ^ which we as a people can b^ ' 
engaged in." 

. Prfesiderit Franklin b. Roosevelt , "^What our 
schools do may prove in the long-run : tb' be .moire decisive- 
than any bthejf factor in preserving the form of government, 
we cherish*" * • .; , v " . . 

And President Eisenhower/ "Because our schools 
have shape^d t^ie minds !!and the. character of our youth, the 
strength br weakness of our education system .tbday will 

fair to determine the strength ar weakness of our national 
wisdom and our national morality tbmbrrbw. That is why 
it is. essential to our nation that we have good schools, . 

and their iguaiity depend^ on all of us."_ 

* - . - ■ ' 

That last • sentence is the thing that bothers 

J - - - - • 

me some. We have become so specialized that we each bne 

wonder what is in it for us^ if we have good schools in . 

our community or our state and our nation. 1 don't believe 

bur country was built on tHat . I don't believe bur 

educational system will remain strong with that attitude. 

.A strong^ public* education system is important . 

to all of us^ as it directly relates to our welfare both ' 



•. ■ _ . »_ » . ■ ■.; _ ■■ ' .... 

in terjhs of ecbhoinic and physicaiv So a number one thipig - . 

■ ' ' - \ ■ ■ , ^ ' ■__ :'l _ ^ ^ 

we can do tp BcRiev.e excellence 'or set' a;; coxjrse for * ; . 

excellence is to promote the idea among l^t'Usihe&s arid " : 

iridustr'y arid everyone else that although ^there hiight tre 

some specific problems that we doh':t agree'' with and: there / 

may.be sbtne people who have doh^ some things that were riot 

* ■■ ^ ■ ■ ' ^ 
•sensible in 'the past, let's don't .thrpw the baby out with- 

the. bath water. I^e\:*s improve bri what we have and recbfnize 

/. . ... J,__':^.:l__ \ 

that public education in Xh\s country is important to a.il 

' • ■ .' ■ • * 

• of us • ; #^ ■ ' 

i want ta make a comment concerning the federa 
rol^. i'm a little bit concerned th^t there are groups 
in this, cbuhtry who believe that the j^edefal gpyerriinent 
should have absolutely no role- i was. very ^larme^ when 
-Secretary Bell attempted tb move ahead' in the area of high 

,.techjriolqgy , .to promote technology and computer literacy ; ^ 

_ _ _ . . _ ^ . 

in our country and the attacks that he had to withstand ^ ,; 

simply because the feds were involved in this. 

I doh*t want to move to the point ^^cert:aihly, 
where the federal gbyeJrnitteht ' tells us what 'w^ cwght..to do, 
provides us with fibw, to ^do it, the funds witH how to ; 
accomplish it> -and then, tells us exactly how to do- it. 
That won't work. But neither will a complete abdication 
of its role.^ ; ; / / : \. - 

1 don't know whether many people in Washington. 
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or New Yprl^ and places of power realize that when you have 
four or fivie hundred school/'districts in a ^state, you can't- 
leave the totai. d:j:,^ectibn and priority setting to each local 
di^trict or you are going to be*"g^oang evety which , way.. And 
1 don'^ believe that has be^n very successful in almost : ; 
any attempts that i: know of. There must be. some focus.;'" •.'t;.; 
There, is a role for the federal government. There are some 
priorities that ;we desperately need the federal gpverhirieht 
to get involved with. And how we can talk 9.bout spendingi 
the levels of funds on defense that we do and then want" , 
to withdraw to the point that sditie would like to withdraw 
in the area of* financing public education is amazing to me. 
You know, we see some :bf the sophisticated weapon's we are 
goring to have to operate / you're going to have tp have a • 
little higher level . than some of bur youngsters in our state 

, _^ . _ _ _ __ . 

have>. and we need to woirk on that. ^ . 

■ • •< ^ _ '^^ - - _ - - - - - - 

But it ne^$i _tb be .^supported f iiji^t'hcially .. . 

-I - ' ^' ■ ■ 



The federal government «)ught to choose some priorities such 

as the effort in fbreign languages. Arkansas can't solve 

tfeat problem alone for our state. Science and mathematics. 
•* . ■ ■ ■ , ' 

^'I'mnot sure we can solve it. We'll work on it, and it 

is bul: problem, but tvheh a lot of bur math graduates go 

over to Memphis and come to paiiaS/ I'm not sure that's 

a local Arkansas prbblem. That problem heeds tb be fbcused. 

6n':'at the national level. We can follow directions/ and 
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•we can have some input in which difectibh we ought to go, 

but the hartibn^.l gbverhiriehtv has a ^responsibility to provide 

some leadershib' and '-some assis'tance-^in that area. , High ' !• 

technology is the same thing. 

i_*m concerned with the idea that public 

education sfeouid have a lesser role than ifc has ' traditionally 

.'had. I ^lil hot. "sl^eaking against*; fJ^lvate educajtion. I think 

it is- an alternative that must be available in a^country ' • , 

like ours . and ;shbuld' be . But I say to ybu> the masses caii 

■ ' . , - ■ • \ - . • . ^ ■ 

only he -educated through a public education. system./ They 

cannot 'iDe through apy other system.. _ . . 

(Applause.) 

I'S con^cefhed that when, everybbdy^ I talk 
to tells me that in many air^as of the- countryr the minorities 
wiii" be the majority in a very short period of time> that 
we'rp going to If^ve the education of those minorities up 

- -'^ -J- ^ t ■ - J ^- ■ - - - 

to some -sort- of chance. T don't think 'that's in. our 
country's best interest to do that. 

Another area that I think the federal. go>^ern'- 

t . * _ __ 

ment has a role in and that is to provide equity.' You know, 
almost every court in this land is dealing with equity , 
and in our -state we just had a lawsuit that said bur system 
was ihecguitable and we've got to do something to change it. 

I 'mt Tiot . sure tHSse people whb live in 

: • ■ . . •• . ''rn 11 . 

Texarkana, Arkansas reMly feel that they aire getting an 
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jL i ■ 

equitabie financial support with those; right across the 

line iri Texarkana. .^I'li^ hot sure that there's eqiiity in 

■ / _f - 

McNeil, Arkansas and Andrews, ,Texasi And I don't know if 

Andrews is still oil wealthy > but they used to be, and inayb 

there's some otl^r place or right ^out here in Richardson 



I, unfdrtt 



or some place like that. 

Those kids in bur state, urff brtynately , many 
of them find their way to Dallas. One of these days^^^e 
hope ^ and we find from looking at lifestyles 3hd traffic 
jams and all that, they are going to be coming back to 
Arkansas to live because we don't Wave a lot of traffic 

; : _ _ _ • • 

So it IS hot — it is important that we have 

1. 

some degree qf equity in support of education, and that 
was part beginnings of federal aid to ^edtication , 

and we ought hot just throw " that put because iri some areras 
it went too far. Thete still must be some help to states 
like burs from tKe federal goverhmeht. - ' . 

And, Under Secretary Jones, at one point - 
1 differed with you a .little bit. 'T'hirty percent of ten 



per'^ent • isn ' t wHat it is in Arkansas, ^^t is thirty j^ercent' 
of fifteen percent, "and that^s-a hell of a lot when you* 



a2:e right ddwi^bd the bare* minimuitl already. 

need financial support for education if 
we're going to_cfciaete with Japan and Russia and all* these. 
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other places like we must; ' • 

Well/ I've done itibre than itiy tiirie. 



(Laughter and applause;) • « . ' 

I want to make one more cojnment about another 

. • <^ 

one you made about — This won't take me 20 seconds — - all . 
the chiidr,en learn to read but then they don't • 

. Unfortunately/ in some cases, they leairh 
to read a? the fifth or sixth grade level, but it takes 
them to the tenth or eleventh grade to do that> arid we heed" 
to get it to them earlier so^ they can take advantage of it 

in the secondary and college. 

^ - ^ / 

Thank you. ' 



(Applause- ) . 
D R. TUXHORN ; Thank you very much. 



An announcement. Dr. Lamore Garter from 



Gramblirig State 'needs to call' his- of f ice . 



Ano-^jh^r chief statte schooj ojEficer that has ^^^s>^ 



worked with Dr. Bell, arid'^he's beeri a<ift51assrbom teacher. 



been a princTipal, been a superintendent of schools , and 

has been chief state scfiobl off rcer in, (Dklahbma for quite 

a period* of time. And i/m-sure that he's not going to ^ 

create the stir in coming before you tbday that bklahbma 

is. going to create down here Friday night an^ Saturd^iy. 

bf. Leslie Fisher, State Superintenderrt^ of Public Instruction 

f rbm* Okl^hbma . • • • ' 

• ^ ■•: ■ ^ \ ' ■ ■ 
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(Appiause> j 



REMARKS BY DR, LESLIE F^SHE^ 



PR, LESLIE FISHER ; Dr • . '^uxhorri y Dir. Jdilesr 
distinguished guests at the head table ,f fellow teachers, 
i jUst spent,a week with Don in Dallas > and he said more 
-_:^^re. today, "than 'he said all we3k last we-ek- 

- - - ' (Laughter.) - * • 

' Dori^ I. enjoyed it, I enjoyed the- coitmtents. 
And, Gary, you gave u^jfive essentials for . 



23 
24 

25 



a. good school . And I'd have to say tliat in fiiy 30 years of 
traveling to Washington and talking feo people at the national 
level, I've never had a man from the Washington scene to 
ident*ify what I. considered a sensible or a logical establish- 
ment of a good sdhool, and I appreciate that coming from 
a man at that level, because I believe you know what you 
are taikp:ng about, ahc3 that means a lot to us. 

But I am a guy fibitt north of the Red River ^| 

1 ^ _ _ _ _ : , > _v 

a-iid we are stressing academics and sportsmanship this yeaffl^. 

up there. . ' • . * r-_ ^ 

. ■ . ■ '« ♦ 

(Laughter.) ^ , ^ 

\.. Ahd^e.' 11 probably go heavy- oh sportsmanship 
this we^k dowfj hej 

I''allb±.ted Don some of my time, and I' 11 get; 
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oh to sbrne of the' things that I' d 'like to cdimrtent on. 



' . The. basics in education in all o| my -days- ■ 

r . r_ ' ... . _ ■ ■ . ; 

have never been but*- of this public schools never . We have 

* - ■ - , ' ' . . ■ 

covered the- gauntlet front everybodyi^that had a warm ^^b^s^^ i 
that was able to come to school we've tried to' teach > and 
that meant that all of the youngsters that were at tft^ . s 

: i } 

third grade level" might be a sophomore in high school before 

• •»,-.■ % . • ■ - 

they could achieve at the: third grade level> as ' ^ ' 

just identified, 'But the basics 'werg not necessarily- ^^J. 

■ ■ ') _ _ ' ' > " ^ .~ " ~ " " _" .'^ " " 

forgotten they came through. They. j.ust didn't absorb 

what the teacher was teachihg^. r All the t^sachers- that 't^^ch 

in this Country are not the very best. ^ o"*. 

So, as I visit and we visited last week/ .jj 'h^. 

^_ _ • _ J. : " (. 

I find tiiat all the stages in . this reg^n are b^^sios^lly - .. 
concerned about ttie'-s^lne thing* and I'd like to go over 
about- f dur or five things /that ' ^ being d5ne in ou^ state/ 
and I think they are be^ihg^. considered or ^beihg done in . 
most o^' the region to tr^^ tb improve the quali:ty of teaching 



in the regiort ; and to tie onL:;to this thing called excellence . 
xh educatxoh. 



, . ' .. ' Many of the states or working through the 

- ■ ' - - - _' - \ ^ ' ^ ■ ■■ A- 

institutions of higher^ education are saying that to get 

into the colleges of education you have-^tb rate a little 

higher than ybu had to* rate before on your. -Jire-entry test • 

^ . _ _ _. __ _____ _ _ . 4 _ , . 

if you are going into the college of education to be a 
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teacfiir> you itiust pass a little stronger test than before; \ _ 
I think heretofore in pur state if you could get into the • 
school ^ you could get into education. Tha;t .is not the case; j 
This is not something 't^^t the state board of education i 
has said, blat . a state law has stated, that in bur state. 
But ill some of the other staties, .th^'st^te board has taken 
the position, maybe even the state superintendent has ; . 
proclaimed that this be done, and maybe evejn institutions 
of higher education. ' Maybe the prbfessidhal organizations 

themselves have done this. But this is a ^movement throughout. 

. _ . . _ ii _ _ *• : ■ ■ . • 

L this region. . . ^ 

^ So one of- the things they've done is*^' said 

people that go into this will have to have a better educatxonf 

to start with, which> in. ^ssehce^ means they'll have to - 

be a little 'l^righter. So I .think we/ re going to stSrt ; ' 

with a iittie better type studjeiit.. , . ♦ 

The next thing, before th^y ccm be certified : 

in any way, they wiii have to pass some kind of a competency 

testr and that is not ah easy job. In duir state — agaia^ . 

I think^'m going to say thisf for aii of ^urs ifjyou 

take a sdcial study test> you have to take; a large broad 

umbrella test to ' say that you'xe going to teach in that 

fi^d. /You may. take this test after' 90 hours. Then if;^;^ 

you wa*i*^ to teaph American history, you^ must tak^ — ih^ 

addition to the broad umbrei-la test for social jStudies ^^ 



^ : ' : ... . \. - 50 

you have to pass ah/ examihatibh ;ih whatever discipline you 

- - . * . * 

are going to teach in* . 

so this is going to prevent a:' guy that's 

wanting to teach-in some particular- field from 3ust saying^ • 

„ • • ■ , ir ' 

well , I want to teach 'there and teach , ^because he' has picked 
up the hours. You 6anVt do that. Ndw, yqu can do that 

with . a minor assighmentj.' That means two hours or .less, 

S ■ ' 

If y^^ ' ve" go^t the; hours\ and y can pass* the test, y'6u can 

do that. But you must pkss the test before you can teach. 

So you'll have to be coinpetent. : ' 

^ the State of Oklahoma^ and I fiiid this 

to be true, not exactly the: same way, in the region, but ^- 

in our stdte you must gb; tnrbugh ah interim year of teaching,. 

- W - - 

You get full pay a/.-teacher . Yqii have your regular 

classrbom assighmeht. But during that year, a persbh 

_ _ _ * _ _.<__. _ ■ _ . •* ' 

from higher edt^atibn, a principal and a teacher, is assigned 

i _j . 

supervifd^or monitor your work. Incidentally, they are 
paid to do that. So they -meet as a committee ai|d supervise" 

• . * 

and direct and evaluate your work. 



the ^f irst year, this iilterim year, you ^are issued a license 



^ .ViThen at the ehiJ of one year — Wiieh you start 



by the state Jt?b.ard.;^At» the ehdYbfi, J:hat oh year^ if this 
committee, reconmiends you to the state bdard for a certificate) 
the stat^ boaariJ vHli/ isfeue /a *ceriipif ig for you tb becbme 
.th^yr^wr^n -^It^^on " t i^eccmmend you , . 



1 

2 
3 
4 
5 

6 
7 
8 
9 
Id 
11 
12 
13 
14 
'15 
16 
17 
18 
19 
20, 
21 
,22 
23 
24 

:?5 



51 



then you wiii not be certified to teach in the State of 
Oklahoma.. ; > ' • 

Now, if you aire educated outside the State 
of Oklahoma and- you corhe in there, then you have to test 
to do that. Same thing. 

' The next step we find, and we find — 1 think 

this is across the board in the region. .^ 

Gary, . think this is something > that r — i ' 
personally., think it is the strongest aspect of what's going 
on in the region and really around the nation. I don V^t 
think it is confined to this region. And that is staff 

development, and it is mandated an evetsry schdol in the statje. 

~ • _ ■ • 

That means every year they have to malce some kind of an 

^ . - - - - . -■ ^ " - - - - - _ . 

assessment ""of the needs and the local school board, the 

iocai patrons have to get involved in that and decide what • 

their heeds, are , and tKey vork biit a straff development program 

And, inpidentaiiy, that » staff development prograjn has to 

■ * , . ^ ^ . \ ■ ^. . . ' - ■ ► ■• 

be 'sent in to the. state department. 

V , ' ' Dr. Tuxhorn was talking to me last evening, 
and he says^ "Leslie^ the ^o^^ the state Hgency, the 
U. S. office and th|^gs; this thing of quality'^ontro]^ 



has got €o be present." 



That's one of the things that t^ey viewed 
arfti said we wapt this-/to go through the state agency for 
jthat purpose only. • Nbnnally> your better schools have a 

• 7 
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tmch better'- pirogr'ain design than we could dfesign in our.shbpi 
S6 we- look at it, approve i,t, It is a- formality/ and it 
goes right bh^but tb -the schools. Many schools need help; 
Our stat4 is like Don's. it haslnany small school's.^ We 

ha-^e -a 'fairly large staff that gbes out and will work with. 

■ • ^- ' ' A* ■ 

thes^' people . . 

And> incidentally, we think this has truly 
increased the skills of the teacher. In other words, if 
the school is out there' arid they have a phbnetic approach 
tb reading in the schools, we discourage some other staff 
development program in reading. if they are using the 
E>honetic apprbach, we think that is the only way they should 

have t lie ±r staff development. We will not approve another 

_■ _. - 

one unless there is rationale given. that's very strong. 

/: And this is basically what we're doing to 

tie on to the theme of excellence in educatibh. 

Thank you, Scott, very much for inviting 

VIS down here. 

(Agiplause. ) 

PR . TUXIfbRN : ^We have from Louisiana > 
Dr. Bbbby Gasiibh, who is Deputy Superintendent of Public 
Instruction for. 'the state. ' 

Bdbby^ welcbme to Dallas. • 

// 

7/ : . 
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. . : 1. REMAI(K-S BY PR- BQBBY iSASTON ' ■ . 

PR, BOBBY GASTON : Pr. Jones, iadies and 
gentiemeflV ±t is a tremendous pleasure to be her^ to _ 
represent oLbuisiana and €o be invited - for Louisiana to 
be* invited. : - 

I,'^ tod^ would like to have a; copy of 
Gary's speech, .It Was a tremendous speech . But, alsp^^ 
it would be a .gpbd speech one could plagiarize froiw in^going 
around and giving othqr speeches • ' ' "V: 

xVm glad I didn't have to follpwy Pdn/. though, 
I heard It's sort of^ like being back home in libuisi^ha. 
I heard a few' amen s Chef e I thought I was back ih'^ ehurchv v^^."* 
there. It is a lot Easier to follow, the Oklahoma Sopneirs 
this week in Texas. Of course, a couple of weeks frpm how 
it is going to be tough for you, Pdn, dver here. • 

I, too, ga-^e ,up a. few of my minutes to Don, 
also. But i would like to share with you briefly' some of - 
the -things that we 're. doing in ^fcouisiana to upgrade an3 
improve education, and we are extremely:- ehcduraged by the 
results, as I .think other people are now iobking at results 

in theijr states; ,^ - '^ 

In the area df "ip.tudent achievement^, we, like 
many others, most' others, in fact, have initiated ^ cdmpetenci 
based education . program* We tried to make sure thSt we 
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did •certain things; We ihade sure that we had m^ihiinuih skills 
develbfied at all levels, rniniittuitt standards that inu's£ be , 
adhered to. The development of curriouiuin guides; We had' 
43 team^Write curriculum guides, 2V0.Q0 teachers, came into 
th'^ Department of Education to write guides. 

- We have a basic i skills testing prbgraih^ and 
the final and extremely .iirtportarft aspect of^^it, we have 
a compensatory remediai education, parS^ of it, Thi^^ pro grain 
was IhitilLted in '79^ but we are already seeing ^results • 

Last year, we administered the first tests 
for promotion purposes ;tb the second grad^ students, 89 
percent of them passed both parts, the language arts and 
btfif CQinputatipnal skills^ So we were extremely pleased -\. 
with that. ' ; 

'' r. Each year , ' we will add a , gradfe until 1992^ 

when, we will have a K through 12 situation. Before the . 
test , , though, V7as administered > ^ ^ach teacher in, the state 
had a cb^y of tKe mihin^iri standards / the curriclSlljml guides 
were out, the teachers, the parents, everyone knew what 
was expected. We, in;;f*act, had a letter from bur super ihteh-^ 
dent, Mr^ ^Nix, to c^ll- the parents, of the second grade chiidrer 

Rather than starf.at the high schbbl lev6l* 

- * _ . - ■ ' ■■- _ - - - - - >' -■ 

we tried to increase^bur number of units from 20 to 22 and 

increase the number of years of language arts^ English, 

at le^st^ tb fbur years bf English arid thre^ years of 
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mathematics > which was an increase over what we had had 

p>ridr to 1976 . . ' . 

To involve, the parerits, we passed pnf — , 

\ ' - _ 1 _ ^ 

and I brought a little propaganda, i know there are probably | 

no voters,' Louisiana voters in here, are there? But I 

brought a little propaganda anyhow. 

<- Each parent of ~ well , whatever grade -is 

applicable, received a copy of the calendar of skills, which 

- - — - 

they can open up to any page , one Say of the 'inbnth, October, 

first grade, October the 12th^ arid do some activity thSt 

> _ . _ _ __ _ 

a parent ^- maybe with limited education but a parent can 

do with their child just to let them kribw that, "Hey ^ I'm 

part of ^ this, I warit to be with you on this." 

■ ' So we have this for grades K through four 

in all the schools of the stat^ , a calendar of skills. 

Now, our instructional prbgrairi, even though 

it is ever,. changing^ we also felt lilce we needed to have 

. - _ -_- - 

a program to enhance the instructional level of bur 

educators and enhance their cbmpetericy. Therefore, we made 
'many changes to improve our programs in colleges of education 

very much like Dr. Fisher mentioned. - 
We added the passage of National Teacher.' s 
.Examination about five years ago as a requireitte^nt for 

certification. No longer would graduation and cortification 

be syridriymdus. This had the effect of forcing some 



universities th^ had been sitting there .not do a whole 
lot to upgrade their programs or else they would hot haVe : 
students^ attend their universities- ■ ■ " / ^ " 

:'■ Once our: teachers are in the classrooms^ _ /• ; f 
they are evaluated through arstatewide personnel evaluation • 
system^ We tried to de ViS lop A unique _ in-service program 
that had a Mandated in-service program; two days, twelve ■ • _^ 
hours. That program was so successful and the advent, of 
a new program that we were really able to this last session 
of the legislature repeal the original mandated in-servi-ce 

We have a tuition exemption . program to assist^ 
educators in -gbihg hack to school. In the State- of 
any educator who goes back to school, their way will be 
paid:by/the State of tou^siaha. 

'^'^ W3 have |)robably or^e of tSe most controversial 

and most bureaucratic programs, that I've ever had to deal 
with called the Professional Improvement Program, the PiPs 
pVpgram. And, Dr.. Jones^ you mehtioS^d we need to go some-/;, 
thing above just -th^ single |nihdytium salary schedule . Ours 
ih Louisiana ended at\the twelfth yeatr,; and 
a large number o£ eduqatbrs. So bur PIPs program is^ a 
five-year \rbluh,tary prograrn Jvheri? teac^ becbme " 

involved in .'acadeinic' pursuits > mdihly> uhiversity cdurs<5s, . 
most of them, or ih-^service projects will receive additional 
salary supplements ranging ^.cfth seven to 26 perceht. The ; 
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k\4rage is -approxiniateiy $^ , 000"^dditi6h: f or tSacheps.' ^ . 
Those wiW.more experience higheir degrees, .they are the 
ones that recieive the 26 percent, ^nd, actually^ mahyjr in 
fact, about 90 percent of our superintehdehts in our state 
also .participate in this program. A large percentage of y 
our, principals participate in .this pi:dgrain> and some of ' *. 
them receive as much as $3^700 increase. 

And, here again, to explain the PlPs program 

I have a little handbut there*, alsdl 

__■ .'• 

. - We _have approximately 79' percent 'of our 

educators in Louisiana participate ' in the PIPs prbgram. 

Approximately 4 2 peircfent of our educators participate in 

the tuition, exemption prograjm' each ^semester.. So we feel 

lik^ that, an in-sfryice program meets the needs of "the ; 

teachers, the Educators;'- also, basecgi oh iieeds assessment,.: 

because ;each lodal system ^ha^^he bppdrtunity to come up 

with: their assessed heeds and therefore pffeir PIPs courses 



ieit^^r- in conjunction with the universities or their own 
in-service programs. Tlfis enables them .to address- the 
needs of' their system while compehsatihg their teachers- 

So we feel like we are trying some new 
ideas, very controversial i particularly the PlPs^ but we 
feel like we're making progress.- The legislature in - 
Louisiana has been yery^ generous to us. - However, we are 
tied very: closely to the gas and oil industry, and our 
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in, it-is going to bie tough to keep the .teacher s^larijes.' " 

... L . \ . \ ... '. ^ ^ ...... .1 ... '. 



Now, we will try to have a psy raise ''this''"y§"ai: — for educators 
in Lbuisian|.' But we'vfe- got to get bur. teacher salaries 
up. The average teacher salary in Louisiana is $17,200. 

. So, here agaihf. 1 had a lot of things that 

; . _ _ ■ ; _ . v _ 

I wanted to say, but Don said a lot of them and Les said 

_ _ » 

some of them, also. i would jfust like to ine'htioh,- thqijgh, 

... . . ■' ' ^ 

;Scdtt, your* letter said this Coininissibh cbuld have a greater 
impact on educational policy making than launching of the 
Sputriik.> and/ certainly ybu might be rigfhti. ' We'd like 

to say to the President that Louisiana be^lieves that he 

■ - - . ' ' - ' * 

must realise that educatibh is bur future. There wbuld 

' ■ . ■ - * ■. - ■ • . 

have been no Sputnik without education. 

^_ .Thanfc^a'ii very much. 
"(Applause.) 

k ^^ ^ ^ - - - ' 

. . : DR. TUXHORN ; Thank you. Dr. Gaston. 

* ■ . ■ ' - - , _ _ _ _ _ 

From. New Mex i She 



is the Director of Elementary and Secotxdary Education for 



if]|e State bf New'. Mexico, 




REMAPS BY^ DR. JEANNE KNIGHT 



R. JBANNE KNIGHT ; Thank you. Dr. Tuxhorn. 



♦ . Mr. S^hchez/ Dr. Frahcis/ Under Secretary Jones [, 

and membets o^^he 'audience, i' am pleas.ed to have this 

: % .. ■ ■ . 

---^r— ^ - ^ . — . 
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-oppbrtuiiity to address ^tHe -panel on behalf of the Department 

of Educatdon in New Mexico. 

' ^ " * . ' > ? _ . _ _ 

I'm sorry that '^uperirite^ident L^riard DeL^b 



•couldn't be here himself because in ^his twenty-plus years 
ch^ef state school officer in the >state, he has gained 

f _ _ _ . ■_ . ._ _ _ ^ . v: 

some valuable insights into the issues facing us' in education, 
both^ in New Mexico and across the nation, and i*ni'^ure you 
would have profi'tted from hearing them.; But, as »his ^ • 




:esman, IJt.rxist that the views i share with you will 
be representative of Superintendent DeLayb and other 
Educators with whom I work daily, 

Some good news. I'm nbt • from the northeast , ■ 
but I am from Nqjrtherh New "Mexico ,; and perhaps I will speak 
a little more rapidly than my colleagues frbm^the south 
and get us back bh schedule. ' . _ . 

^\^' (Laughter-:) - 
The. . letter. . frbm 'Dr> Tijjjxhbrn: ;an this 

regional hearing spoke of utjique circumstances in this part 

: . - / -_ _ - _ . . . ; . 

of the cbui^ry which the Gommissibh shbuld take intb 

cbrilideratidif in^ developing -its final report pn Excellerf6e 

in Edacation. 

^ agree, there are unigue circumstances in 
th.is region. VTortQnately , in New Mexico, most of these 
Unique ^circxsmsta^es are contributing- to the general -good 
health^ 'education within the sta,te. T^se signs of 
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good health in New Mex'icb .include, f irst; not necessariiy : ll / 
foremost, but Sdmetimes' foremost , Adequate fphdihg. Whien 
we in New Mexico read about schools in other parts of the 
country which are forced to close their doors in mid-year 
due to insufficient funds> we appreciate the foresight of 
those who developed oi^r New Mexico funding formula , along " 
with added weighting [factor s • for programs which cost, more, 
programs such as bilingual education, kindergarten, special ^ 
education, wHere /the formula generates enough monies to ' _| ^ 
take care^ of special populations without the aid and addition 

of federal funds promulgated by Public Law 94-142. 

■ ■ ■ -) ■ ----- --- 

X couldn't/ let Superintendent DeLayo down 

ana be his spokesperson without mentioning that we <a|) hot_ 

participate- in Public Eaw 94-142> a fact of which ^ he is .. \ 

very proud. , 

* :\ We also feei fbrtj^nate in the area of funding 
' to liave a iupportiV^e state legislature which eacfi year . 
*Uncr.ea'ses 'the dollar . amount for the basic unit in. this . . 

formula. With. the elections approaching , however , we can 

^ ) ^' '* _^ _ 

only hope that this generous support cont:^nues after - 

* 

January 1 . : ' \ 

Also under the, headingi of good health funding, 
l^must mention our state textboSk Appropriations. We have ' 
a^eqSate' stipport for instructional materials- in New Mexico , • 
tb.theekteht that some distfi5ts can carry over large. 
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. ^ •(-■-"•- ■ ^ ' - : - - -\_ 

amounts. _^dur ^^_ reht^ appropriation is $27ia0, pei^ pupii: 

to be spent" esiP^&iafiy *o.n -ahy material select ed""*^rj^ 

local district. We dori't have a limited list of instructional 

materials^ith wh4.<3h to serve the diverse populations that 

serve in New Mfexico). . , : , ^ 

»^ _ ■ _ «- * ■ _i 

^ • ^ Another sign of educational good 

New Mexicc^ is the_cb6perati6h among vafibus educational 

y ^ > ^ 

entities to addresl* the conc^erns facing ail of us. Orie 

L _ _ • ^ -■ ■ __ _■ _■- 

such effort, the Quality Education Project, co^- sponsored 

by the State DeF>artirieht of Educa^i^, the Boar4 of Education?.! 

Finance, which— deals with higher e^ducatidn^ and New Mexico 

State Univ^rsity^ has focused the energies of various segments 

of our. state on removing the' barriers to achieving quality 

education^ You'll be .hearing more about this joint 

endeavor aNj^ttle later as an Associate Dean from New Mexico 

State University addresses .you. ' 

^ We have many^ more examples of cooperation 

among, these vaa^^us entities in the state. We have ihter^ 

agency projects^. — We have-pro^ects -that require the : — J 

cooperatidn of -higher education" and p^lic schools . We 

^^^^*t always agree. We^ of ten are faced in a public fcjrum, 

disagreeing and debating, b^^after it is all over, we 

manage to, sit down together and get oh with the task. We- 

even sometimes sit together at public hearings. So we 

feel very fortunate to have^ this cooperativi 'relationship 
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amdng' ail the edUGational "^entities in this* state ./^ 

The third area about which we feel . fortunate 
in New Mexico we read^about in the papers a lot; uS^jf . 
Secretary JcShes referred to it as disciplih^^ Sbiji^tiines 
it 'i,s referred to as -violence; sometimes ^a^da'iism. ^kgaxn^ 



: 1 

when w6 ,J: 



.hear of the^^plight . of the schools in sqihe sections 
. of our __colinti^ dn the &.g *-€ity schools, we feel fortunate.: 



We ,f ee 



OUT- 



I 



r - 



prbbiems are ihincjr. Even in our statei* s largest 



- - - . - - -- - ... I, . 

high schools/ of whichV Superintendent Sanchez ±s "vfery mucl^ 



aware, these concerns are not major. We have theih, but 
they ai'e;,hbt of the or prbpbrtiohs that we read about 

in ot^er parts of t^e country. 

. r- ^ _ ; ^ ■ ■ ■ 

-/•,■■ ■ _ _ 

I could>go on and bri about\what is right., 

i . ■ 

with education in New Mexdco, but that 's ' npt the purpose 
of this hearing- And before I convince ali of: you tb mbve 
to New Mexico, let me move ^ to the other areas^I^^^^^ 

we've been talking about symptoms of a prbblem 
this morning. We know about' the drug and , alcohol abuse * 

-problem among - our ^ teenagers^- ^.We— knov? ^bout the -xisihg __ 

'incidence bf teenage suici(Jes . WeV^khbw -aboiit the rising 

■ ; , ■ , - ■ ■ " ) ' . . ■ . 

incidei^ce of teenage pregifancies . . We know Shat we have" * 
an --^d^ienated youth. We have some alternative high schools, 
alternate educational prograjtts tb se^e these needs, and ' 
when we see some of these kids who enroll, kids whb were 
oh the streets, kids who were drug abuser^/ kids* who were 
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dropouts, when we see their attitude turtt-:aroun 
•brice they ^et ej^rplled in ail alternate ;^^|f^ain, then -W' • • 
know we've tr.eated' the symptom. 

ire must be ah upderlyi^g ca:use that's 
even greater than tHat.; Yes, we need tp have ,programsv. for 




the k±ds^ who a^e ^ haying 



s with 



js, for ^he . ' ; 



lage 



"-potential ;^adfdesl|^ for ^^j^is^^ffe^^ut f.o^the 

and syrnptom^ need ta b(^*^ir^ated Ljust lik^in ji' ^eo^ica'iC ^cas^s. 
*^ If the, .symptofn ,ish ' t-.tj^Ct^d/ you Ip But 
that doesn't me^n we shouldn't go oh aSd iooH f<Si' the 
underlying causes> the deeper roots jtnafe alienated our youth, 
that turned them to druga>^ suicide, et . cetera, et cetera, • ' 



et cetera. 



And.^1 think I 



Id ^grfee \with Dr. . Jones;^ 

; \ . ■ ■ 

lot hew from me. My'^^^ 




you • re probably hot going to he 

Gd^lleaguei have prabtically said it all. You've read it 

. _ _ ___ ^_ __\ . _ • . - 

in the educational journals. But perhaps by repetition 

s6ifieorie will get the message ahd we'll all band together 

and:-try . to do something about^it. . 



Xj^lieve that the causes could be categorized 
into two categories. You've heard them both today. Number 
one, the public school curriculum. Number twb/ the public 
school personnel chairg^ with the managing and delivery 
of that ctirricuiumi 
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When the erosion of public confidence in 
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tlieie two areas could hb- longer be i^nore'd, we r "like most" 
other eduG^tional agencies, tpc^' action* In the area of. 
curriculu^; we did soinething very similar to what you've . 
heaird sbiTil of my coXleag'ties address. We adopted a New Mexico 
basic skills plan which, irfequired students disp.lay a minirrial 
level of • Qompetency in brde|r to 'receive an endOrsemerit on 
thei:^.;.^^iploma, a gold. seal. in ord^r to receive th^^^^ 
seal, studehts had to dispia§^.a,:.inihiitiial level of ability 
in readi*ig/ arithmetic, and -wrilj^ng- They must tak^e a ^ 
multiple '^choice examina'tion ebverihg 'f ive content area^,. 
five content a/e^g^ whicfe were deemed iir^bftaht by the citizens 
of New Mexicdjjgover^m^t ^^h^ hea;^h|. consumer ecpnomics, 

occupational knbwi^^e , ' arid com^ 

Ttiby^^i also display the ability to write,. 
not measured by d multiple choice examination, bp,-^^by the ^ . 

Actual production of wrf tin^s...^;^ ^ ' 

_ ___ ■»•_ ___«___ 

" 1^ the area of public school personnel, the . 

State Board of Education in New Mexico in November^ of 1981^;;;:. . 

■ ■*'■■: . ■ -'- - 'T^-- - ^ ^. "-'j 

adopted a provision that is Very si milar tb that that you ;■ 

■ ■ A ■ • ■ ' . ' . -t^ 

heard my cblleague f rom •Qklalioma describe. We adopted 
Our State Board adopted a staff accountability plan with 

three provisions. a?he fi^t- provision requir.es that prior 

_ • ■ _ - ^ 1' •• ' - . , 

to entrance to . a .college ^Q%educatibn , a student must display 

a minimal level df^^^fibwiedge , a minimal competency in the 

areal of reading, Writing, and arithmetic. ; ' 




• 6,6 
" ^ ■■ - ' Prior to initial certific^tic^ri*, on a person 

; either educated in our institutions Within ihp state or 
someone who applies, from , outside the* state > ^before that .- 
initial certif icatfe: is grantedv they iriust pass a test 

similar, to the Natibhal Teacher's Examination that tests 

I ' ■ ... • « . 

a- general body -of knowledge^ plus knowledge in the content 
area which that person wants to be certified- • 
The third prdvisibh is hot adopted yet.< *he 

_ _ _ ^ 'j _ _. L» - 

State Boarjd directed the staff of the State Department of 
Education to look into the essentials :of effective schooling 



thatvyou Yis^^ D^~. Jones .address' to determine cjan we identify 
competencies which lead, to effective teaching and corripet^hcies 

^which .4ead<. to effect principalling, if you 'will. 

c - ■- \^ - - 

The second question was^ if ve can identify . 

those jCbmgetehci^^/ can we include them in a system of * 

s^taff ^revaluation. Then^- if we can do those things, if they 

' f , ' ' ■ . ; 

can Be identified^ if they can be ihcluded in the evaluation 

' , ». _ , ■ _ _ _ _. ._ _' ' ■ , * 

ystein,' can they be tied to'^a certification process. 

^_}_ / _ __ljid we^^^ in, jthe process how of studying 



•^h^tt^etcbitim see if it makes sense for New Mexico. 

• M *:* The§^ cbncer9.s by the public and educaVors/ 



by the way^ over minimum competencies exhibited by students 



:a5nd by administrators and by teachers were real and they 



heeded to be a^dre^sed. But they speak to minimum competencie; 

... •_• . . ..: : 

If successful, they will help to assure — I;.won't say _they 
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wlir.aisure, but they will heip, to assure tha± we don't:: 

have students, who. are - ihcqihpetisnt graduating from duir high 

_ . . . ■ . _ . . . < . ' . _ . 

schools and that we don't have teachers "who are incompetent 

entering our classrooms and tJ:jat we don't have principals 

whp/ari incompetent entering duir principal's offices, 

•,But I would say 'to you that incompetency 

is not' the bane of >our profession. . Mediocrity is. This 

prdblem is the problem •feha.t^ se% this Commission attacking, 

the mediocrity. ■ i» • 

i When I go into Classrooms, elementary ciass- 

• .._ ' . 1/ - - ^ • • . 

._ j__ _• _ . - .- , 

jrooms and f 3ee ;Sj5tidents working in workbooks*, cdlordhg 

\ai^tos > with very ^littl^yihtellectu^l "^stimu very 

i ' . ' ' - ; • ■ ' ' ' ' ' ■ ■ ' 

little interac^tdon with the teacher, 1 ask itiyself , "Why 

' ar>e we settling if or,, th-is?" , : ' ■. 



When/l .'go 'int^. high schools and see ,k'ids 



:f ruitlessly , listidssly leafing through textbooks lObJcing 
fdr the answers, to t"he "questions at the ^d of thel^chapter , ' 
I ask mysqif the same, cjuest ion, "Why are we settling fdr. 

this.Z"_. ' ij : 



up with' some answers 



I hope that the ebmihissioh can help U5 come 



I Wp^i4 agree with Dr* Jones that we do need 



to take a* look at ^&e 'curriculum of duir public schools. 

I wduld a^ree with jtibst of the areas he outiine«|. i would 



add one aa^ea. i would add the arts and humanit^w. I would 

- r . 
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agree: with scientific literacy > the need to address that . 
and improve in that, and' the understanding, of the process 

of a participatory democracy that leads pQ responsible 

' ■ 

citizenship. . . ^ .-'^ : * 

I feel tfiat the arts and humanities address 
those qualities which make humanity humane^ and they shoult| , 



^ not pontinue in the present state of neglect, nor should ^ 

they be left and reserved for the elite few who can afford 

/ ^ 

private instruction. 

bur .physijcal survival depends upon' a sciehtifi- 
caily literate populus who;cah make irifbrified decisions about 
such lii^atters as alterpartiv^ energy sources, an appropr j.ate ^ 
balance between .industri?4^d-?velop^ an<^ environmental 
protection, and; to deal :With the increasing technology of- 
our society. I agree that we need help there. " 

New Mexico takes great pride in solving its « 
own problems, but, as oiie of my coliea^ues said> there are * 

some areas -wherp we <:an!t do it all by ourselves , and I 

I ■ ' ' . ^ 

->^^tita"^ g r ee that L hi S7-i.s--g5ne--pf th ose -^ areas , as -^s- ^e art 3~ 



and humanities. ■■■ • ' ' 

The survivali^ of our democratic society- 
requires a greater understanding of t^e processes of 
participatory deitibcrarcy , responsibilities of citizenship, • 
and the interrelatednessof different governments and cultures 

6 . ' ■ ■ I - , , . 

• u ^ ■ * - - -- 4 - - 

And' herer i'^ "ahottaer airea where New Mexico takes , great pride 
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settled an oSiy one task to help us solves i think this ; . 
one should be it^ This is an area which shbulti- be a pirimary * 
focus for all segments of our society, not just for the 
educational community, because i.'ve forgotten who I'm quoting 
but someone once said education Is too important to ;be lef t 



to the educators. That concern is with and for the people' 

■■ __. . . , . . • _■ •. \ H 
who staff bur public, schools. i - . . ; 

■ . . 't . ■ ■ i ■ ■ 

To guide students through the type of 
curriculum which truly leads to excellence will require 
imaginative, inquiring, anil, inspiring t^eache^rs in the class- 

- - - - e 

room; ihciteful> daring> bbld pleaders, in the prihcipalship; 
and progressive, future-oriented movers in the superintendencj 

The educational profession has never been more* chailehgihg 

' • _ <* _ _ _ . ■' _■• _ . _ _ '_ _ 

to" its members than it is -today, and, yet, we're faced with 

talent drain of n^ar epidemic proportions at ail ieyeis. 

The data ar*e .gloomy in respect to the candidates who are _ • 

'applying foy^^^^^ colleges pf education today. 

Ybu've seen theSl ^' YquA.'v^^^ of the ACT 



^cdres 'of dtir CQiiege of education' applidants with the, others, 

■ _ ' _ - _!' ■'» _ ■ ■ :a " - ' ' - ■ - 

and that's not new. But a.s someone also alluded to, the 
doors are 'open now for women and minorities in other areas. 
The^fieid will no longer B^' subsidized — and i may ap®logize^ 
for all the male colleagues. The field will hot continue , 

to be subsidized by talented ^omen. ' 

• ; ■■ ■ . _ - 1 ' . 

^ \ Those remaining in ^ the field af tef * f btiV tcf 
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•ten years > again > the. da t; a are glbbmy. A recent study ; 
that was passed around the department shows that those 

- i 

talented teachers who — talented students who did go 4-ht6 
educatibh are the" first to leave the field. Their reasons 
for leaving are depressing and distressing. The reasons 
these people give for leaving are hot always related to 
salary but f or iwqrk conditions," teacher burn-out, arid even . 
reduction in force. ^ • 

I would; really ask the question if| the 
reduction in force policy should be based oh seniority alone.; 
I've segn newspaper articled recently where excellent 'teachers 
those who challenge studentis to ±he ^kinds of cognitive skills 
I*ve been addi:essihg> had to leaVe their prbfessibri^ though ' 



they loved it, though the students ISiyfed them and learned* 

_ ■ ■ : .^V'^-vvv^^.'^/- ......V ^_ 

from them, becatise the reduction in force policy was based 
on seniority alone ^^rid was in no way ir^lateii to excellence,;^ 

I would close ~ 1 jSrobably have 'taken more' 
^time than I intended to with.' this statement. We are 
a people prof ession. No matter how good that cuririculum 
is that we 'revise/ and I would suggest to you that we neisd r-r 
in making this curriculum more challenging, ' we^:. need to do 
mo*e than simply add on to the graduation reqiiiremerits , - : 
I wonder if adding one more unit in -math or o^ie more unit 
in the art's and science^ or one mbre'Vunit in^wffiatever will 
really- achieve. the excellence we want it to achieve. X 
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wonder if a better approach wouidn be to det'entiihe ; wh^t ^ • 
it is that students h^ed to kribw to be excellent and require 
that they demonstrate th^t knowledge and those skills rather 
than simply accjuire another credit on their high , school 

'transcript.' But. that was a little aside; 

Back to my challeng^^. Without the creative;' 
intelligen|:/-<^uestiohihg/ feelihg people in the fieM of ■ : 

.education, our national pursuit f ot • exc^ll^nce will again 

■ « ■ . ■ , y-^ K ■■ 

fall short of its 'goa^V _ '''''^^''''^''i^'' * r 

■ ..Thank you, . . ' 

, " ' * - " * ■ . ■ 

*• ' • ' * 

\ : (Applause.) . *^ , 

. >v :.. PR. tOxhQRI^ ; ^'haaak yoil/ ^ .^..^^^ 
From the- Texas Education Agency r' Mr. Charles 

f ■ - ■ • - -. ■ ' ' ' 

' . v^-' ■. • - _ ._ _ - r ■ ;-- 

•Nix, who is the Associate Commissioner of Education. 



REMARKS BY MR. CHARLfcS^jmC ^ \- 

* ; ^ " m. CHARLES NIX ; Thank ydU. ; Dr , Tuxhoirn. 

; ; ' ' v'; I would like to first take the opportunity 
to second your warm welcome to Texas arid to Dallas for our 
Commissioner^ of Education^ Raymond Bynum, and he extends 
,tha't to, those of you frortf other. states as v^il as those ■ 
^ffprn our State here>; ai^V 're very pleased to have you c'i y' 
Here at this very important meeting. ■ * . : 

Mr. Byniim's schedule peifmitted him not .to 
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be able Fo~~attend this meeting, which his felt is impbrtaht> 
and asked me to represent him. 

I would like 'to conunent on two; areas th^t - 

are the major topics "of today's ;Sessibn arid to reflect to 

4.r ' . " ; ■ " 

Secretary Jones our appreciation for your c^pments and-'youjr 

very cogent remarks ah'd to Dr, Sanchez and Dr. Francis a 

number of cbirunehts that we think aire very, important in Texas.- 

Let-me start with; talking about some o£ the 

. . • ' ■ . ■ ' " , • . .. - 

' ■ ' ■ • ^ ■ ■ ---' ^ ~ ■ - # ■ -• . 

kindB of things that we see have been major social changes 

that have Impacted student achievement in our state over 
the past -quarter century, in fact^ ill the hatibh/ Vif hbt^ . 
in the eWorld. ^ . . . - , ' 

It seemsvthaf bd'ck 'in^the 'late • ' 50 ' s with 

" . . » ■ . ■ . _ _ ''I _ _ .«> 

the Sputnik interest aild the increased .emphasis on 'development 
of . talented ^sttjdents there we r^ very heightened expdctsgfeibhs ' 
and a great deal of heightened mQ^ivatlbn on the parts of 
studer^ts fs^retitav "*g^^^ at all levels, as far as 

*the importance of develbping the talents that our students 
have. I thiak that we have to keep in mind that we'J,|r-e 
comparing now the quality bf edtacatibh with that very heady 

time in our nation when there was a lot of interest ancj^ 

* ■ _ . 

a: lot ofvcoritei^rn about our keeping up with some of ou»r 
compet^^^Of.^.. ^' ■ ^ • 

v^if:':-% Mcrhodls since that time have been asked to '^^if^- 
■■ ^- ^ ^ . ^ * . . 

take on aA gjf^at de&l more functions , a lot more things ' 

; ' , / ' , . 
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than education over time because schbbis. tend . to be 
receptive to .this> and we do take those on. There's been 
an increase" in minority children in our schools,, children 
from ioH. socibecondmip status families . This has Expanded 
rajdigali^^. particularly in bur part of ■ the country. I would^. 
nbte iiit Tek^^ the last year, of the ^36,000 ^ ' % 

3tTi^eht ^increased erirbllmeht 'in /grades K through ^^2^; ^ . 
f'X^'^kp^ those, were Hisp.^^ic students and one-^^xth . 

^;<^^^fS3Sm^tuaehts. There' Wej:i'|rio ,4i^te^e#' in t^eVf^ui^ers 



^i^l^terstudent Texa^ schools over 



that time^, / - We^^preffic t t^ja.^:iHy^- -i 99 0 > a preponderance .of 
students In' grad'^S^K 12 in Texas, will be 



from mi^brity groups ,:^Hi^gian±C"America:n^| ; b students t 



^anic" 

Asian stii dents, perhaps some others as w^ll 

^7 V ' . . The extension^^bf ^ the opporHiunities for 

educatiGh, which was 'a very necessary thing and a very welcome 

thing to all of us , ' seem,s to have carried witlsi.it, thoug^i> 

Some expansion of the stahcjard's^.exg^ected for students in - ^ 
. ' ■ ■ , . • ■ , " ■«'^ 

a dbwnward'direction. As'wa made it possible for students 

to stay in school longer and tb .ehcburage them tcf stay there, 

we sort of pulled the bottom ruggs *of that ladder jdown, 

_ , ._ 1 ^ _ *9 ' - 

and as a result of polling the :^ottpm rungs, ^we proba^ply 

v_ 

pulled some of the upper rungs d6<^ as well. i' 

have many studeifts frbm single parent 

^ .... ■ . ■_. 

families whb have a difficult time surviving in school,. ^ 
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f ; > • ; ■ ' 

kil'd^^e' tried to accommoda(t:e' them. Now we 'ire ^trying to * ■ 
^ ■ . ■ \ ' - - ■ ■ ' ' 

recover from some ofe that exp-ahsibh ih .that /drrection^ ' : 

. % : It s^ms to ^us ^at anotkieiir very .importaht^ ^ 

social development over the past 25 years,, if not ;lbnger> 

has been our movement toward ah information based' society; 

Some experts tell jaj^hat we have moved oiit of the industrial 

• _ - _ ^ ^ - ' _ - ._ - **_ - 

society, even the poet-industrial ^ciety, and how" a large 

/ _ - 1 ' ^ \' . . v ; \ _ ^^^^ , 

majbrity bf bur work force are employed in.- things dealing' 
with • information , hot> with' actual production of raw, mater ialp; 
or manufactured gbbds. - "fhe/'lB'st Sigtires* th^t' \ Reard wer^ 
about 80 percent of people are^ employed • in .something zother 

> . — ■ . ^ ^ ' 'V 

than production bf goods xh .bur sopx^ty^ ^ ^ / - " l 

-We have to be/^aref ui and Wa£ch for the; '^^ 
expansion of media^ in particu^^r ^ ' telayisidri and ^he. impact'-- ^ 
that the amount 'Of time sp^eivt ii^" t^evisidn ■ — that' student^— |^ 
spend before telervisibri sets > as weLlAa^ acjcr^ciy^ledge, the 
-fact that television ^ts do teteh^tud'en 9s J- various kinds 



of thinS. They teacfr tlhetn diffei^t k3Lhd^r9f valXiesV .^hey 
teach them different kincj^?; of ob^fectivp-s, in.^ some .cases , 
from what we're attempting to db in_^ schbbl .^•.v Slbme " bh^i^Srve^^' 



even nbte that it tends tb^fea^eate- a passwer kind* of -^response 
rather than an active initiating^kinSt o^^ le^ dairig 
anything bn the parts ibf s&'dents. f 



_ __/_* L ^ W ' - • 

.1 feel /that ;'hhother area that has bean very 

imp'brtant over the past 25 . yqars or particul'ar ly since the v-^ 
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Sedorid World War^^has been the dhange' in the reiatidhship 
between ■ emphasis Jri rights and responsibilities. Expectatiofis 
for the good Ipe have risen. There has. been, m^fefephasis 



on the parts of parents' on the recreational as^^ts of 



Hhjb^eht ,- fun have-^bein Very active fee^ ^ords in .term' 
o£ our vaiue'_ aystein.- tkch of tftiis , 6F cdurse , has led to 
.drug abuse / aicoh«l, abuse, because, __^fi:tistrations that ^ 



people 



76 aHd the feeli;ig tfeatj!:hef- tend to be. ch^ted-^ 



becaus^; they are hOt gettiaig 




hey; ought to have , . 



Another db¥er va t itSrt ' tha t I wo.ul d :ntake : abdjit , 
i^fcheiloQial st^uctures/changes is' what -we. read about,. the 
de^lrioration ol our so-ca:lled irifrasiructure. in.: 

lew s & World- '-:Repoift ,Vthe^^as- rfe^nt]:y an' article 



thkt it will take ib^ut: two -^anfe haif . t|ii:li9h "dSliars 



to 



r^tdri dur hig"fway5 » di^e daWr Qu|r sel^^r f&j^tejng, -our/^ 

: : _ rj:x:3--i:i'L f.^,,'K.i Kiv-i_l 5 -i no s the I - ..' 



v^te'*way^; oUr .city ^ street our ^pubaic l|^ings^ to^ 
level of quality that they had been sev^^^ears a^gcr. Wit'^;- 



4. " 



;SS -were speiidl^ about four percent'' of ^^^^^^^ti^l^duct 
\dn-the upRe"^p of bur ^nftai^udture , i|^J^ecerit year's^ wevj^e 
' been spending about, t^^!e percent, andge 'h^ve to do .^on^t^i^n^ J - 
about th^t • 



"^The reason that seems rto be an issue/ is 



tftet it's competition for funds £o^^ education , because ^ ! \ J > 
ucfi o| that infrastructure c^st ccSmea from st^te ^^ ^"^^^^ ' 
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^(^^ching^ as'ji faireef'has become less cdinpetitfve . Ybu'tfe-' 
J^^i|^^rard ^c)^ speaJcfegs ,in^ that., it has been mentioned* 



23 
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sdur;ces. 



V There's been a great deal of concern about 
the so-called decline in the quality of education^ *; 

- ----- ^--^v"^ -- ' - - - ^ - 

particularly,, in the: public schools. .We hear that approxi^ 
''inately two-thirds of our gitizens wljb are isked saty that 
they jf eisl that -the quality of education is declihin^u We've 
had a lot of pJivate schboi enrollments and" thi^t 3oSt o£» 
'thing/ '^.as som^>/6^-t he 'kinds of things that are social changes 



occurring, in our; socie.ty. 



It 5^ems'' that one of the las-1; 




i 



cShahges 



-I would like: to. mention> and it. relates ' to some of the things^ 



iS.d like to suggest ^hat . ^the' Coinini^sion tfei^e*'consideration 
.attractiveness of teaching as a career. Year by year'. 



^^^/^is what I woCxld call the reduction ""bf thfe competitive 

:• ., , . - ' ■ . 



r^l^Y aitodstVef^r who has ■ spdkeh today > arid I thirik i^ 

8 J|s.h6ti3^'Be .men'^oned *b one of our major concerns^ 
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of gSttihg: those kinds <|f trairied and qualified people who 



C'ctn staff ijthe schools aM 

' f . .. • ■ 

in ways that make"^ serise. 



Sato^ng -t instruction to ^ur. students 



sdme of the,k 



Let- me turn now ^toTa^f ew observatilons about 



s 



inSs^^.af;:!^^^ that it would se 

'•-^■^'^ .'J 



em_ tha't from- 



our perspective iri "Texa*^ wou^'^^p^.ed td be done to mo^e 



toward .arid :Cbritinue. fecit^'ino'\« ttDward. ^ifceLlenc 



ia. educatibt?! 



-1 
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;And I would like to underscore if -think/ as Dif.. Sanchez 
said earli§tr|^Eat he seiss a: lot of excellence in education/- 
but it is in soitte casi^^porad^^^i^ in some cases ift^x^^ 
here and: there-^f It is.Uid[t$^^^^ like we. woul'd like 

to see it be. But there are de^^inite> instances of "it that 



we* ought to capital-±ze drt.' ^ ' -X^^^ " ^ ' / v. 

I'd like to talk nofe^'hly about problems 

, jd- 

to be overcome but challenges to be -taken/ opportuna:tes 



lo be taken/ risks to be taki^h/ i^ye are i^fact t< 
and to continue to move toward emphasi^^6m e^cceiience in. 



education , 



Point numbera one I would make '-is that without^^ 



losing 'emphasis- on the remedial needsvof* xii^a<S>''^rit'age^ ^ 
studeiitS/ we must place emphasis upon J develop iny th« ^tai 




of our more; .able students^ This is '_^s_i 



t^wa^back" ii| the ^ 



NDEA 



dayS/ the Sputnik days. gave ^phasis tjjen.; 



We ' ve 



come airbund full circle and -arfe perhap's moving bacJ^. to , tha't • 
Some, people ^veh' talk about '"NdEA^ 11. ribv/. It is b'eing talkeld 
%bout in some Washington circles.' t'm n5¥ 3ure which ones 
^hey af e. - it is those people;:in Washingtdri. aire /talking 

- ' _ _ _ _^ _ ^ . ^ I 

abbift\it. But there seems to be some gife^t emphasis^j^dng 

j\ - . " ' " • • - 

some -Jffi^i slaters in th,at respeciy. 

_ ' - . ■ V : * V* - -'-^^ 

A seconi^. point .1 would make-^is that we*have'j/ 





o 



jf IbottM^w ability and hi'^ Jab^dty ... ^^u|^.'^'ea¥^^hi 
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poiitt meii±ibh^d a number 'of timiss. But it seeiris to rae we're 
hot talking eerily about the students themselves; we're 
talking about their parents and their * support of the school 
system. - We're talking about teachers' expectations in terms 
oJE their willingness to assi^ homework and^^to individualize 
instruction. We ' re talking abput adihihistratbrs ' expectations 
;in teritts of the k:vr^ds of requireinents that they set f gr • ; ' 

students to complete in. school; not only time on task but 

• * * • ' 

intensive time on task; hot^ just adding^ more courses bujt 
beefing up- the courses that weN^ifeady have. 

_\ ' A third f>0|.itt 't^%^ I would make Is a very • 

critical challenge for us is to :at tracts able ypung people 
to €shjter and remain" in teaching. This has been comitiented 
n a'^number of tim^s., would underscore it* ihe 
petency measures' that have been going on in a hiimber; 
of^2iher states are also under development in Texas salaries 




th^t are cbmp^etitive , ways to h<Sld good teachers. 

!/' '-'I would comirient a's a side 'issue thkt we>: 
recently have conducted, in fact, we're jiow completing^ -r-v 
a -study of teacher availability in Texas, in whicjh wq,-ta4^d . 



^with a number Qf ^ teachers about what th^y» fe'av^^s prgblems 
Jhsf* ^id salary rs not the only, p^ipblet^^ <j^3 imag^- 



c5? Aeachin^ and teachers, arid : that irfart^^ t^afCheV 

^,less money if th'ey^cduld als5' haW' the satisfa;^!^^ 
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they \^ave neither of those/ then there's hd incentive for 
them 'to stay in teaching and they tend to go somewhere else 

where they can feel treated with respect as human beings* 

- . \ . . ■ ' __ ■ _■ ■ 

. A fifth issue in terms of promoting^ excellence 

•• ,> . - - _ . _ - t ~ 

is that ' somehow we ihiist harness technology in the service 

■• 

of effective instruction to extend the skilled teacher/ r 
and it seesms to me this means not only in the classroom 
but ail the -technolo<^ ahd the media and the information 
services somehow that, exist in tlie wjfeie culture in. which 
"the student* live_s^^:'The^ gdVermttent . ddesn ' t have too much 
control over tho^ie/ anS^we like to tfiink of the ^private . 

. . ' ■ - - ■ V ' v.- " ^- ~^ '-l.^-- ■ ^ ^ - ■ .' 

aeetbr handling . that. But somehow we need to ±nfluen(pe i^ 

"t . _ ■ ■ ■ ^ , , * ^ ^ 

that to make" that k-.inci- of Education* comgiiih^-Eary , to what 



jfi^- re att|SiTjpi;ihg * to deliver, in th^ public schdbJLs in fortnal 
instruction. ^. " . 



. k sixth point that /i'Wbuld rais^^ and no. 
one has J:ouched ©si , this knd it seems to be very important^ 



Vii5;^.t3i3t? past several - decades ' we have advanced 

"w^"* — the people that do -the research 



in tbe knowledge about how the humarf/.braih. wbrR^s , how it 
.dev^bpS/ how it learns, and' it 'v^t(|^l^d 5eem t me th^t if 



/4 



.5: . "L- 



ediication^is asnything, it is a cohscioia^\ and ael^bera^ 



attempt to shape the working and the :>^exr(^lopm^r\t • of/ the/'' 

. _ ; * \ 1 ■* >_ \ 

human brain towards certain kinds of gHjectives.^ We've 



talked abbu 



t what ihose objectives sl4bu6.d be and the kinds/" / 
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of things xnyoiMd in those. The iinpbrtarice_ of the right ^ 

• ^ ■_ _ - ' 

stijriulatlon "at'^tl^^^^ tiitte /and not stimulating the growing 

' ■ • > . ' .' ■ i ^ ■ . . . , _ 

•child at the wi^sing time when the brain is develo"^iTig./ arid 

the fact th^t c'ertai^ things o^ce passed/ o^^^r^in oppo^tuititie 

brice- passed are neV^, recoverable for certain' students > 

somehow^ we have to get ;this iiif brinatidri , this knowledge 

_ i ' . ' : / ' 4 : ' 

in thp harids bf people who. pra^iCe the professioiv of • 
teaching : out' in the schools across the state. 

' - talk abbu.t ^kirliergar forward.- We've 
talked about -kindergSf^en through 12 and kinder garteri thrbu 
post-graduate. We certairily rieed to think about birth 
rthrbugh kindergarten as well if we.* f e going to^ cajjitalize 
on 'the^-' research ii^*hhe develbpinerit bf the brajyi and -the-. 

.... . -A . . . 

_ ■ ■ _■ 'i _ _ __ ■ - _ _ ■ _ • _ _ _ 

kinds pf tU^rigs that get set, 



s 




'■' The seventh point that I '^duJ^ make- is — 
It has if eh made a couple of times. ' "i ' ii^tist^mentiorv-sit 

in'pa^sitng --i^.is that we ne^d to give local schbbl. districts 

-rx . . - : \ ::. 

;&:e ijalhbrity^^i arid respbn&ibility and hold tbOT^ accountable ' 

sb. much far theii' 



fJbr student achievenxdpt ^res^ , r 

prbdesseyfhert definitlssji' and aeknowledgemeht of, 

' ^^^'^^^^^ r^sults^^S^y are attempting ^ achieve and 
the w^srto fin^ id^ose ;; reducing regu:|atory '^co^at;r^/n^ 



giving miem vfereedom to mcSJve , 




suceg^sive fede 



or 



_■ \ '-r' Point .aur^er ♦eight'/ '^'a>Ld ' hope that . 



ditvin i s t r a t iorr^^ wj-ie-the_r't -Repub 1 ica n 
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Democratic > changing bdck tnd forth or- .whatever parties 



might cdine into., power, woul^^^^fcind ways to maxnt^ifi cphtiriuity 



in ±he federal role and hot to change "whenever there are^ 
changes 'in administration/ I'm not suggesting that they 

do always change, but the more continuity we have there*^ ■ 

' ^ _ ' _ _■ 

:he. better help we can expect from federal sources • 

The ninth ooint^hat 1' irould make iis that 

■ - S ' - - ■ ' ■- - ■ . 

somehow wq must raise the image of public school education 

■ p- 



at both the elei 



and secondary and the higher ^ 



dicit 



ion. 



ievei, I'd sugfe^t there are a couple of things that heed 



to bd^ done to dd^ that. . First of all^,/we, must?^gef in^t 
curriculum for now and the fut^e' so we ' re aft i' talking '^out 



the saine thing, 



"Secretary Jones, you said this itioteiihg 
wha^Ms excellence* what is quality.^ That's^ ^Xery important 

* " ^ ^ ■ _^ ^ ' , ■ . 

issue, because if you're talking ;,ptfeput one tiiang cFild.I'rn i 
talking .about something elsS,\we might come but with quite 
different notions ^bout whether or Sot schooiiG in 'fact ai^ 

i 

^ratin^ on a quality basis 



issue 



It seems Jt;tP-jne another 'porti(5ft of tl?e'"whcl 
of^ raising th^ im^ge of education , ^>rf -^e [re ndt*,'goa^ftgr- ..^7: . -^^ 




't§ .do that in some false, public 'inf oriuatibh , Madfson ^verfce 

way, is that' we musi, fi^J^ld wa^^s to get the' quality ' of , / ^ 

^ r . 



\eciuc_a,tibn iissue onto factual basis. T^o much 



it Ji^s"' 



been donfe on arf emc^tionil basis of yes, you/ diH\ir6>'-i^^ 

■ ^ ■ '^■^ '^'^ ■^^^^^ 



* 7- 



sbr.t of thing ' and 'without facts to, back it upA^.Wii i . 
once said^ "Thing^ain ' t *what they ujsed tol^T an 
'pfob'aBly never ^^s.^^^^^ -ftrid thafs tfife kind o£ S^sri that 




sometimes we talk%^b*oti.5^ whether or '*'hot €R^^c^ of 
educ^t'ioji ' is<^di^^:li3ii^g increasing or staying about • the 



'same. *vi^-,^:"'' • /■ ; 



' • 1^ 'lt\^eeins to me we have to develop information' 

y-r . ^^'^ :• •.; ;.: ' : ■ " . \ . . .. . 

^systems/^ measUremeiit • systems \ about students , about teachers 

. ; • " ^ . ^ : ' ■ ' ^ , 

vrhat^ver tfie; case^ might 'be that would tell us ifhfre we haVe 
;high* .^iaiity/' and g&t that inf ormation to 'our public .where 
•we Vr^ *lack4Sig in quality so we can .do something about it 
to chahge.rthat and put .whole' thing :on/ that factual* kind 



of feasis.,^ . • ' . ■ • ■ _ 

J _ The last point that I would make ks ^ tenth 

•. • ■ ; ■' -^^Z M ' ' 

iuggistidSir ts that somehow we, musVfihd a way. to reach , pub lie 

consensus*,, ftot through law, not ^through regulation, but ,* 

■■_ . _^ \ _ _ \ _ <>y -'^^ 

prbbabliy thirpugh' whatjp'some' peop call jawbor^ing' at the ' 
f ed^a^v'-itat^, and iob^l levels/ tiiat edu6atidri is much 
more tha^ just what studentk are^^faced with in fichool; 



Parents, as teachers, ^are part of. ±t. ; Television time 
related to ^ school • work is part of the student ' s total ,^ 

\ducat ion development, part of that brain that's developing 

■ ^ — - - — 

gomehbw. , Parents reflecting the. Value the school. How. 

many times do students see parents sitting reading a. book > 

v_^^ ' _ _ ' _ \ f " _ ,. ' . ' ■■ ' / 

father than thinking about how they ckh; go on a fishing'^.. 
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trip br use their camping wagon or whatgvet t^^_^a^,; 
Parerits> cbitimuriity arid the 



oi communicating,;/ 



fts Jeanne' indicateel/. this proiple^^ 



seefins to be. one of bur major ones. 



1- 



. • Dr. ^obert$ ref err^f^d to ' twp '^^^ 

peofeie^ President Jeff Qrson -aKd. president Lincoln: J ' d 



'like to close by quo'ting;^nothe a -very 

^ great deal 9f reg^r^S;'. f or , Bete^ Druq book Tfeg - 



Changing Wbrlcj^ thi 'gxecu#4y^ .V He skid^, "The .biggest 



infra str\:fctT!i(r^ ch'atiehge ' for £his qouhtr^r 'In the next dec$ide 
is not the .biOl-liprts 'needed "fb^ r^irdads^^^ and energy- 



It is the A^iericah^^chool :^py 

^ • _« ■ . » 



from; Kin 



h thrbugh 



the/Ph-bV program ^aijd post-|radiaat^; edue^ adults,- and 

it rSq^ires sometj^ihg: far scaxce?;^han n^ne^| thinkirig and^^ 



.__ ^ 

risk^ftakiijg. 



. Thank you, 
. (Applause! . ) 



\ \^ DR. yuxSQ^ ; : We , \i5<;,tjthe Departments really 

do appreciate you ?e/resentitivfes f fi?m° the \state agencies^ 



^because we ^kribw tha€ ybu' are very busy. Yocr hifye- many >w , 

obligations-. ' 4But ^v/e-Sr'e ^^ry concerned, followingV^Becr^tary ; 

_ ^- ^ . • . .. " . ""N. "v .- '^.L - \- 

Wll'^'^s' lead, as to what^ kind of input can gave' , to- the , V 

Commission in really , imp rmd^g education, and we ^thirik that • 



-.-we've got the expertise bf pepple in'^our region th^t 



-eau(?atibri>cah be bette/ bec^ause'. we are Holding thi^ hearing 
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here t^ay • ' . • 

'^^^ As you hbte, we do have 'a cous.t reporter i 
Ah^ of you that might want a record of this afterward > you 
see her- She" will make' the arrangements with you, \ We wanted 
this so that we would have something to ^provide, that's hot 
our words. It is not expanded by us» It will be directly 
as you have made tfee dohtributibh to the Commission. . 

. ' We will now start with those people^ who have 
registered' to make a presentation^ . We agk that #ou come up. 
tod I will be keeping time. I think each of us lier^ are 
•professionals and- know. why we heed tcPkeep time so we can 
keep pretty well dri track.' 



• We "have two people that* are gbl^ to be 
sharing;:15 mihutes^^irb^ the ^Little Rock Public; School . 
the supeirintendenj^^^t has just takeh over in Little* 
Rock, Dir.. Ed Kel ley / and Dr . B Williams , the Assistant 
Superintendent at Little Rgck.' ' • 

\ Gentlemen, 

• . " ' s . .. 

REMARKS BY DR. ED KEHEY - * ; 

; DR. ED ISELLEY : Dr . Tuxhbrn and ^Mlr . Under 

Secretary, President Francis and Supe^intondenfc Sanchez, ^ 
as a practitioner in education, vi m paea^ccl to have the 
- . of"tunit!y to participate ih titp ■ no't iona I: effort tcr^-. 
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dete-i^irie stra,tegies- to : enhance excell-erlcei"' in education i 

. ■ .The regional leadership is to be cbrnmehded 

for 'its effbr^ts tb include LEA' s in this important and 
deliberative' proci^s , i- 

' -it Cs vefy" important and v^ry clear to most 

; - . . . ' ' 

of us whb work in ei^cation that excellence has always «been y 

a Standard -held in high esteem. , in most instances , our 

daily l^ves^a^e consumed by bur thoughts and /actions '^o / • 

help boys^and girls derive^ the utmost from schooling at 

the highest^^l^el of quality that is passible. Although; 

we have 'been peirsistent in our quest for excel ience , through 

'education^ we. realize that we have riot beeri as successful 

as we at the public juijge ought to b^^ ■ Th^^ shortcoming ^ 

has subjected us to* a public reaction that has ribt been 

totalis^ poSfl.tive. Report's of all -kinds inform us that our 

status as professionals has fallen to an all-time- low. 

An erosion of confidence -iri bur ability , to .educate our young. 



whil^ discouraging some, has made others more determined , 



■tfh^n -ever befbre.' • 



It is -not oLir intent to Concede to the ; 
myriad of obstacles' we have faced in the past and will face ' 

: ■ . ■ * ' *\ ' ._ _ . 

in the -future* irt our pursuit ^ of. excellence. It is obtairiable^j^'^..*. 

' • ' . ' * • • * 

This ha^ become even' more evident ' since the advent of ^i^ ^ 

^ ■ - ' 

J.. \ . 'i. V : • . . . : 

and -bo lUabbration' among ^fodot^al , s.tatG, 5nd iocal ^entities 

/ 

concGfneS for thG improvomdrit bf* publ ic education It is , * 
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1. * ■ •, ■■*'<«■ '-^^ ' »• . 
^.^^Si/^o^n■dation - v7iT,ich has influenced by 'perspective on - 

.r-:--,:^-.::;. _ : .i^,.— ^^^^^^^ . . . ^ :. . . :. ^: :^ ,^ ... ;. ..: 

the topics bexriig.s^ddressed he»re today, 

' * • './T-^ '^puring'*'the iast tWo .'and" a haj.f d^cadeS/ 

' »the society has been impacted by a^,nuinber of Initiativiss 
to redistriTDute goode and services to the interest of 
promoting equity- £n Fetf ospedtV a' number of tEqs'e^^^ " 
initiative's have helped schools^ and cdmmuhdties to do mbre 
.feQ; ±nf tuence jpositive movemer^^:J^toward the generic goals. 

^pf edubatibri. ^ '•'•Uhdisputably/ . t are closer to 

^^implementing universal education than, any other time in 

3ur' existehc^, . . 

• i>0 , in addition to educating more people, more 

. _ . ^. . . '^f^ - 

is offered to those being educated,. Not. only ^has bur 
:ademic illiteracy improved, but so has our |)olitiGal , 'economic 
ociai literacy.^ formal schooling haa^ served the hation'V 



and s 



well, 



r 



/ in 1957/. th^ "fcation moved rorwa|r(J with 



is brbad sbci 



r 



23 

■I'--. 
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deliberate, speed tb effect ihtegtatibh , ^^^^^j 
goal was advanced "^through the pulDllc schools^ T?he prevailing 
nb€iori bei^ig" that if all pe;bple cbul3s^e^ducated*, - 

L, ^ . ___ f 

appreciate' the racial diversity Within: our n^ion, the ^-^ 
cpuntry/^ould prosper . • ..a^ 



^ Twehty-f iy^^ years latere re^i^l ^s 
in^€ 



ative a:^^. mixetj. Many in^fie large^^ c^omnuhities^^ 
become j^isi!^*0^ iphed*. 



-* ■ 



cbj3ts and ^s.^cri'f ices i?eguir^ 
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. .f t^y^ppect these eveipiB as cbhtributbirs ;*4b ^ the aeclirie:> 



more of tejl^^-conf used i Consequen4:iy , 
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to ^ the 

uage s|cill^. Professional ahd popular A^gazin^s 




Vm^t'h ahd 



reiriihd us frequently ' that Jdhnny_ ca 

Ih 1964, the, Congress «nd thej President 

decla^ed,;'^ ^nation war ; ppvga^ty with a speof^c ^-inte^nt 

' _ - - -W '^S - - - _(i:J^^ - ^ 

to improve the :qua3:lt^ of 1t1|^ _»br all Americans. This 



initiative gene^tt^ r^re 



initiatives that impacted 



the bperatibhs bf v^chbols ahd -shows some evidence of affecting 



school achievement. So 




scieiltists inf-liience^ by tfie 



family /effect^ built a convihcihg- case* that family 



characteristics such as race 



sdcial classes were^v^^^^Y 



inf iaencejp upon teh^ ec^ooifSs success with children . / In :^j./ 
^ re'spbn,se toSthes^^^fihj^ii^gs / ' sii^id the 
nation "fen^'ageS /in ,exper;fe^^ projects: to offs'efi these 

j¥f ects . M3^I^ l^ducat^oh -was* m^cLe available'.' ^^JRpod ^as 

----- ^4'- * ^jA/^_ ym^_y jf r_ 

* made at vail a^e.-^ ' Tutoring was ma^Jfe fiyaiia^ie/ andj^dprportunj 



fbr imprpVemenr^'.bf prbfe^iOTS-l l^¥iq 

Co 1 i'e^-ivp ly , \-the s6 .^nd o the 
to pbsitively i:n&iueriQe schbbl -acliiejjeitieh-t 




report of /SAT^^^gcgte^ dllS^^^iBd*^^ we werp^ 



22'^'— oil the iToa^.to lleco^^a^jrv"^^ that time, closer _a^alysj ^s 

of declirtinSSAT sco^ngs has shown us that th^e ar-e multipl 
i^l^ences .j|n sb^es'. § 




^24 

_25 




An- ifift^reas^d'-emphas the oppor^fej^ities, 






'A 
5 

■8- 

9. 



^techriplogy^ arid basic scieiTce researi:h.^ TheiiTpreparat 
^■for these prof ^ssions ha^' beer^^ ah issue 'yiafi the 

^ ■ < ■ - ■ _ _ _ - - _ - ■ - ■ - \ - ^ _ _ 

opportunities available tp "thefti. af t^f they^ are prepared. 




'^fit feroal^^^^ charig©^2.ri ^^^^ 

tional f J^ly structur^'and relationshig^s . Women in 
greater, nuunbers are pursiilhg.^ro^esfeibhs other, than those 



*4 



in -which -they have traditA^>n^l^^^w^ ^ Some are in the 



^uilSiltg 't£%<!es, ^gineering, medicine law, cpif^ut^pf' 




__ _ : . 1. . x:-Ji ^ ^ - ^ - - - •- -■ 

Mor^ recently , , school s^ha;tge' iedj, the . way in 



toelping the 



p^ts "^fl/Studes 



assti 




Th§ :^dvent-' of Publie Law' 94- 14^.^ 

helped -the ^handicapped get the , atteiition- thc^^.^^^.^ _ 
art:d^..m©re impbrt-arit / the, e^ubation tliey nejedito rtmke-^ theij 
;^^t^bg.^ion tp o^ -soc3*^ ^ ^ ■■ '^^^ j% 




id out 



k^u t* an . if 1 1 u g^^^td^dh' • 
the many sj^ial changes'^ thai haV% inf luenced '^tfud^..- ^ 

ranges 



atihievement . - As i^ariy* of us K^^/ albri^ with^ 




prgiSr^tn^^^t^ vstil^ need atteri^on^^^^ to> 



ire 



xcSll^ce /.in education. 



Foreftiost on the V&ctensiva" list 



T^'^^hat may*^st&il the^^quisition; of "^^ceivir^hc'e has *^ be 




' growing Mblic sentiment that cb^IIs for^asice And o^lj^^ 
j^or ceiy^OTShip, The pr^-^iems^^niierer^^ 

of frystratiibn clear. ^ For example, -a^Uift^cM ^tja^-^ . ^ 
t^SMD^^jsg^^w ^ortends^to iimit possiBlrti'^ ol 

J 






21 



_ |^a3pntsr •£ or^ Efe^ khbwledgis and 
V -TAV '.^V * |'• 

i and 'abrhpete in> Ihe international .tnarKe± ; To that end, 

^us.t;.re5^ex4iti±h^ Sheir curricular offering's''-' 

' _ _ ' it'' _ ' • . ; __ 

tb en^:0!^^"ithat'^^^i^ Idc^ cdmmurtity needs are being met, • 
t's does jiot happen at the > Expense, of national jj^eeds, k > 
.5^ ~ • •Secondly;^ ■ the economy, h^s tc^^%^ 

a\^i^her to ijtreaf f irmitl^ successful sch^^ti^^^^^^^^ ^ 
translated into,^ successful jiSbs ^^t can be tr^^l 
^successful lif^estyt^s TFre^e^cmomidf condition o-t^J^Yie nSlBion 
%s one 6f'*the iitmSs -tests of bur veraci^ ;as an i^istitutiorl. 




Thirc 



;iust f Adeline bur t^^rtns of ^*^aiity 



Quality^ must b^redefi*rgd t^ '"Ind'icatie on' how well "sth^g^s 
Seet the neqds of ^1 r ^tOcfeh ts ahd,;^bt^ how well-. th<^^ , j. 

the. needs of just a, f.ew:i^t^d^n'ts Or how th45?y^ treat^ ^Ij^fs^uyept 



ust be defaTled oh how well studen.t^s peOTqrm 

m* .wfiiie" 



atj:^r^.l^vih| astm ^nd not just how; they 



they are in ^£ho6i.^ 



We 



including studeK^ ir^ 



^^.s'.defih4 quality t 
3 iir "the t6tal op^rati 



:fiel 



o t 

operation of tiii^^ school 



C3 



«di 



strict arid ribtvtb^ exclude students- We must define : ' 

ne^ofhefc^^ans .other tha*n through courses taken 



qi^lity^^^i soi 

t: through cou'Ese^oriterit'. And ^^reditation maSt bd given/^ 




as 



\^|o^^^^ho^^^^ase€^ on^ 



and 



not^Bw_well they are Mkfe avi-l otheiy schools ♦ 



Final 




ho^y weirjf theg mee.t 



jvSL ^ ^ ..^ 

needs^pf students 




2»©eil^ce is.^ be,5|jpa 





1 

2 
3 





14 



r ,J 15 



Sj^ .of^l^^ra^ ion ■ f o.r tti^ t€ 



has to aijdi^ssed. - A 
igher eduta 



po ^Ip higr 




:hiiig profession 



• mustj 



at'ion and public (fichooLj^ im 



knpwlad^e 



tand practice. If we Neglect thi^import^t^^rea , ^S^^un^ - %i_ 



'•the risk of allowing^ tHe excellerice)v7e ' deliire to allude ' 





>i;^' Soijig to pass? ! All rigi 



v^ery ' much , 



: \ - Willi am s>^ Is Dr; 

- . ' ..v-\. If 3: 




Dr. .Donald Fergusc*i«/'^]^l^c^iate^^Dean, 



e ^ 



of f'ducatioi^r-Ngv?, St^t^l qni^rsity, frb:^- Las Gruces'v 





I 




93 



nc 



/ and'*^ys^|^aticaiiy 6^: a state-wide b^si^ with 



, -^'.The- fleeting was 



fi'^ffnfel^piee held .3/ June oS*-^ 

cb's-sporisdrfed by , the Bdac^ of* Educ^o^^. Finance for Higher 

, ■■ .. "'.I ' y i - :'V^ \-- 

Education, ti^e St%e.^€Dartinent of Educatl^ro^and'^ New M^xi-cp 



State Univer^ty<^Whelri4P^an David Berne" and i^^Jhe .^bllege^ 





After 

^ and there were many, jiTere condensed ii\ 
categories. Then the 7Cj^ rIus recbmmeria 




hfieirehce^ bairrier*' statement s>:;^^^ 





hs 



• for irhpr^yemeht 



which the. -participants'' Bad made were' combined and ,ret>hrased 



into abou"jr^l00 itemsv These categories^ an<S items" weht out 



qiie'stibhnnair$' f piq^ to approximately . 5/ OOlSl. r it izehfe in • 
the 'S'fe^^ . * , on the ^asis of ^ returns* we fq-it we had at least 
^ a reliable . estimation of priority qc3gicerhS'> among bu^ civ^?ehs 




The E^^lts of . Confp^^ce C^e, its /^rollowj 

. in the 'd<5cume ybu have -Hj^f b^»e yQ^>^ 

' m^- X- ^ '^^- ^^rf 
I NewVM^icans Are Sayi^^^-' 



ly'^ tAe most brftJi''cal"barri^:^^ 
e bM§Y of * prior it^'^et.e±^ i 
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partieul|r ly with" f reshmen'j is ^^>S^f ^<^l^^d ineffective ; 



a^"/d^t^butibh 



of funds for higher ediicatidh aire ihadquai:^ to "meefcreauc^M.ona 



needs. For example;' greater funding rt^lea^;^ for si 
scholarships and fpr making ^T^iries • competil^ve^r in 

. - ■ ' ' ' I . ' , ■ :^ 

.to attract and keep quality faculty:. j . r^< . V c 

' ' ufe^ f indings^can be _seen in 'terirvs ^df ^rilv : ' 
interconnected themes. The strbrigest of these is th^^ 

- ---^ - ■ ■ - - ".^^m^^^ 

Gbmpetence in the basics must be at the core of educatgOTi 
at Sl.l. levels dfL public ^nd higher education • Teachet - ^: Z/^'- ; 




educatiOiTl is 



fiii^tely included. 



. *^ The basics in ^bur project appea^ to ^inciude'''^ 



:^^ingrt^ writing ^/ittath, problem solvifig, an^?^.t*idy skilla^ 



si^s that thii is hot a back-to^tjie-basi^s,^ 



, The da 

' ^ : _ . _ ^ ^ 

5li^e'^but_ a, build-upph-hasiqs themeXl^By of examp 

Bt-rk^^^mefidai^ons j§rom'"^bp.f'^ence One triSb* dr 

■ l/"-^:^^^'.Ft'^Tf \ ■ ^ -- ---- 

" in\t^ 'suryeg was\ tg^^r educe 





ERIC 



4: 



j^ijven to the nied to. <:ontmd'tfrinor« haj^JJ* 'an^' ntateriai 
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sources to the efffcrt to &jpj^^/^ quad i^.N^ This v them^ 



is refTected in. recqinme 






iiT^p^^^i^: and hxg' 
hiring '^indre ; 

. ^ 

advisors at all Teveis . was a'l^^prtgxyen 



atidns ^^IjjSti^ 



salari< 



rs.i' ^Isupport .^S^r, more 



ore cburysel 



seldrvs a 



A 



-, #/ 



tion must b^es^ahlishedi 




>Kahd! ^_ih^^|: thei^ eiff ective^cbinitl 





t'-" '^.vPj^^ic^ity rectjcriihehdatibhs^^^ Conference 



one fepjj^t'jS^'tiscl tllte^taisy:ing piice for^JConf eirence Two this 
.'K pastz;suininer? > '?his time-,.: the partJLdip< «>agreed updn actior?. 
stjsgs ,j2«^ ^e takl^ tdward/"'qllality . , Eaqh step was classified 



accqfrddrng ^td '|Vct^ legaiiy appropri^^lt® gpverrting - unit^ f ox/ 





«tjSkirftfr.-^uch actxfen. . The wdrk 'df 't^isi^ confer enc 




e ;s^l^nd 
-Futurfe 
l^' ah* ad-^mn 
^;yl8^^ill b^jj^uV next^^^eJc 



^^ipfition -before' entitle^ 
i^^^Educatioh in New^ M^x^pp : " ^^l^^^"^ 




u -wlil ?ic 



re l-^-t^^^^oncr^te 




^thfe -Sta^t^ EOard*raf Edticatidit/ upi'i,v^rsity T^te^ds^otf. . ' • 



en.ts> the Boar^ 



f- Edu 



id the Goi:rern<4r • 





steps.^^^^Tp4a^tic^parrfe^ dallied, ^br • 1: 




Ydu wii3^ ^^^P ^o^^-thap pfr^ 



'4. 



1 
^''* 

5 
6 
7 

8^ 



12 



■ 14 

16 

17^ 



iim. 



^^^^i • itteani^V^^t^ atademic year ii -:' We'*%i:e:;:rjow' ±h:-th^vpri?Q^ 
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divining a ^i^eitiihation . prbgr^^ .sta-t.e> ' We .W|nt- 

....... ^ /^^ 



tQ shat^ t|iese"re^ 




_. . . . ..... I^ISpr -- ^ ■ x^r' 

ai^i different types of civ^'and prof essibri^|. brganize^ions- • 

Our plarini4#*o™^it'tee or representatives from it wifl nifeet^:^: 

personal iy'^irtfc each of the governing- units to (|^livef tfeis* > 

■ We wiSt €o r^se the level of awarei^ess state.-v: 

- , , . - .r ' . ' - ^ - I ■ ' . - -^^ 

wid^ about^^vh^t factors when* iriterdependently orchestirated^.; 



year's report of action steps to be taken. 



can/ lead to^ ejccellence in education fbr the children , th*e~- v" .r 
ybuth,':^aria^^^ -s'tiidents wiftiiri bjjr educational systemr^v 

idld Conference ]Three, an updating .repor-^ 



of progre^ss, already -atrfieduled fdr 



rfieduled fdr J^ne> 



1983/ and, at- 




ihis t^iAne^ w|^aht to cdminit oursel^^es to bringing about^ - 

:her changes for impfbv^menlr besides -dSose ali^^Sady uhd^*^ j^. 



way . T6 ■ this ^nd ^ 



/ill identify appropriate means fl SZ^ 



k:a 



Le message of ql%ttge ^o every source that can / 



hSlp us-'laintaih^he moMttitum ^eh^rated by this 
We thought \i^^ttij 

V t^^tv-wS 




DR. ^TUXHORN ;' Thank ybu> Dr. Ferguson. 

Our next presen|er -is Dr.. Preston kronkosk^, 

-* - *♦ • 

>the Executive Director of the Sbuthwest Educa-qxoh Developjnfeht 

Lab at Austin. , ' . 
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REMARKiS BY DR. PRESTON KRONKOSKY 



DR. PRESTOM KRONKOSlCY : Dr. Tux;hbr-a,- -Dr. Jones, 
Dr. 'J^j^^ciS/ Dr'w. Sanchez , memtJers of the audienQe, I 'nt- here 
repyjMPntihq the Southwest Educational Develbpnvent * 

V- — - - - - - ' - - • ' " ^ • -- - 

ptij^ose Us-ito promote quafiity education "^n a six-sta't^ area," 
inci|u(|[irig _Re<^i(^fr^ arid the State of MisSj|^^ippis'^ . 
V i ^ ' - - 4'. *- in its ■ 17 years of exisSerifce'/ S^L iias £ot:usee 
pri' lNe3earch -, y de_velci|)merii^> techriical aSsistjarice -, and * ' \^ 



■ c 



inf oHnaSrion -.dissemination to meet the educational rneeds 



t)f thjs area's inhabitants*. We have tbcused parti 



LG^;|a:^ly ^, 



_ _ •_. _• , _ ._ _ 

oh the i^eeds of special populations / disadvan^fcaged and * * - 

handicapped stu'dents , minority students, and^wbmeh. Our 

• . _ ■ ■ * 

program agenda for the next two years '^ncludo^s research f 



related tof educational productivity , lariguafe literacy , 



teacher trarriirig, and parental ^jgvolveitient in the' educational 



process", ras well a^ disseini^^tiofiss ahS^ serv proj.^cts in 



I 



are as^ includj^g^ techi^logy ^ plariniri^^ and the basib . skills , 
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■ ■ - ; - " I ' irr herfe^ to "^^re with * you -sbih^^f ^he- ^ 
format ibh^ur staff has^ accumulated risgardi^g this region, 



the problems and trends confronting U5 iij the: coming decades. 



xc 



y . - - _ • _ - ' •-• J* _^ ^ _ , 

and the implications for the pursuit of exceiSt.^f'^e in 

^ :{___■___ , --Wit — - 

education, andj finally, the continuing needS^of this region's 

■> \ . . ■ .-^ ■ ■ 

special popul.ations . . : 

*} 

The^blLdwirig conditions apply , to the states 




Re&on VI. The 'popuiatiofi has a lower median educational 



levellthah national average. The iliiteracy r^e is higher^^ 

la^ the national average. Average, expenditure- ?er pupil 
is lower than th^'tiati^ ^^liL'i-ies.:,afere / 

lower tfe^n. the 'natibri%^ave Per capita ^^^onai incorfie 

is -below tfie natibrt^fe^ve^trl^^ A higher than 'average v. ,\ 
prbbbrtibri oi f aittilieis have earnings below the low iiicoiSe 

--■ --^ --i-" -^1^^' . . - ^ 

level; ; 'The. region cibnpSinsf^e-quarter^of the nation's 



.^ji'ative Airier icahs. ^Three stWes* in the ^region have a-minoi^ty 
population in exce^gs ,^of 36 . perce 



k^e^.(i^s*id 



1^- 




1 



2T.t?%Sicrbss €I?4^':ma'-ti^ 



^ T^ese .baiidit ions .must be ke^t-in ittinc^ as 

,i&l -eGonomic,, -;;^n<i technological changes, 
"^educaiti .planning- .and pra.ctipe 




■ m 



6 




b sucft charages Which have 



alrSady begun'; to tf ansfbtm the '"^pl^Jc'.p'lac^^, job ma>rkets, 
^^4^ ajdd edSEation are thev growth of ,ipf orm^^ion^techn 

the -creatibh .of- a" g.lbbal.^'^cb^ibmy'4 Tfrek 'iinplicatibhs «f tfiej 
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.-developmehts for educational practicss and for ,t!ie goai^ ^ . .. :: 
of achieving, educational exc^lehce are ehormdus If we \ 

'are to move to the-bottom line to the^ implications for tasic 

■ _ ' . ^ : . ^ __ _ __ -_ ' ■ i ■ 

Student coitipete^ncies , we' find that ^ariy, current . agenda ^: for. • ^ 

4du6at|^ii excellence fnu-^S}^ the 'need f or la^iguage 

litera^l|!mathei:natics/a|i^^ and computer/-/: 

litj^ijac^. v'. ^' - ^ ; * , • , , -/ ^ 

, • L&hguage 'literacy involves xeadir^g and writing 

skills -in' both Engli.?h and! ot^er languages^ .The American 
sScie-^ .for Training and Development has reported th^t workers 
^lack of reading, ability presents the largest single ^problem 
.^0^: employers.: • Many einp4:.6yers, including the federal. \. 
gpv6^nment > : D^artm^nt .c^f Defense, • a^re unable to fill 



a growing number of jobs which^requi^^e fluency in one or- 



1^ 



more 



es , 



Jlathematics/scien^ lite 



w 



. e 



ds 



2S 



beyond -specif ic cbniQn,t ,area kridwledge and skills to the^ 
s^o^^l'iit:^ tD^^engage ih; sophi^sticated Jprms of reasoning i5 
in«^ea^in^y easentlal prereqjiisiif^' f acquiring th^ 

technicai. skills needed^^^te&hn^pb orieixted' fobs, 

' ' . . . ' *»Finaiiy, comprrre^ I'^^/^o^^ is' p^redicted. tp 

be a"' basic requir'emeht ndt^ oaly for-^a ma^drity pf jobs ±r> ' . ^ 

y --• ^. ■ _ ■ ^ _ 'f ■ - . - -' « • 

the vf uture t5-ut for 4ai4y inter^itions wl,th the world at ... 
■ • • . ■ " . ' • •* . ■ 

. r.-v _ ■ . -v . -■ - •■. ■ . , . ^- ; - • 

ia'^ge.- f^i^Satuf day ' s Sari Ahtdriid newspaper was a very. 

. ^ •;' ■. . - ■ ^ ■ - r 

- inter est ifig .•car-t<3on Igbei^d "Barry's World. " -Jhei-e ' s a picture 
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of a iriah> and I guess that's his spouse, Iddkihg at a yduhg 

child lookingr^ at a computer screen,, and down at the bottom 

it 3ay,s, "Before^ it has always been why Johnny cah'4: read. • 

Now it is -why Johnny can't program," 

On educational researcher has predicted that 

students who do not have such cbinpetehcies , who acquire 

only, the traditionally defined basic skills ^^iii be as 

functionally illiterate and unemployment in the 1990' s 

_ ^ ^ ' _ 

as those who do not possess the traditionally defined 
basic skills today. This researcher has also identified 
the scope of the 'task required of our educational system 
inf order to provide such competencies. He calls for nothing 
less than a comprehensive restructuring of the curriculum. 

My principal purpose here to identify 
several major concerns which I feel are crucial to any 
efforts to restructure educational practice. . My first 
concern is with educational equity^ We- "cannot achieve \ 
excellence without equity . While- some people'may feel that 
equality of educational opportunity is a concern wliich was 
addressed adequately in the past 'two decades^ our work at 
SEDL tells us otherwise. 

, Our most recent survey of educational stake- 
holders in the region reveal that equity and attention to 
special populations remain major educational concerns in 
the 1980' s. These concerns seem even more teievant when 



103 

we eons idei^ that cbmputer literacy is predicted to be the 
gr^at econoinic and social divider -of the coming decades, 
^ and that ^ although about half of ali school dis^icts now 
^\ provide students access to some kiftd'' of computer f^acility, 



9 



^ the number of micrbcjbmputer s in schools rdrops as the poverty 

«----- '4 

^ level bf the schools increases. ; : . * - 

_- ____ • '"_ _"" 

V j^e must also address the fact that mathematics 

and science classrooms tend ,tp be the first to get computer 

^ assisted/ computer oriented iSs^t-uctioh ^ and that these <; 

are^s qf mathematics and science still are most heavily 

populated by white males, ^ . « . 



10. 



11 



12 - In 1982, SEDL hosted for the. National Science 

.V ■ : ; ^ _ . .. . 

V3 Foundation and for the Department of Education's Office , 

of Educational Research* and Imprbveiherit two regional 

15 conferences oh science and engineering education. The major 

16 concern expressed^by both presenters and participants at 

17 these cbnferences was the continuing need to attract women ^^-^ 

18 : and mihoritj^. students into mathematics ahd science courses / 

19 and careers. ^ ^ " ^ 



20 
21 



Demographi9s alone indicate wfe cannot expect 



white males to supply all the science/ mathematics, and , 
23 i A second concern relates to the need for 



2^ j engineering graduates this* country heeds* 

ir: 
It 



24 



25, 



recruiting and retaining effective teachers, which involves 
improving teaci^er education programs > retraining teachers 
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to upgrad^ their skills/ and increasing salaries and 

incentive^. in discussing the heed for a technologically 

related cur^iculiim, ' a researcher states , "The hard reality 

is that technological reljevance requires educators to 

restructure the curr^iculuin to provide skills that most 

educators do not have themselves." j . 

However > the probleitt is even la(rger than 

that, for in many cases, we do not have enough teachers 
i 

to manage even the ^current curriculum.' The number of teacher 
graduates in the South and . Southwest has declined .steadily 

since the 1970 's, and southwestern states, along wit^ the 

\ ^ . * _ . _ ^ 

midwest, are reporting th.e highest levels of 'teacher 

sshbrtages. .'More than one in three^ Texa^ teachers surveyed 

in 1986 were considering leavin^g teaching, and recent studies 

indicate that those wfio leave teaching often. are the most 

, 

academically able. Teacher shortages are most acate in 

• - , 

mathematics, science, and technical areas. ^ 

Recruiting and retaining teachers, providing 
the incentives and training necessary tb implement a 
curriculum relevant to. the 1980 's and beyond speaks to a 
third and larg'er concern, the impefatrVe "^f of adequate ^ , 
financial support , including substantial federal support 
for public education. This imperative, which seems self- 
evident to those of us wbrking in the educatibh profession, " 

J. _ i 

,aiso is endorsed by the merican public. in the most recent _ 



Gallup pbie regarding public attitudes toward education, 
public school education, topped ^the list of areas which . 
respondents ;feit should receive Increased federa?! funding; 

: My -final concerfi relates to the heed for . 

a. continued role for long-term institutionally based 
research and development within the educational process, 
in a time of massive change) such as we face how, . educational 
RSD is needed to keep the important^ issues before us, to 

provide a sound information base ^ich will facilitate 

- -_ - _ -1 - - - - - - -. 

planning and decision making, to test alteraatives , and 

to keep ^hange in perspective, to link past> present', and 

future. . . " 

The danger is that with ma 3 63?" economic demands 

and limited resources educatibjial RSD Will be considered- 

- ^ : 

ah unaffdrdable luxury rather than a necessary todl-for 

, * . ■ ; u . ■ :. 

reworking ihe system. • * ^. ' 

In closing, i want to express my apprec^a^tioh : 
'to Secretary Bell £oir establishing the National Cbminissidh 
oh Educational Excellence, to the Commission 'fo^ sponsoring 

this hearing and others like ^i^, and to Dr. ►Jbhes^ • ^ 

J. ' "t-. ^ _ • . . . ... _ 

Dr. ^ Francis, Dir.' 'Sanchez, and Dr. Tuxhorn for Sisterting 

to ^today's testimony^ - . - * 

SEDL's iTib'st recen't regional survey indicates 

that educational excellence is the^ most important* prior;ity 

area whxch' the region's stak^hblders feel must be addressed' - 
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during thM next five yearSX Their perceptions reflect the _ 



concerns of American's across the country as iibted in the 

\ ----- ^ - 

fesuits o^ this year • s Gallup pc^l : that faith ; in Ainerica^^^^ 

futures rests » more on developing the best educiatiohal system 

in the worid than on 4^ve loping the best industJ::ial system ^ 

or tjie strongest military force. ■ - ^ 

At' SEDL/ we believe that America .c^h ' and* "^v* ^ 

, t — -- _ \ . -■_ 

must strive for excellence \With eguity. , 

Thank you.' , * . ' • ' " ^ 

{Applause. ) " ' 

. i-^ :: . - ■ . ' . 

\ DR.' TUXHORN :- 'Thank you, Preston. 

- f * 

* Next is t)r. Gloria. Zamora; the Execu^tive 

Director ^f the intercultural .Deveio^S^nt Researoh Association 
fj;om San. J^tonio. - • . ' • 



Gloria 
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REMARKS BY DR . GLORIA Z AMO RA 
9 ■ : = ■ 



DR'. GLORIA ZAMORA: Thank you for the 



promotion. Dr. Tuxfiqrn. ^ am ifot the Exei:utive Director, 



but i am representing the Executive "Director of. IDRA, 



Dr. Jose Cardena^s . 



Dr. i^es,l Dr. Tiixhdrn , members of the 
Commission, knd* colleagues, :I am indeed pleased to be here 
before you today. The comments that I have prepared^ 



4 

2 
3f: 
4 
• 5 

6 

7 

8 

9 
10 
11 
12 
13 
14 
15 
16 
17 
18 
19 

20 
21 
22 

23 
24 
25 



ijicorporate Dr . -^Hardenas ' views but the^ are my owhi And 
as ail educator 6f more th^ 25 years who still believes 
that people of gbod^wi^l; ahJi: . intelligence •can maice a / 
dif f erenae,- I am very pleased to share my comments witn 

k^ou today. , . i 

^ \^ As I make these comments and as you seek 

solutions, f of . brihg±-i\g about educational ' excellence for ^ 
all children/ keep in mind that it will take pxibiic schools > 
the universities and. the ^oiieges, and the public sector 
working together to bring about the needed changes. 

I must agree with several of my colleagues 
who Save preceded me. I certainly agree with my coileagui 
froth N^w Mexico that schools cannot bring ^bout needed changes 
in cufficuium^f the admin is trat ion arid teaching personnel 
do not understand change, the change processes and if they, 
are not adequately prepared and supported. r strongly endorse 

her position that we must not institutionalize mediocrity. 

- - ' - ' ---- - - i 

During the lasi:'' two decades > major social' 

changes have occurred' that have significantly affected the ^ 

delivery -«f education, and we *ve addressed some of these 

issues today. The iricrease ^df women ^ in the work fbrce> 

the increase in ^e^umbef of female heads^^of households, 

* * 

drug abuse; teenage f^regnaricies , the changing ^immigratipn_ 

policies^ recent immigrants, and* the influx of undocumeivfeed 

''childrin have no ''doubt impacted upon the American isducatibnai 
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,9 _ _ ^ „ 

condition's of minority America to the larger sdciety; 

Minority activists engaged .in nbh-vibleiit 
sit-ins r boycotts, marches, et cte;ca, to serve notice that 
exclusion and oppression would ho longer be tolerated. 
Overwheljiiihg evidence was emerging then that in this land 

of opportunity all groups were hot prospering. _ 

. • ____ ■ ^ : I 

% ' In 1964> ten years af ter^ the Birdwil decision, 

^ black children still attended segregated schools, income 

levels for minorities s^till lagged behind their white 

counterparts, and the nation's poor were still living in 

substandard housing- * ' . ' " 

The fedeiral level at that point in time', 

under tjie leadership of a strong ExecrStive Branch', ^ brought 

forth legislation to serv^ as the tool for equalizing 

■ _ '__ _ . 

educational opportunities- The era -of the '66 's and the 

early '70's was one of prevailing optimism that scKddls' 

could.be* reformed and through them we coujd reform society. 

Legislative and litigative efforts to protect the rights 

, of minorities complimented the educational reform movement, 

* -I ' ■<» 

'And, so, finding the states lacking in their 

— # * 

- - *' - » » 

protection^ of the civil tights of^minorities and after 
very careful deliberation,' Congress passed^ the Civil Rights 

Act of 1964. •This was followed by other very important . 

■ — > 

decisions, such as the passage of tlie Elementary and ^Secondary 
Education Act> the passage of the Bilinguail Education Law, 
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the issuance of the May 25th, 1970 memorandurt^ the Lau vs. 
Nichols StTpreme Court decision, and, most recently^ the 
ruling in Doe v s. Plve r . : ; 



The attempt to implement the directives 

. ' ' . _ _ _ V 

embodied in the legislative and litigative mandates have 

been met with outright defiance in' some cases, In 6ther 

cases, tactics such as litigation and pilit programs . 

have been designed to slow down the process of the , 

implementation of remedial efforts. » ^ ; 

^ ^In the 1980 "S/ a sense of disenchantment, 

however, has begun to set in. Integration and ' enrichm^t 

fit - _ ^ 

are not. being realized to the degree exp3fcted. MO|:1fe 

recently / a federal withdrawal from the priorities established 

fdr minority education is sensed see .ir/flation, 

dwindling school enrollments, in some places, teacher 

_ _ _ I* _^ 

surpluses, increased taxes, lower student test Scores - 

^ , At the federal level; a once active Department 

_ _ _ _ _ • •'. _ _ _ ^ . • 

of Justice charged with, the responsibility of assuring that ' 

school districts receiving federal 'funds ^were no^ disaf imi- 

natirig. against students' on the basis bf race, sex/ nBtibhal 

origin, of handicapping conditions seems to be backing away 

t 8 " _ _ 

from '.this responsibility,* thus encxting recalcitrant districts 
to once Sore openly defy federal laws. 

State ^ enforcement* of state statutes protecting 
& ■ . • 

ch/ildren of limited English proficiency is equally lax. 
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We used to he able to look to the federal level for ' 
prbtectibri, but now we'irS not sure what is ; left. In Texas, 

the spectrum of educatiohai neglect^ is ddeumahted at one _ ; 

. - - _ - __ _ ^_ ■ ^ , - - • ^ 

end by the low., test scores and uhder achievement levels 

of minorities. and children of limited English proficiency, 

and at the otlier end of the scale, by the gifrted and talented 

who are pushed towards, mediocrity. There seems tb be a 

general inability to a3<3ress atypical populations, y 



10, '81, and '82, all minorities in.Tejgas 

' continue t^ make very poor showings in the mandated 

^ ' , __ _ __ 

achievement testing. Mexican-American students still. 

contitiue to be retained in the first grade at a rate of 

22 percent. They continue to drbp but befbre finishing 

high school at a rate of more than 50 percent, and enroll * 

in college at the. very low rate bf 16 perceOft. 

_ _ -tt , 

• Today, Hispanic; enrollment in Texas public 

schools represents^ approximately 26 percent (^the tbtal 

Venrbllmeht. Blacks are stg^rbaching 20 percent of the* total 

_ _ _ ''_L 1_ ' . _ .«**"_• 

school enrollment. Within the next decade, it is prec^i-cted 

' • - ■ , . 

th^Lt Texas minorities will exceed 50 percent bf thtfe state-- 

. _ . . v_ i_ _. . _^ ^ _ 

wide enrollment. We dare not abandon the education of these 
students.. ' N ^ [t 

' 10 ' 

- - - - - - ■ 

Just a word about blo(?k grants. The block 

granting' of federal funds has resulted in Texas in the 

fbllbwihg: An bverall reduction of dollars; reallocation^ 
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formulas have r^ulted in irecluctibh of dollars to large. ■[ 



urban di^i^cts with high minority -enrollment; block granted 

dollars went to, districts that had formerly ript^ app'^ied 

. F : 

for federal dollars. Now^ this isn't^bad. I'm not suggesting 
that it is. But it -simply becomei an issue of i!^obbing . 
Peter to pay Paul, and T asJ^ the^ Cbmmissibri to be coricerned 

about this. ' • V 

• *^ . 

Recent ^Congressional oversight hearings ^ 
sponsored by Congressman Don Edwards" ot California revealed;-^ 

that federal programs that were block granted resulted in • 

<- - - , - \ ^ . _ 

stucjents f or , whom these programs were intended stsffering 



greatly f rom*^l:he-) lack of the monxes. 

' / ^ , . . _ _ _ _ ^ 

There are many who suggest that all the fedeiral 

dollars invested in education have done nothij^g, that the 

dollars have been wasted. I would .propose t6 you and, ask 

you to remember this -that th^ federal commitment to education 

of the past decays has been successful in many ways- and 

that this coinmitmeht of the federal government to education 



must be stjrengthened, not weakened- • j ■ 

\ _ _ _ _ 

I propose that the. federal cominitment to ^ 

^ ' r . ) . * 

education bf the past decades has afforded adult minoriti 

• / - -■. t ■ , 

iSrs/ administratbrs , 




the opportunities to become teach^ 

- - - - 

policy makers at all levels/ researchers, currxculum ^ 

• T__ _ _• _ ' _ _ ^ __ " 

developers, tarings that they had never done befor^. It \ 

25 ij has creited a cadre bf education specialists with'- talent 
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and skills in brihg^.rig about effective educational reform 

*■ * ^ 

with positive payoffs foj: students. " ^ : 

i propose that the strong federal cbmrhitrnent 
to education of the past decades has served to create 
positive role models .for young people^ thus giying them 
* a se\ise of hbp^ that they can build sa^sfying/ fulfilling 
■careers. * . 

— propose that the federal c6nUt\ifcinQh't to 
education d'£, the past decades has^erved as a stiittulus to 
minority parents ^o play ah active xole in th^ schools* 
taking part in the educational decisions that affect their 
children . , ^ ^ ' 

Ahd> 3b, I propose that strdhg federal 



leadership is needed if are to realize the aspirations 
drticuiated in the. 'BO's and 'TO's. The sttbng e^tecut^ive fe.^, 
leadership that President and Mrs. Reagan are iencJing to 
fight drug abuse is the exact strong leadership that is 
needed to •bririg^abbut educational excellence for minorities v 
and, in so dbx^g, for th^ rest of this country* 

Those of us who are culturally and linguisti- 



cally atypical have\now reached the'^^int in time where 
we believe that it is"^either *in bur self interest nor iri 
the besj^ifiterest of 'this g'reat country to disassociate 
ourseives with out language and culture > for v^e bring with 
us capability in other languages tsjiat this cotintry s^oaid 
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Dr'.^,Jbhcs arid members ,6 f this , Commission-, 



I would like to asfcT^^ to take this message 



to 



Secretary ^Beil and to the Admiriistratibri because it is an 
area of great concern. 

The bill that ^Secretary Bell is propbsirig 
for the educatiQri of childreri of limiljed English proficiency ' 
would allow districts to implement any. program that they 

V. » * • 

__ __ _ _.. 4 

thing works. It would approve the exclusion of "'the native 
language in the instructional process- ' ' >^ 

1 propose that this is a waste, af doll'krs* ^ 
We already *nbw tha^ submersion doesn't work,- We have decades 
of negative tQSt results th^t prove this. We ao know that 

bilingual educatibri when implemented correctly ..^Y teachers 

' ' ■ _ _-____. _ - ' ^ ' 

who are well prepared works exceedingly well, f 

So I would suggest that this biit be designed 

in the best educational interest of children ^arici ribt because 

of political, expediency* If the develbpme^ of foreign 

language skills is a priority of this ftc3ministratibn> as 

you said, Dr. Jones, and not just rhetbric, I propose^- 

that Secretary Bell's proposed bill for the education of 

children of limited English prof iciericy may contradict- 

this priority^ arid i" would ask him to study that proposal 



very ca:ref ully . 



I prbpbse that a philosophy of resp^c£ fp^ ^ 
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minorities/ their cultures, their languages, and their 
.potential, a philosophy Siat is translated into federal 

policy will help to bring about educational excellence for 
inindrities and for all students;. 

J * Just a word about technology. , Dr. James 

\ z/ - _ _ . ' ' -_ 

Kelley^ formerly of the Ford Foundation, maintains that 

- - _ ; 

the 1930 's and 1990 's is bringing about an explosive 
technological revblutibh in communication. The 100 channel 
home microcomputers, the development of software and so 
forth, he says is just thfe tip of the iceberg. The delivery 
of education will change. School expenditures will rise. 
School districts with high minority erirbllmeht, as was 
proposed by the previous speaker, these school districts 
with high minority enrollments are usually the low wealth 
districts, and they will not be able to keep up with the 
technology, hardware and software. » 

The parents of minority students are the 
ones who ^re ieas.$. likely to be able to afford home 
-computers. Edtiicatibn wili becbme more decentralized, and 
SO the disparity between the haves and the have nots will 
increase. 

Dr. Kelley maintains- that schools ^re ah 
industry lacing a classic challenge; bf technological 
substitutibh,/ aiid .'the challenge is to understand how schools 
can perform their vital, mission of sbcial integration "and 
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huiriari develdpittent while adapting traditional school inanage- 
ments and pedologies to the cost effective technologies 

rapidly becbitiihg available. 

: - ^ - - ---- 

I, too, have reference to the 1982. 'Gallup 



pbli , oh attitudes suggestihgf that this country indeed 
recognizes the need for education as a top priority. 

I would like to make a final conmieht/ and 
that is that I would urge the National Commission on 
Excellence in Education and this Administration to provide 
strong leader sjiip and, as Dr. Kelley says, find ways to 

combine the egiiity issues of the ' 70 ' s with the performance 

_ _'■ _ - % - - - 

and effectiveness isstaes and technological trends of the 

__ t" ■ ■ _______ _ 

'80's so those whom Shakespeare called "the lesser breeds 

before the law" will benefit from and hot be the unwitting 

victims of dhahges in the structure of education and the, 

functioning of schools in tiie rest of this century. 

Thank you very much. You've got a big job. 

(Applause . j 

DR. TUXHORN : Barbara O'Neal, President 
of the Texas State Teachers Association. 



MS. BARBARA O^^EAL : Good morning, panel,. 
Dr. Tuxhorn, Secretary Jones, Dr.' Francis, Dr. Sanche?. • 
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I am Barbara 0*Neal, a sixth grade languagiB 
arts teacher in Waco ISD on a year's leave of absence while 
i serve as President of the Texas State Teachers Association. 
And i want to talk today about a'seribu.'s problem that needs 
to be dealt with in the pursuit of educational excellence^ 
and the problem is the student with a disruptive behavior 
who destroys learning environment for himself or herself 

and other students in the class. ^ 

1 have taught at the sixth grade center fpf 
nine years. Sul Ross was created as a result of Judge Roberts 
desegregation order ten years ago. We receive students 
from eight sending elementary schools, and for the first 
time, they come together in one large group, and then tHey 
progress throughout the junior high and high school years 
in that group. 

Our school's population is primarily middle 
to low to poverty level income. About 60 percent of bur 
students are minority.: Of that number, 75 percent of our 
students are on free or reduced lunch program. We also 
receive money for Title I reading program, of which about 
35 percent of bur school population is^in that program. 

^ • *Onr school enrollment is around 300, and 

the basic subject teachers haye^ class loads which range 
frbm 27 to 30 students. We're well staffed to meet the 
educational needs of our students, and if you ask any teacher, 



Ill 



i 

2 
3 
4 
5 

6 
^ 7 

8 
9 
10 
11 
12 
13 
14 
15 
16 
17 
18 
19 
20 
21 
22 
23 
24 
25 



' , 118 - 

■s. 

he of she will tell you that for childr'en to learn, not 
only itiust a teacher deal with providing for a variety of 
educational needs fgr those students^ but they also, must 
cope with the students' various eitiotional needs. 

In the ti^e that I've been teaching at Sul Roks/ 
every year i ' ve "had at lea£t bue student whose behavior • ' 
was outside the norm and was disruptive to the learning 
environment for the other students in the rbdm. Usually , 
the problems were of such a nature that^ either i had to . ^ 
giv^ a majority of my attention to that student or the ^ 
disruption would cbiripletely destroy the learning environment 
for the others, which means the other students receive less 
of my instructional time, or try to find help outside the 
classroom door to curb or change that student " s behavior . 

This is a dilemma that iriahy teactiers have 
which creates stress and frustration because there are no't 
the support services there to help the teacher to deal with 
the disruptive child. And I have seen this ail across the 
state. i"m giving it from my own persorial perspective^, 
but last year I traveled across this state and again this 
year I've been in every area. My problem is not unique i 
to my' school . i 

Some schools have the attitude that there 
are hb problems; therefore, some teachers- try to ignore 
the excessive • disruptive behavior as long as they are able 
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to cop^ since there ho help for the teacher 'beyond the 
classroom door. ^ 

At one time "oh our campus we had :a -full- 
time, cbunseldr > and then the position was <^i? to part _^^e. 
And three years ago it, was eliminated because of budgfet \ 
cutbacks. When th<^ counselor's position was cut to part 

time, each teacher in our btiilding ' willingly increased Ijds' 

> . • ■ \- ■ - . _ ■ . 

or her class load so a teacher would be fr^ to staff an 



bh-campus center so students wi^th /disruptive behavior could 

_ • 

be removed from the classroom anc^.piaced in. a tightly 

structured, and highly productive^ rearnihg ehvirbhmeht 

supervised by a certified teacher. 

When students were rembved from the classroom 

upbh recommendation of the teacher and the principal for 

a specific period of time, which could be anywhere frc|m 

one day to two weeks, the students went directly to the 

center at the beginn-ing of schooi each day and worked on 

their assighihehts iii individual study carrels, and they 

remained in that room for the entire school day. I^ie btudehts 

were taught that they must do their lessons as assigned 

and when assigtied and take responsibility for their actions. 

in the centei*, they were cut off ff^m any interaction with 

their peers and disruptive behavior patterns in the classroom 

coa3r-d be brokeih. 

/ The teacher in charge of the center, along 
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^ith the principal; •counseied--with th,e ' students thrbughbut ; 
the year, ahd by the end of *the term-^ the teacher "^d ; - 
' worked hintseif out of ^ jobr We had'nb students in the 
center -tSe last ^ two weeks of school. 



. ^ We had this program for two years and through 
^ wl^were able to: choice Beh^^or^ -and. the students were 
returnerd to the regular classroom/ able to work and'ieafn 



without disruption to themselves and., others • ■ The results 

of having the bh-campus learning center were' that the. students 

• . i . » 

learned that * school was important , we cared about -them as 



11 individuals > and wfe wanted them to^x'^cceed in 'th^ schools. 



and the best part of the prb^^iti wes that it had -a carry- 
over effect- 

The first year bf the learning center we 
had about 3G students , who were Jpepeatedly assigned to the 
^rea. Of those 30, 15 students Were severe behavior problems 
with past records, and this was past records from fir^t 
through fifth grade, bf suspensions > fights, and verbal 
abuse to teachers, 'of those 30 students, we feel that we 
saved 20 biecause they/ remained in sphool and have not been 
seve.re behavior problems in the junibr high and high schbblj 

In the second year, we cSid ^ot have ai many 
severe . problems and our success rate was better ; Alsp 

word had passed to t^ie incoming classei that i€,^^5^ didn * t 

.. . _ _ __ f ^ ^. 

behave in;,,.3ul, Ross ^arid db ybur lessbris, ybu^d bel removed 
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from' the classirbbin arid ser^t to a special center. ' , 
\ The third year, I'm 'sad t5 say, we were 

unable to coQtihue the center because we received, a larger \ 

riuinber of students and did not have adequate staffing to 

_ ^ _ _ _-- — — - - 

^ive up a regular classroom teaching positibri. If we had', 

bur clasgiKDbm loads would have been too large and the rest 

of the student bbdy'wouid^ have suffered- , - 

As.ybu can probably tell by now, this was 

a locally "^funded ^pro^ram, and, quite frankly; the bottom 

line was w^ didn*t have the ^addit^nal funds to continue it., 

■» __ __. 

* It is 'the belief and philosophy of our 

fatuity- that many problems if ^ot dealt with when they 

begin to surface in the fifth, sixth, or seventh grades, 

that tfie students with disruptive behavior will be susperided 

and become schbbl dropouts.; As a faculty, we've worked 

^very.hard to address thise problems when they are first 

manifested. H^ever/ sirice the funding of our program was 



totally out of 'local funds and because ofi^'Cutbacks in bther 

. ' , ' A ' - V_ ■ 

areas, we rib ,_lbnger have a <|buriselor or extra staffing ^ 

- ' "* ■-' 

for our center;, . 

^ • ' ■ - -'^ ^ - 1^'*^ - ^ ' 

.r . ■ ^ * S^ihce the classroom teaches - doss's not have 

■ ' ' ' * ■ ' 

.a . suppotrt system, we're ynable to work with the disruptive 

student in-depth to change behaviors. Disruptive students 

are still i^^moved from the plassroom but for very short 



periods^ qf time , and a ebh^ructive alterriative program 
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is^ot available "to £hern now in our building. These students 

are hot able withih themselves to overcome their profelisms 

' T • --- . 

ancl change the^.r attitudes or habits, and they need help 

*t6 build positive images and the building needs to be 

ongoing. ^ | 

« There is a pressing need to give help to 

regular classroom teachers when a student begins to exhibit 

a pattern of disruptive behavior • We need a system '^bf 

identification, an alternative program available to deal 

with the disruptive student, and funding other than just 

local funds of sehbols districts > with teachers^ 

administrators, arid comniunity resources available to the 

students ancJ theii families. It is my experience that parents 

really do caire about their children and want them to learn 

and to be good students, but many do not know how to help 

their chilSreri hBc^Ais^ of lack pf money, expjsr ience , _ 

knowledge, and confidence in their own abilities. Some 

parents have had negative school exp^irierices ' themselves 

and are school dropouts. 

Also, in Texas^ we have a law that was passed 

called House Bill 8 , which was passed by the '66 Texas 

Legislature and was a beginning. For the first time, 

teachers Were :able to remove a disruptive student from their 

classroom- But House Bill 8 was hot- used as many thought: 

it wQuld be biecause. of the lack of disciplinary alternatives; 
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for instance, 'on-cainF^s learning centers. Anc3 tha,t just . 
points up the fact that a< stat|* law or any law or any ^ 
regulation without local implementation fn the ciassrobra 
is meaningless in the pursuit of excellence i^ education. 
House Bill 8 is a beautiful law, but it is without the 
impact that it should have on- the local level. 

• • Ahbther prbgraih in the Waco ISD is the 

Visiting Teacher Program. "Not, many school; districts have 



3cnoo; 



this program either. But^J want to t^llTypu what they / 

. _ . _ _ ,. ... . . ■ ■ • . . . _ — ^ _ __ _ 

instituted for the first time last year in dealiilg wxth 

i. ■ > 

truancy. ^ ^ " 

MaKihe Flyhh, who is head of the program, 
talked with the Waco Police Department and asked them 



if they would help in picking up truant students during 
the day. _ The Police Department gave approval for such a 
^rp/g?am^ The truant students are picked up ^ the' police 
aWd brought to the visiting teacher office. The visiting 
teadl^r office calls the parents, arid they must come and 
pick up\heir child and take them to school for a conference 
with the cqpnseiqr or principal. 

_ ?. 

Iri.the first three months: of this program 

last year, 217 students were b^otight to the visiting teacher 

office. the police say that this has helped to cut down 

on daytime burglaries, and the visitirig teacher's office 

said it certainly has improved this attendance of those 
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who are truants;, 

But> there again, the Visiting Teacher Prdgraiii 

) . . _ . ' •■; - . * . . . ^ ■ ^ _ 

is basically a locally funded program, ^nd it, too, is 

, ^ ■ ■ 

receiving cut^^jcksi \^ 

I^d like to say t'd the panel today that we 

must begin to develop a program or the child with a disruptive 

_ ------ - 

behavior. , We must keep these children in school* to reduce 

' • _x_ _ _ ^ 

the disruption of the educational process and to allow the 

students to' gain insight into the nature of their problems 

• ■ ■" ■"■ / . 

■ -_ - _ . - 

and to provide the schcSbls and the, classroom teacher with 

an alternative to a negative response to intolerable behavior. 

By pursuing a course in excellence in pduc^tiori arid providing* 

for these students, I believe we will be able to addres^s 

another problem. Eighty percent of the initiates in Texas 

prisons are school dropouts, and I would dare say that 

probably a large portion of them hadC^disruptive behaviors 

in the middle school years. . - 

?^s a teacher,, ! believe we must address these. 

problems when they are smair'and on the front end when maybe 

they won't cost so much and they are not so large. And 

i ask the Cbmmissibh in your- deliberations to give 

consideration to the disruptive stadeh'*t and the needs that 

that student has as an educational problem which* must be 

defined and overcome if we are to successfully pursue the 

course of excellence^^in education. 
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Thank you. . ^ 

(Applause/) ^ ' ^ 

DR^ >TU^HQE!N ; Thank you, Ms,^ O'Neal. 

W^^i^l now- \ake a recess for pnd hour, 

starting back here again at 1:00 o'clock. 

♦ Th^nk you ail very lauch. * 

(Wher^eup^on, at 12:00 noon, the hearing w 

* 

recessed, to reconvene at" 1:0,0 p.nK, the same dayL) 



* * * 1? 
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AF TE RNOON SESS IO N 

1>1D p.m. 

\ DR. TUXHORN : Ladies an<^ gentlemejl> we wis.ii 

reconvene the hearing on Excellence in Education^ . ; 

I.:doa* t>. thank I •need to reintroduce the ■ 

^ ' • - - • It-' - ' 

'two panel mentb^rs that a^r^'Tr^rdT;/ * ^ 

iE would i4)c? to jBuggest if th^re'are those 
individual'^ th^t have a hearing impairment, if they v^/ould ^ 
like' to Cpmd^ 'Forward or any pllce, just let us know/ because 

/we do have the int^erpr^ter -here. And those of you that '" 

. " ' . L -v ^ • 

are, her^, if you know of someone that comes in later th^at 

^ _ _ _ ^ _ ; _ _ _ _. ^ 

might have a hearing profeieih^ .v^'d be glad to have them 
come forward or Sit vHerever they want to, ^nd we will 
provide the interpretation for them. 

We will cbhtinue on now, ^ 

Joe "Hornb^ak , the^ Administrative Assistant 

^ ' - ^ _ _ " ) : V _ _ " 

■.to the Superintendent/ Okmulgee Public Schools, Okmaigee, 
•Oklahoma- . - : 



JOE HORNBEAK 



MR- JOE HQRNBEAK; £.et me take this opportunity 

— ^ 

to ,^'hank the members of the Commission/ the U. S, Department 
Vpf; Education, and the Region VI staff for at lowing the 
6kmulgGO Public School System to participate in thii^ hearing. 
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In an effort to' terminate the assigninent of . 

the task of defining problems that impede the pursuit of 

excellence in education > 1 consulted four bdoR^ in that 

effort. The first book was the product gf a Carnegie 
« 

_____ ^_ 

Commission study and was entitled "The Purpos es ahg the . 

Perfbrmahce of Higher Education in t he Unite ^a -^ ta^tes 

A^ppr-Qachinq 'the Year 20QQ . " 

The Cbminissibn alluded to three RtajQir 

doctrinal views regarding the cejitral purpose of higher 

education. One view was that;, education should be concerned 

with a search for and social izatiori of values , a vojew 

supreme in the United^^-^^tes before the Civil War, according 

to the Commissibn. 

^ ^ Another view was that education should further 

the evolution of knowledge and of skill development within, 
the. existing society, a view dominant in the p^st Century. 

The third view argues that education should 
prepare the way for or assist the perpetuation of some - 
designated type of society. The Conmission id^htifies 
this third view as the main challenge to the s^ili dominant 
view as to the purpose of higher educatiori. 

I respectfully submit that public secondi^ry 
schools dl£5o have a rGsponsibii ity to shape thC American 
!K)ciety of the future. • / 



The '^econti jujurce consult<?d f(^r i n l-f^'ma t i on 
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relative to the af oreihentibhecJ concern was also inspired • 

by the ^Carnegie Coinmissibrl. A; book titled " Sma ll Futures " - 

by Richard H* DeLau^ evolved from, the eommiSsioh's work 

.-•*••'■ • * 

oh children.. The " irrlF^^tus for the book was sumina|:tzed * ; 

by two cdmments.; .The first was made by KaJ:herine Foster " 

Alter and simply .concluded that we should be abihg we 

. _ _ . . ■ _ ^ ^ ; " ; ^ ' \ ^ ' 

would b^ doing a lot if we could help is top' _th^ hurting of 

■ " J' ' 

our children. A simply, summary o|:^ the ^tudy was tHat 
virtuatlly every index, of harm td children^ from death at 
birth to poor school 'performance/ f rom. malnutiritibn. to 
high and low self -eVteem is firmal^r associated with poverty 

and race; 'They furthei: concluded that although for more 

■ '. ■ ' ■■ .. ' ■ . . . ■ . . '• 

than a century we have tried repeatedly to reduce the. 

■ ^' ". . ' ■ _ .i_ - 

inequities that adversely affect millions of children, we 

* - . , ■ ■ ^ ■ ' 

have made virtually no progress in that effort. 

The Second remark was made by Dr. John Comer 

The' first (question he,, ^aid is why we Americans have failed 
■ : . , ' . ■ ^ > 

to do for children what almost every other civilized nat:^on 

have done. He meant, of couxvse, our failure to provide 

to American chiidrfen as a right what every ^hild in the ' 

dertiocratic nations of Europe can take for granted; for 

example, adequate health care, income supports, f or par'^nts, 

and public prbvisibhs t<:Dr child care, ■ . 



Th<3 author went on to st^te that poverty , 
it birtiKi by rib merlins irrcvbr^ably dooms a child of social 
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^judgmehitS::.o^ infirmity, stupidity, or demoralization i 
There are millions of witnesses to the contrary. But it 
makes all three of these outcomes more likely 

In retrospect, almost every index of physical, 
human and spiritual harm to children is largely associated 
with iiTecjualities of income and 

T again submit that public schools must 
recognize aild eJ^^min^ the differential treatment of s€udehts 
based on race and poverty if excellence in education is 
to be successfully pursued. 

The third reference- employed in this under- 



taking was the- work of William Wyche and his Theory Z 
Development . I believe that public school systems may- b^- 
perceived as productive enterprises arid therefore .concerned 
with problems of productivity. According to Witchy, 
productivity is a problem that can be worked but through 
coordinating individual efforts in a productive manner and 
of giving employees incentives to ^do so by taking a 



cooperative long-range view . 

•Are we productive with children who are GT 
at the kindergarten and first grade level and twelve. years 
later are labeled as LD stud<5nts?' Did we produce a good 
^student if they enters our system at the 8 7 percentile 



based upon SRA scores and twelve yegrs later they exit our 
system on the 65 percentile level? 
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T '■ iwoaid like to -think that asia prof essiohal; 

we do make a difference; however^ bur track record perKaps 
does not indicate so i : * , 

Willi^ Wyche suggests the principles of 
trusty subtlety, and intimacy as being crucial to productivity i 
Can we employ these principles in education? I hope for 
bur sake that we can. : 

The fourth and last book utilized* in the 
preparatibh of these comments was written by Richard Bach 
and was labeled Jonath an Livingston Seagul l , ft story 
is told of a seagull struggle to mastef: flight. The only 
prbbleih was that once perfect cdntrcMlled flight was achieved 
other possibilities were realized^ In e^^sehce > everything 
as we know in education is a constant struggle for perfection 
of what we desire ;.to achieve, or does this dxist in* educa^tibh? 
1 believe if a vbte were taken* the answer would be a 
resounding yes 

In summary r iiave attempted tb identify 
four problems which I believe must be faced and overcome 
if we are to successfully pursue-vthe "bburse of e 
in edtic action V The problems are, acfain, defined as: ' ] 

Number one, establishing the role and 
responsibilities therein fbr the perpetuation of some type 
of designated society that is reflective of the pluralistic 
democratic ideals founded here -in America. 
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Number two, eliminating . the differential, 
treatment of students based upon poverty and race while • 
providing an appre^Siate educational opportunity for each 

and every student; 

Three, I believe that we, must/ accept the 
responsibilities of being a productive enterprise and be. 
accountable fc5r our products. / 

And, fourthly, instilling at all levels the 
need to strive for perfection of the task at hand. 

in closing, I beldeve that we must prbducfe 
individuals that can go into society and make a meaningful 
contribution. To be associated with ai^ything less would 
be contrary to the pursuit of excellence in education. 
Thank you. 
(Applause. j 

' , PR . ■ TUXHQRN : - Thank you , Mr Ifornbeak ^ : 

Dr. James Christian, who is the Director 
.■ * 
of Secondary Education for the Muskogee, bklahoma . schools • 

REMARKS BY DR. JAMES CHRIST!^ 

■ ^ • DR. JAME# CHRISTIAN ; Thank you. 

Dr. Tuxhdrn, nfembers of the eominissibn> 
you have my prepared text or speech before #du, and I guess 
I somehow feel that I heed to say some other thingsy - 
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although i would invite you and request that you read the 
presentation prepared. 

AS sat this morning and .listened to the 
five speakers representing their state departments of 
education^ I was somehow pu^^Ted that many of the problems 
facing these United States was not -addressed. As I listehedv > 
to individuals refer to competency, and all of us are in 
favor of competency, I hope. As 1 listened to individuals 
refer to staff development^ I would hope that we're all 
in favor of staff development. As 1 listened to individuals 
refer to the computer age, and I think we all know that 
computers are tSftire with us now, I was somewhat disappointed 
that these state school officers did not refer to a basic 
problem haunting many of the public schools in my state, 
Oklahoma. And I*m almost sure "^that these problems are 
apparent in many schools thrbughbut these ^United, States, 
fbr all we have to do is to review tfie literature. 

The problem -that I think we need to address ... 
and in no way can we, in my opinion, accomplish or achieve 
excellence in education unifil somehow we address the tbtal j 

_ _ _ _ _ _ . ! 

prgblem bf equal educational opportunity. 

* ■ . _ ; 

, i think that many of us ar,e bf the bpiniqiy^ 

that we are but bf the generation of" the/^'eo^s and the 

early '10' s and that we have arrived, that things are going 

< 

well. And I want tb refer ybu, if you would, to what is 
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going on ±^ my district; • - - 

Since the early ISflCf^s^ there has been 
increased instances of tectchers, educators feeling th*t 

ntaybe i don't have to teach the minority youngster. There 

• ' ' ' - - 

--- 

have been many books that refer to what^we call push-outs, 

and I think as we look at what is happening^ the number 

of expulsions^ and I want to call them push-outs; is on 

the increase . ; 

* ' ■ 

. ^ I think another thing' that we need to look 

at is also the concept of, in my district, and I'm sure 
it is not happening in your district^ the increased nuinber 
of educatbfg using derogatory racial terms . Some of you 
may. look at„ me s<trange afi^ say "I^: this ^happening in 
Msfcogee; Oklahqm^ assure ydu it is, ahd I think 

if you would check your district very closely, you would 
find it is happening also. 

Just the other day in our district one of 

#»- -- - 
our coaches referred to his basketball players, and I will 

use the teritt/ as "niggers." And these are things that 

are happening, and l/'think we heed to fbcu'6 oh why it is 

haF>pehing . , ' • ' 

' i think the tone that is set by national 

' leaders > by state leaders, somehow is giving people ft 

is the thin^ — 'L^t's see. How do i want to say this? 

.Peopi^,a^e' beginning to believe that I can say these' things 
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arid : get away with it> that hb one ±S:'ih fact gdirig, tefe, / 
question^ whal; I say., that no one ±s going .to reaipCy care^i' >' 
- I think #i the fee. fire probleins that we rh^^^^^^ 

for I'm firmly cogvinced that minority youngster^ arid; also 
majority youngsters cannot get the^ best •educatibri pbsSible 
in ah educ^tibrial eri'(rirbnment that fails to stress the 
basic human rights of the individual. This is happening, ... 
The tbhe set^y national leaders, hot only by what they 
say but by what they fail to say, is giving evidence to 
.people to say we j^oh't have to address certain issues* 

I was very disappointed the other night,** 
and I'm sure you heard it, when bur V- and I'm hot attacking 
the President. I have to assure you ofe that. But when 
the President said that we would go the Justice Department 

wbuld look at the cbhceptC^f busing district- by district, 

■ ■ f . _•_ _ ^ _ 

looking at what people — the people living in a pai-tictilar 

district > what they wanted/ and I assume that if they were 

opposed to it, then the Justice Department would join' sui€ 

with the pebple who were opposed. 



, In this great country of ours, in this great 
America, i am convinced that Had. we put the issue of slavery 
tb the pebple that the people would have said no, don't l 
get rid of slavery. i'm firmky convinced that it is up' . 
to our natibnal leaders* tb this Commissiori, to. our state 
leadea?^/ to bring out the ^best in all Americans, tb challenge 
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us to live up to those issues; those ideals that are" stressed 

_____ _ / , - - ; , - : \ 

in ma^y of our great documeats, xn our Constitution > m ^ 

our Declaration of Independence • I think these pleaders 

r ■ 

■_ _•__ __ __ _ __ __ _ _ 

and the leaders of this edmmissioh shbfild challenge all 

educators to produce the educatibrial environment that 

_ ^ ___ ^ ^ A : ^ 

•"str^^^^es basic human and civil rights and thus then strive 

to bri'n^ kbput excellence in education. 

\} . ;■• ■ • _ . ; . ; ■ • . . ■ ■■ 

^ . ^ Those things were- on my ■ heart. i would ask 

this :Cbrnmi^si6rx to, please read over my paper > but I had 
a he^d €b say those things. . 
•\ '"^ . ^ " Thank you. • ' ■ . . 

; . ^ j[ApE>lause. ) 

.4*^ • ■ ■ ^ _ "_ 

PR . "-yjuXHQRN ; Thank you. Dr. Christiah. 

;^ ■ y ' Mr.- Millard House/ the Director of Classified 

■ \ ' '. ^ , ' ' - . ■ • '■•' 

Per^nne^ :f or the ^^Tulsa Public Schools. j , 



REMARKS 

' MR^ MiiiLARS ilOU SE : "Good afternoon. 
♦ i must take tMs opportunist^ to thanks the 

U;^ S. bffic^^ Education; the Secretary Vs -Regional ; 

■ •_ _ __ • ---- -■ --- • 

Representative, and also .the two Commissibn^rs of" the 

Natibhal Gbininissibn on Exceilehce- in Education for inviting 

me to appear here ctoday. ^ . ■ 

i : . I probably would have, stayed hbme> Dr. Francis, 
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had I. known tha^ you were bri the j)anel, because the pdittments 

that i had planhed on making and that J will make you raadfe' 

- . - . - : ■ : - • - -: _ • • ^ 

this morhihg. You indicated and you also emphasized tha-t 

• • • •• ' • ■ , ' ' . 

you were here to .listen, and if that was the case', I ^gk 
you the question how, why did you take my coimnehts? - 

(Laughter.) 

* But, seriously,* I'm proud to be here/ .today >_ 

and I haXre been asked to define prdbleftis which must, be faped 
and overcome if -we are tio sucqessfuily ^)ursue the course 
6f excellence in edueatibn> and it is my hope that the 

- \ ■ ■ • ; : _ ' ' _ __ ' ; 

comments made to this'r Coitimission will be used in the best ^ 

, ■ ^. . ■ :. 

interest of public education, * . 

The: first problem I will define is a gi^eater 

commitment to public education i it is my bpihibh that the 

cbmmitinerit to public education, nationally and locally must 

be greater if we are to opeiL^the door of excellence, a 

cbmmitineht that adequate funding will be forthcoming to 

local education • agencies, a .conunitment that at the Ibcai - 

,ievel will have the resburces^'^eded tb pirbvide a quality 

instructional program, a commitment to not tre^t unequais 

■ • ' . ■ ^^^^ ' '■ .■ . 

equal in the allbcation of resource materials at the national 



and^ocal levels, a commitment to the fe^S. Office of ^ \ 

Education at the national and regional levels a commitment 
to Sesegregatibri using whatever means ^necessary to achieve it,, 



and a commitment to making -educatiQn 'a higher priority in 
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the administratidn and the allocation of our national 
resources. 

I truly believe thaV that's the first step 
in achieving excellence in e&catibh, afxl^that is a cbmmitineht 
and that's a great step. As of how, I do hbt see that 
coitunitment . ' I see a regression in the 1980 'si I see a 
big regression. . i see a big retreat from the ig'TO's. 

The ^second problem I will define is: parental 
expectation for children. 1 have heard throughout my. adult 
life that tl^ expectations of teachers aire very critical 
in the edncati^ of today's student. I agree that teacher ^ 
expectation is very important . But even more important, 
"ih my opinion, is the expectation o£ parents.. The prpduct 
that : the schools receive, in many cases>' is a direct 
reflection of parents. Parents can make more effective 
schools by motivating and helping their, children at ah early 
age. 

^ The first step in helping today's child' is 
to turn off the T.V. Mii^^^les^i^lth youngsters on a one- 




to-one -basis . Parents can help trfeir children by providing 

ildreh, haying high expectations 



a positive example for their ch 

for their -children, having a gxi^ater emphasis on ed^e^tion 

_ , J, ■ . • - _ _ _ _ - - > - _ J _ - 

and the learning process in the home, frequently asse-ssmg 



the progress of their children,' talking, reading, Spending 

__ ___ _ __ ' ' j^- ' J • ;r _ 

time,' stimulating, encouraging and rewdjrdirig the achievement 
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di their children; ' 



Parents can make the difference. It all 
begins with the parents. Those yotegste^s * , even before we 
get those youngsters, little attitud^Sv^p^^ehaviors are 
pretty well molded. I believe that in many cases we're 

u 

getting the youngster s two ^ears latei than we sliould^ 4P<i 
that opens up the whole field bf early: childhood education^ 
i think that's something that we need to look at seriously 
in our pursuit for exceliehce in education, 

A third problem, that we must facje and overcome 
is the lack of involvement of parents in. the education of 
their children. We have recognized and accepted the fact 
in the Tulsa Public Schools that th^ schools cannot educate 
the children alone. We must have parental and also community 
involvement. Wi have also recognized that we just can't 
say to parents that you need to be iilvblyed. It is a must 
that we let parents know how to become involved in the 
educational process of their children. 

The fourth thing that we must deal with in 
our pursuit of exceliehce in education is teacher expectation 
of students. Based on research, what a teacher expects 
.of a student, will in large measure determiive how that 
teacher will interact towards that studen,t in the claCssroom. 
Thus, that differentiated behavior ! affects the student's 
self -concept , achievement^ motivatibh -and level of aspiration. 



High: expectation Students will be led to achieve at high' 
levels, and low expectation students • achievement will 
decline, and over time students' achievement and -behavior 
manifestation will conform mare ahd^irtbre closely to teacher 
'expectations. ^ / 

,• We must face- and overcome the prbble#^of 

'some classroom teachers, especially those tochers teaching 
minority students, of demai^ing less effort ahcJ less work 

from those students perceived tp be slow learners; seating, 

■ -^J^:' ' __1 ■ 

qubt^, %he slow learners farther away from . the tfeacher, 

making it more ^if f idnalt to^mbhitor student behavior br 



to treat the youngster as an individual; .paying less attention 
to the slow learner ; caiiing oh slow studentfe'les.S frequently 
to answer classroom questions;. qiFiticizing slower students 
more frequently for incorrect answers^ 

Apprbj^riate teacher expectations are associated 
with high achieving classrooms'. Teachers/ expectations ■ 
must be dealt 'with npt only i©^public schbols. but at the: 
teacher education institutipniS across the nation.' And ap 

^ • . ■■■^V. ■ , ■ - i- -r - - 

a forme'r Director of Human I?^latiohs for my schjjol dastrlct,. 

- --" ^'^ - - ' - -- ^"'i ' • • i 

I truly, believe that' human relatio skills shpiil^ ^e ^n 

■ ■ ■ ' - ' »< . , . . ' 

integral part of the teacher educatdbn program. : . \ 
, Last^ but ribfc}.leia$t, I belieVfe we must face 

and overcome the problem of the .principal baiiig the ; ^ 

■ ■ ' . '' ' ■ w. i > 

instructional -..leader in . the school. - «We must f ace and overcome 
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the problem of ineffective adinihistratibn of the instructionai 
prograin at the building level. Is the principal the * 
instruct idnal leader in our schools? , Is the :prin<pijpal 
the principal teacher? Is the principal the principal 
thinker ab the building level? 

: In nQT opinion, today ' s priricipa-i puts too 

much emphasis oh adrninistrative management responsibilities ; 
than serving as the-^principai teacher or the ih^structiohal 
leader o.f the schoolj, I must admit that the. principal nrast 
maintain adequate school records of all types, prepare reports 
for the central office and other agencies to make sure they 
are satisfied. Of course, the quickest way that a principal 
can get fired is really letting his budget get out of control 
or not irtanaging the student activity funds. There's also 
a responsibility in the area of personnel admin istratibn, 
evaluation of teachers and so on, scheduling and maintaining . 
a schedule, building administratiori^ administering the 
supplies and equipment within the building , monitoring 
programs and instructional processes prescribed by the 
central office, and coninunicating to the students/ staff, i 
parents, and the cbramuriity , just to mention a few, 

I realize that the principal is really being 
^torn in a whole bunch 6f diffelrent directions. I realize 
that. And I realize, that this leaves little time to serve 
as the instrpctidhal leader of .the school. But the goals 
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of th& school cannot be fully met until the principal places 
more emphasis on ihstructibhal leadership. . — 

in conclusion, I fully realize that the ; 
problems that I have icJentified, a greater commitment to 
public education / parental expectation for children, a lack 
of involvement of parents in the education of their children^ 

teacher expectation of students, and the principal being 

•f' - • , 

the instructional leader in the school, are hot hew problems 

■I - - - - ' 

in public education. They are problems that are being - 

magnified by changes in*today's student. 

It is to these ehc}$ of solving the above- 
mentioned problems that I respectfully submit these comments. 
And, again,, I want to say to the National ebmmissibh and 
also the Regional Representative that I think this is a 
gddd idea, and I hope something productive comes from this. 

Thank you. , ' - 

(Applause.) ^ " •/ 

DR. TUXHORN : Thank you> Mr. House. 
. Dr.. Ruby Morris, the Assistant Supper intehdeht 
for Sub-District No. 1 of the Dallas independent School 
District. Dr. Morris.^ . .-. ' l 

• 1 ' " 

i ' : . . - REMARKS BY DR. RUBY MORRIS • 

DR. RUBY MORRIS: Dr.^TuxMdrn/ platform- ■ ^ 
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guests, 'I appreciate the fort that. you aire taking in 
gettang input .^firbiri the local level and people in the fields 
and appreciate. an opportunity to give a little input to 
this effort. • , 

I thihK' there definitely has to be a real 
commitment fdr ^public schools or "our public schools are 

• • " « - ' r ■ 

indeed in danger. • Regardless of how many push-buts we have, 
and ^ow many dropdutsV I. think it is tremendously important 
for ail 6,f jas , to: realize that 50 years ago only 60 percent 
of the school age youth were in High schools ; whereas ^ today , / 
94 percent of those youth are in high school , and- we maintain 
attendance rates in the upper 80' s to^ 92 . .percent daily. ^ 

_ _ _ . _ _ _ _ _ _ _ V _ __ » • " ' 

That's a large number of youth in public schools.: 

There . are several areas that I feel that 
have led to reduced scliool achievement for students, and 
one of those, the first one S'd like to mention is the A 0 
cbhtihuihg reliance of society upoij utiliziing schools as - . / 
the major agent. for change, correction, or alleviation 
bf^ajbr social prbblems. And it appears; to be a problem 
because as schools take on tasks, communities, church, 
home, and other agencies an^ ihstitutibhs let us 3^ 
kinds of things. We are asking- children rather tfian adults.; | 
in many cases to confront the. overwhelming challenges* • 
related to social changesl * , 

The National Center for Education statistics ' 
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in September of 1982 "indicated that of the graduating^ seniof-s 

oE'Vi98 0^ 4 8 percent of those had participated in family 

■ ■ ■ ^ . ' ^ , 

life sex educatibh programs. 39 percent of those seniors'' 

. __ _ ___ _______ _«___, _^ ■ i 

had participated in alcohol and drug education programs; 

13 percent had participated in bicultural, and bilingual 

programs^ 

All of these are fine pi'ograins> and 1 would 
rtbt minimize any one of them. But they are programs that 
require time away; from^ the ro-cailed basic skills for the' 
most part ^ and as We move in additional p'rbgrairis^ there 
must be some release from other kinds of programs or there 
is not Enough time in the school day to accomplish all 
purposes for all people. ^ 

„ With *thje current iiranigratibh patterhsl^ most 
of us, have moved away fr'bm even thinking in' terms pt 
bilingual and biculturai, and we're now thinking in terras 
of multilingual and multicultural and again'wohderihg how 
we will take on the educational task for -all the childrer\ ; 
and peoples .whb 'are being fr^bca ted frg^^a the wbrld 



into cities , at lecist Pik^i this one . . ^. 

second social situatiqh ' that I think impacts 

_ _ ' jj ' - - - ; - - •- — - — 

education is that o.f economic conditions that; impact ' 



student acKieveipeht ' At th'is point in time, we have many 

_ _ • ■ . . ' ■ , ___ ___ 

parents bdthvbf- wHoffi arS working in order ' to stay abreast 



of the economic :infiatibn , and some of ' them ar6 no.t. onl-s^ 
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Working;: one jobythey are working two and three jobs between 
the parehts^^^^d they are just not paxehts ^-at l^bItie^^: Ano^.^^^^^^ . 
then you have latchkey kids who go home by the millions . 
every: day and" they, are unsupervised, and there's ho one 
tfi^efei lAnd we might wish to involve parents ipbre in the ' ^ 
educational prdce^Sv but there are many, parents who are 
simply too tired; at thei end }of the day- to- invest much more ' 
•enkfgy ih_ children '^^s .education. -- ^ y --^ 

Too, we are reminded that when we Igok-at - > 
the Itabor market, 51' percent of .the . labor market /today is" 
jtiade up of women and made nip of women whose dollar income 
compared to that of men represents; only 59 cents on, the 
dollar of that paid tfo males, which suggests -that most women 
aire in low; paying kinds of situations. In fact> when we - ^ 
look at the statistics , '^e find that of -all secretaries, 
97.6 percent are women; of aii^typists^ 94 . 2 percent^ ^te v 
womefi; and we look at waitresses, 60 percent are women, 
and this simply says that many of the parents and the mothers 
of bur. children are indeed in low-paying dead-end jobs' 
'Where they- have to handle at least two ±n order, for their 
famiiies to survive., ; . 

Another ki«d of concern that I've had is 
the disregard that is shown to the valid research findings 
by not funding the implementation strategies apprbpriahe 
to implement these research £indxngs- We not only give 

13R 
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: court iprdered ihahaates ahd'varibus legislation* that does 

* ■ 

riot help, us iiflpiieme.rit what we kndv^ f rgii^ researcri' as ' f 

*^ _ >^^_^ _ ■ i_ ^ •_ - 1 ___ 

professional educators / but in reality some of the court 

ordered inaridates arid sbine of the legislatibri actually 

mitigate against our implementing what we know to be correct 

ije€ me give you one example. • 

One of the previous speakers talked about 

the characteristics of teachers that are related to student 

achievement. Our reseatch actually' s]lbws that there are 

four teacher characteristics related to student achievement. * 

One is high verbal IQ or iritelligerice bri the part bf the 

teacher. Second is related to the college the teacher 

attended. Third is the expectations teachers set for studeritsi 

Arid fourth, the ability to work with particular kinds 

students.. 

We kribw that arid, yet, some of our affirmative 



action programs, whether it 'stems from ethnicity or whether _ 
it ^siems f rbm' sexecjuity ^ fails '^tb take these kirids of - 
factors into account, and where we have the quota gam'e 
being played^ that's riot riecessarily related tp the f bur ^ 
relevant teacher characteristics that are highly related • 
according to the research that's published tb studerit 
achievement. And this is not to say that we ^should not 
have equity for all groups. , I'm a firm believer in 
affirmative actibri. I'm a firm believer in equity for all*'^'^^ 



_ ' 146 
But I do not think that we can sacrifice competency to 
achieve equity aric3 stili expect our children to be high 
^ achiever - f ^ 

We have mandated programs without federal 
funding or without any funding adequate^ and neither has 
there been planning based upon impact statements, and these 
have proved sometimes to be disrupt^iye and ineffective 
programs. • • 

_^e have pressure groups who in and of them- 
selves are neither good nor bad, but pressure groups who 
press for certain kinds of programs; for exetmpie, fehe 
prb^ams for the handicapped and others. Then there are 
other pressure groups that do not let the schools innovate 
OX implement programs that wc^ld alleviate part of the stress 

V We talk about court ordered programmatic ^ 
6hang^, and these ft^e beeri, sor^ ^ases, mixed iDlessihgs, 
kind of like divorce since they sdlVe some' problems and 
create some others. 



The accountability emphasis that ^ve have ^ 

1 _ \ ■ - 

on basic skill acccwfipiishment completely overlooks some 
of the. factors such as Ron EdmbridS; has indicated iri^the - 
New York Public Schools that school climate is one of the 
factbrs'that cbntributes tb schbbl /Achievement . I'd like 
to suggest' that books, supplies^ Buildings, and such like 
are ,not thq kiVid of factors that make for scho61 climate 
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; " . . . . . ' 

that is conducive to student^ aqhieveitieht. That taKes a 
whole host of services related to social welfare and 
psychological being of young people i 

1 mentioned, that, we do hot fUnd our schools 
to the extent that we should. If we werfe to loojc it 
institutional cost^ and cafe, we'd find that it costs about 
$8,6^0 a year ^o keep a child in jail. .-It^ the publip. 

about $11,500 to keep a child in a detention holding plafcat- 
I'll' tak^ that back $Y>500. It cdsts in a typical, 
institution that handles severely handicapped children 
of the type that many of our public schools now serve 
approximately $12,500 a year, and do you know that the 
public schools do this for actually about $1^600 on an 
average per year, which makes $8.89 on an average per year 
throughout the United States. 

I suggest that if. we're going to handle 
triose , 'such children in sihool that we be g±Ven the kinds 

^f^funds that theit needdi can be met.; ^ , , 

-A ... 

I think a . sixth kind of concern that I've. ■ 
had is the inforSation explosion. Sbm^bhe mentioned the^ / 
explosion relative to computer technology. i think more; 
than just computer technology is compter literacy and^-^ 
we assume that staff th^t .have been graduated several years _ 
ago are lit^r;ate^in compute^ technology themselves.- We 
have some retraihii^g to do. . 
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' ' ) ■ ■ ■■' ; ■ ■ ' 

' i think there's also a treiriehdbus Uhde|: standing 

• ■ ■ ' ' .^■ . ■ J. __ ■ 

thai, must ; grow, in the inf ormation explosion and be'taught 

•to^^ur various bubiics about the international .ihter<iependenc 

and the, interconunionity d^pehdehde between- our schools and • 

the communities they serve. ^ .-^ ^ ^ ' 

Schools are bound to have a tremendous 

huihariitariari role, but how we get that funded arid worked 

through our schooiS is tremendously impbr^taht. 

in the whble af'ea' of computer technology;" 

_> _ ■ ^ _ ' _ _. ■ ' ■ 

we have problems related to whose responsibility is it to 

generate whit; types of knowledge and how do we make i't 

accessible to allVpeople in our community, some who may. 

not* aqain, have abcess because of' low sbcidecbhdmic status 

variables. . * _ ' 



Another concern has been that federal funding 
that^ initiates programs and funds them for several years' 
until it sort of becomes a tradition in schbbls is an 
rexpectejd in the school progi^m and then the funds" are . cut 
offtW'^run out and. ioca^ |gj^oois are expected^ tb fund the - 
pro(^^s and cbntihue them wit'ihbut beniaf it of the^ funds 
they had to initiate* the programs. And, yet,, this causes 



schools to have to ,i:edef ine what it is in terms of 

■ ' 
priorities that they really can srerve. . . 

■ . i > 

t if^I^had to 'make any kin* of concluding 

remark^ • d sin:i|)ly 's'ay that, if educabion is to achieve 
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f: excellence > there must be' a redef ihitibri arid a concensus . 
of What, is the role of public schools and public education. 
We really have not re-examined that nor defined it in a 
long time/ We ' ve c^ritinued to /add oh programs, to keep 
^^ograltiSr become ^iranitted to -programs' without haying 
rea^y given attention tb what it is that we ought to be 

about ., , . ' . ■" 

Our school people ate very concerned that 
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many of -thej things that they think they ought to be about, 
3^4^11^ psyche and otherwise, in schools aire 

not th^ kind* of fadtors up'bri which they are being evaluated 
in..J^^,.Kctp^ model. Shis concerns them, Ah^ I 



wau'ld tfiS^nfe-^that would be a topic that a group like yours 
''Should, (givef some additional attention' tcD * 



Thank ypvi very much. • . • ' ■ 

(Applause', ) 
PR, TUXHQRN : Thank you>Dr, Morris, 
-Next is Bobbie Lang, the :Federar Programs / 
Chapter II, Biock Grants Goordi^iator for Dallas independent 



School District. 



REMARKS BY gOI 



MS. BOBBIEXANG; 



Dr . Tuxhorn , Commtssioner^ , 



rn^ appearance here today is not tha;t of ar^ 'official ^. 



V 



■ y 



' - ise 

spoke ipeirscDh for this'ballas Ihdeperiderit Sphddl District, 

but rather that of an . individual who welcqmed the. opportunity 

t6 make thi^s presentation at. the Southwest Region -Public 



Hearing joh Excellence in Educat-idn ^^im.this fourth day of 

- --- .- , . ■: •' 

October, 198*2 in Daitas, Texas. ; 



VMy cbminehts here today have been synthesized^, 
from an in-de/gth i^iscussion by i^ix educators in the 
Metroplex whose total years -of service exceed/ 160 years 
wiiJi experiences as classroom teacher s , principals teacher 
trainers and central of f ±96 administrators . . 



_ _ . _ ^ - ... ' ^ 

When, a^ked to define some problem^ which 



....... __'_^i___L . 

ittusfe bi^TEaced and qyprccane if wff aire to successfully 



(Spaced and^^^B^prccane if w^ ^6 
pursue the. _9^urse of epccellehce - lii: education , the priority 
issues were identified as, fi^stv decision irtsikihg; second,,^ 



finaafse; third, building cbailtiohs and mobilizing- 



4 



constituencies -^^r^limlnate^.^]^ -erosion of confidence ; and, 

V ;■ : ._ ' - - ' 

fourth, recruiting, retainihg/!^ and retrajiAa^g of teach^Srs 

and adininistirators. 

V 

Several External factors which will implct, < 
■ \ ' ' ^ 

on bur ^ch^pls aire ^mployineht and feconomic condi^idns. 



energy, organi^a-^onai and legal donstraints, iegisla p.ve * 
decisions, ^ dem^^^^ic etT^ehts, public expectations, cha^ge^ . 
in j^uman, 'techhicaJ.- anS :f inane iajt resources,^ ad infinitum. 

- ' . . >, ■ . - ' - ■ ^ ■ - ^ I' "■ ' 

For our purposes he^r'e ' today >' I sjiall comment on ly^ an the'. , 
fira'L four ine|^ioned,. the. first being dec jsion\jTiakirxg_. , . - 
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- When present' day decision itiakers make a 

decisibh that hopefully will have a. beneficial impact bh 
the district's operations for many years to cbmeir it must 
be considered a futuristic decision. Enough long-term 
decisions and" tjaeir combined efficts are good predictors 
of the composite future plan of the brigihatdrs If we 
perceive all educatibh springing from some image of the 
'future, and if the image of the future held by educational 
decisionmakers is grossly ir^k^ccurate , then the . educational 

system will betray its youth. 

. • :^ : _ _ ' ' _. _ ' 

g We must recognize that every decision is 

not relevant to the population to be served; therefore, 
decision makers need to be sensitive to the needs of^ diverse 
groups and actively seek more input from those groups. 
Everything, flows from decisions- , ■ 

^ pecohdary education especially has ^a primary 

role to assist youth, both . in the transition^ to ^ the \w6rld ^ . 
of work and in tel^tioh to life conditions. Ejcceiiende.' 
can only be achieved by providing reSburces' tp ^^afsist each 

■ "r^-"- ■ _______ ■ 

school to develop pfogfart^ ^ah^T.^sexv^be^ to be -resEJoHsive 

„ ■ . ■ - .i'K-v.. _ ■ ^ ■ 

to youth. We must gi^^k: eguar-ec^uaational opportuni^^ 

for all students." ^fttendihg the same school does not ensure 
:eaua± eclucatio^nal opportunities.. , > . 

■■ ■ . •»rhe sG;cbnd was finance^. ^ in the 1981 annual v * 

- report of the Advisory P^ftel on Financing ^ementary and 

■ ■• • ^ . -1-45.1 
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Secondary Educatibh/^ the panel .aaw t-he' 1980 ''S /'as crucial ^ ^ 

. r - ' 

to America's schools and believed that the federal government 
cannot safely retreat from an active rbl^ in elementary , 

- - . - ^- > - •■ /- - - .•- 

and secondary education vwitltjdut jeopardising the national 

interest in strengthening defense, r'einvigoratin'§ the "-^ 

industrial' sector, of the economy^ and spurring vthe growth 

and prbductivity of the labor force. Each .dollar: invested 

in literacy brings a return of six dollars in national income 

Ah irivestHieht -in the schools is an investment in the people 

who are basic to keeping the wfieeis of business ^nd, industry 

turning • " - ^ * : ' \ 

*• ^ , ' - ■ . ' . ' " 

• During the last two decades, this country 
1 . - ; . ■ ^ 

made clear to the world arid to future gerieratibris its iiitent 

to equalize' educational opportunities for ail Americans. 

The nation recognized' also that drily through federal." 

in terveation^ could meaningful redress of past injustices 

be brought abbut. The decision to embark ori that riatiorial 

strategy was made only after long and serious deliberations 

regarding the difficulties involved. - * 

Iri recerit months we have witnessed strong 
Opposition to this national strategy; yet, the ^1982^ iSallup 
Pol'i^f the public's attitudes toward .the public schools 
i-evealfed that public school education heatded the list of 
eleven areas if ind wheri more federal mbriey becbmes available. 

The program that I administer in the Dailas 
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IrrdepencJeht School District > tHbUgh hot the cbsj?l4^st of 

the federal-^ programs, received a ^2 percent cut iri federal 

'* ' ■ . , ' 

funding for 1982-' 83.i The Education eonsolidatibh ;&nd 
v'- . " * . ^ ^ • . ■ 

» Iihprbveitieht Act .Chapter I program received a 9^8 percent 

cut, or ^ just: under a million dollars; . ^ . 

Are we to perceive this as an accur&te ^hd 

clear barometer in determining what is in store for children 

of the poor in the 1980 's? It ^xs clearly perceived by 

parents arid supporters of these p>rbgrams that such cuts 

in federal spending are anti-equity in providing excellence 

in educational opportunity for children bf the poor. 

'Education undergirds our nation's 3ecurity, 

productivity , arid ecbriomic stability. In the midst o^f an 

increasingly (diversified population, the federal governraen-E 

necessarily plays ari essential role in protecting the\ 

educatibhal interests bf the poor/ the handicapped, 

minorities, ithd women. Perhaps the most fundamental issue 

debated . in tj^jis decade will be the mariner iri which education 

... . ■ . . . > - - 

is financed in the future. 

The next issue was building cbalitibris arid 
mobilizing constituencies to eliminate the erosion of 
confidence. ' ' ' 

Iri the next twenty years economic conditions, 

technoi(Ogical advancement, pblitical movements ,\ahd power 

- - - ^. ^ - - - * . ' ■ - - 

shifts will 'demarid fcriowledg^e and ski^lls the public at large 
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hasn't yet begqh to consider • Th^ ave-rage adult ' s visibh 
has been tempered by limited accessibility to infdrai^tlon. 
Their notion o^. literacy and eJtcellehce in education have 
been fiarrbwed by past inventions. To . cbrrdbdrate this 
belief r respondents in the 1982 Gallup Poll indicated 
back to the basics, more practical instruction^ and' more 
vocational classes at the .tdp^t>f . th0 ll^t of curriculum 



changes to meet today's needs. The majority of the population.- 

h^^ not had the opportunity to interact with complex 

"^rl:.^_.._. _^ . _^ __ 

iriif ormatipnal "systems / nor ^ad the opportunity to ponder 

^future ^Jcnplicatiohs of today '"s technolbgicai adyancemehts . 

Educational decision makers and managers 
have the opportunity ^ahd responsibility tQ'biiild cbalitibhs 
and mobilize Cbr^istituencies to inform various . publ ics of 
the alternative futures and secure their commitments for 
f inane irig^hQw educatibnai perceptibns. This involves 
parenting education; working with . businesses and industry, 
and getting irivblved in the politics bf educatlbn .. Even 
today as we assemble here, the issue of tuition' tax credit 
is -on the agehd'a^of the Supreme Court. We must /ask ourselves ^' 
this question: Do we as' piablic school employees^. choose 
to preside over a breakdown or lead to a break- through? 

If school district administrators are to ' 
continu<3 to determine the sha^Se of the Icarhintj .process 
and keep the options bpen for educational inst itfutionG ^ 
* * ■ ' ' * *■ 
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then mechanisms are heeded that periodicaiiy challenge the 



status quo. * : 



; And the last is recruiting, retaining, and • 

retraining of teachers and admihistratbrs ; 

Having worked as a staff meinber of the "^ll^as 
Teacher Education *Ce.nter ^f or six years# the three R's meant 
more than reading^ writing^ and arithmetic. Our concerns 
* were with recruiting, retaining, and retraining of teachers 

and administrators.- These three are closely tied to the 

' _ _ . _ . , _ . . _ _ - ■ • 

first thj;ee problems th^.t'1've identified tddeiy such as 

decision making, f ih'ance, . aS^ building coaiijbions. 

Public schools , professional brgahizatibhs > 
.teacher education institutions , and task forces have 
seriously delibejfated this issue for more than a decade. ^ 
As a E>Sr-ticipant in the Tripple T Project in the early 'TO's^^ 
I envisioned that by 1982-iSany of these problems wf)uld have- 
been resolved* I shall mention only one aspect d£ restraining 
to point out the' impao:t retraining has. on teacher effective- 
ness_. Retraining of school personnel in alternative 
strategies f or^iscipiine could gf eatiy reduce teaSher 
biirhbut as well as negative public opinions about bur schobls*. 

Pubiotc opinions ' about our schools as well 
as finance influence greatly the quality of' personfiel that 



we attr.apt- For these reasons, in-scrvica training and 



• -y^.r . - -. ' ■ '-^ - 

continuing eduq.a t ion bt tdij&^li^rs will bo mor.c^ sign if xcant 



during the remainder of this decade, • . : 

We h&ve met the enemy and he is us> says 
Pogb* Most of the paths we must walk are visible. Mbs.t 
c?f them are paths along :^hich teachers, administrator^, ;'' 
parents and citizens need to walk to ensure that a signifi- 
cant part of what is required fot excellence in our schools 
is achieved. . ^ . ' ^ 

Thank ybu. 

; ^ (Applause. ) ' . - 

BR. Tt?XHORN : Thank ybu ^ very much. / 
. Dr. Frank Borovitz, Jr.., the Administrative 
Assistant to the Superintendent of the' Muskbg^ Public 
Schbbls. 

Frank, if 1. didn't pronounce that last name 
right, will you cbrrect me> please? K 

P R, FRANK BQROVITZ -: You did a magnificent 

— — — ■ ^. . 

job. 



DR.- T UXHORN ; Thank you. ' • ; 



REMARKS BY DR>-FRAN K B0R0VIT2 ; ^JjR^ 



DR. BOtoVITg : V'^^ha?fe'^-rl^ 4,s kind of hard ' , 
to pronounce, being Irish as it is. 

Chairman and members of the National Commission 
on Excellence in Education and cdnferqj^e participants^ 
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is indeed an- honor ana ;a ■ pleasure^Vo-be- h today.-fqr 
'the purpose of sharing some, of iny concerns as a profess ionai 
educator regarding exceiience in education. 

The views given here are itiy personal observa- 
tioiis and also those gathered from fellow educators. They 
are not to be considered' in any other manner . ' . 

I've chosen to address the topic define 
"problems which must be faced ahci overcome if we aire to 
successfully 'pursue the course of excel3.ence in education." 
My presentation will be concerned with four prbblenr areas 
that 'are interrelated which have a negative impact on 
excellence- in education. They are : bisciplihe in the schooLs^ 
declining pareiital ; involvement in schools'/ the pursuit of 

■ . ■■ ■ ,4 _ _. 1. LJ _ . 

e^ual educational bp.portunities, desegregation/i.ntegratioft^ - 

.* - -- ' ■ . . - • '.ft, ■ , " ' . 

special educatio'hV thp perplexing ' situation c55 financing 

/ ■ - ^ 

bur schboTs. ^ 

: _ I bring the perplexing, situatipri; of fihahci]^^ 

■ ' - - ■ ' - .-- ■ -.-.^ ---- - %. ■ 

our schobls ... it is moire relevant in .Muskogee^ Oklahoma 

today than probably many other cbunties/Sri Oklahoma duf - / 

to a tax assessment problem that some other states, may face 

soitte day , . 

•The fourteenth ahriUal Gallup Poll of . the - 

public* s^ attitudes tow'ard "the public schools has been 

published in the September issUe of the Phi^el ta Kappa . 

The data, reported there ^tends to support the contention 



EKLC 



i 
2 

3 
4 
5 

6 
7 
8 
9 
16 
11 
12 
13 
14 
15 
16 
17 
18 
19 
20 
21 
22 
23 
24 
25 



; * . , 158 

of educators 'that the lack of aisciplihe in bur f choolis 
is the biggest problem with which public schools xnust deal. 
Each individual community", with, of course > vairy oh masters 
with perhaps some school systems 'unwilling to admit that 
conditions do exist regarding discipline, good or bad. 

What are the causes of this lack of discipline? 
Can we be so speqific to attach a cause/effect relationship 
to such an illusive situation? _ 

^ It wbulql appear -^hat a gumitser of contributing^ 
factors could be considered- L^ck of student interest in • 
school has be^n cited in one study of citizens" perceptions 
of their schools and approximately 89 percent , of those 
surveyed Were in agreement. 

Is it the perftii^sive society in which *we * 
live, or cah wiv^ay the blame on educators^ • 

In Muskogee/ net- try and are tryiftg with/ : 
renewed interest to instill in teachers the dignity 

and worth of 'each individual, the discipline. - / . - 

• ' < _ . ^ ' ^ ^ »_ _ _ , f _ - - ' — -. - 

Although the aforementibnedfGallup Poll did 

^ not cite declining pairental ihvolvfem^ent^ as a major problem ~ 

the national total wa^s only about five' percent I would ' ; 

tend to believe that professional educators would ''giv^^^ 

situation billing near the top of the list with which ' ^ 

'problems that the public schools face.. One body of edi^tors I 

seems to assert that w0 are living In such a social conscious 
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ahd itiob^ie society that parents are unwiiiirig to reiinquish ■ 

their pursuit social goals to provide guidahce^br their . 

; V . , _ . ... - - V - - 

. children. It is "like I've got to do this and I canl't be 

with my children. - 

^ As ah elementary school principal, • I could 

see this phenomenon developing. Parent teacher organizations* 

across fiuch of this nation were dwindling to m^re shells 

of their once very integral ^part of oUr eduqationai 'systems 

_ . ' - ■ * . ■ - - - ^ _ 

Parents were unwilling to ierv^, and those that di<^ serve. 

were serving in name only. Action was missing. This f^t 

appears to be supported in a survey of schools as 94 perc^t 

of those respondi^ ihjlicated that a large number of parents 

lack interest" in schools... i 

Now, what are we doing about thip in Muskogee, 

Oklahoma? Well, you know we don't smoke marijuana there 

_ , -__ ^ 

and do ail those other kind of things; the song says. We 

/ ■* - . 

do have. ah bpeh-dddr policy l^^our schools i We do solicit: 
and use input from parents^ from concerned citizens^ ^. 

:Althbugh the' parent teacher org^nizat^ns 
were cited ^^^lousiy , they - are but a small part of the ^ 
available populus that should be vitally interested in 
schools. All parents should be"* concerned enough about th^ir 
offspring to show an. interest. If tlje interest Is shbw^, ^ • 
one can't believe, students and teachers wiilr see^thii"*^- 
inv'olvenient and react' irv a positive manner .. Having 'been^ 
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an elementary principal,- i can attest to this positive 



•is. 

reaction. 



The pursuit of equal educational oppbrtuhity 
has long been a real concern for prof essidnal teducators . 
As we enter into the last part of thi>s century^ it would 
seem that concern for this is waning; not so much in the 
eyes of educators ^ but in the eyes and perceptions of those 
in"" high, government positions- The i^deral ;gbverhmeht has. 
^nd probably will continue to l^ve a prominent: position' 
in education • * ^ 

in 1954 > ah historic step was taken to 

eliminate discrimination, dual* schools, and move toward, 

^ - ■ ' - ' ■ I- ' 

equal educational oppbrttinity . %ut tbd^^ in 1982, it appear 

_ ' _____ __><'^__\-<^_ _ _ , 

that this, has been placed on a backj burner. Desegretation 

^ . . '- - - -^ _ y - - : 

h^s ^been achieved in, many communities . ISII, grant you this. 

^±s due in fact and in part^^d federal hilars and* tc^ 
mandates^. Are both of these factors ^gone?. * It has been- 
said that integration has 'hot iDeen reached/^ an<i the likeli- 
hbbd df^it becc^ing a reality *wiii be 'gone withqut federal 
dollar intervention. »- ^ ' ' 

The combining of 28 categorical programs 
into a block grant wl^l usher in an ; erj of less emphasis 
on programs designed to eliminate ^minbrit^^ isblation. 



Can we actually'^'be so'naiv^to think. most, schdbl systems 
will utilize these fundpr^n programs fot minority children? ; ; 




r 



In Muskdgise/ we are going to tfse part of . 
bur Chao^r 2 funds lor minority grqup -situatiohsv Thil^^, ^ 
though> has cut our funding about $54,000 totally f rom^when 
the 28 programs were consolidated. -^ The fact the 28 '^rograin^ ^ 



_____ J 

were coitSined into a single block grant ^^a^^^^^ of an ^ 

impact bri many school districts in terms oE availabie 

assistance than most educators predicted. Heretbfbr.e, the 

^ \ • ^ 

categorical program said that . funds would be spent according 

^ • ^' ' • - ^ ■ ' 

to a "let plan. Now the plans are gone. So is the available; 

, _ ._ _ .\ _ ' _ ■ ■ 

money- This has had a detrimerital effect on education in 

general. ^ , . 

. , * _ > _ ; •_'•_____ _ _ _ 

Equal educational bppbrtunity also per^tains 

^itb the education of handicapped individuals, Concern has 

been expressed by many, school administratbrs tha^fthe^roposed 

changes in the haridicapj^ed regulations may have a detrimental 

effect on progress 'that ha^ been made to date under Public \ 

taw 94-142. It is most important that if paper W6rk is 

rediicied that i-fe' not be diluted to a point that the total' 

proqram for the hahdicappe<i suffers^ This reduction in / . 

pape^ wbirk should not give schools an excuse to bacrk away 

_ , s ^ - * __. ' ■ .** 

from the cornmltiifent that *has. been made to^^^^^^iveiy d^^i 

with* the. education of handicapped childrion and youth. 

The tuition tax credit question points to 

the complete demise bf publid education. Segregation will 

again be rampant; Dual schools will be in vbgue. Alt^ugh 
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rec^t :xnforination states that the thterhal Revehui 
Servic4^\^uld be authorized to audit private schools for- 
discriitiination, how can we'be assured that this will^be 
done and profiteering pseudo-educators won't find a ws^y 
.to get. around it? As Senator Bill B'^adiyy> b'e^inoc 
Jersey f^'stated, the public dges not w^t^ a' two tr^ck school 
system. . - * . . . ' . 

Funding for public education is b^lt in 

^ » ._ _ _ ._ 

part on student attendance in sditte form or- another. If. 

\.' _ _ _ _ _ . ' . ^■ 

the- tuition tax credit plan is passed and put into effect, 

the cohsecjuetices for public education look /ddLm. ; i This nation 

can only cdntiiiue to progress through a free pt^lic education 

system that is b4ilt on equal ediiC^ibhal opportunity for ' 

all. ; : ; ' 

> ... ■ ' • . ' - - - - - 

- in summary , yf our areas/ discipline in the 

. scljpo,!^/ declining parental involvement, pursuit of equal 

educational opportunity, and the perplexing situation. of 

financing scjibols/ are the four areas of my concern. The . ; 

course toward excellence in education -is not an easy route 

. ■ * - 

to follow> and the cohcerris mentioned in thi^ presentation 
jkre by no meanss all inclusive. We must face^^^d overcome _ 
these and many other . problems if the children and youth 
of today are to be educated to their full potential. Only 
when this is done will excellence in education become a 
reality and American maintains its rightful piac^ a^ the 



■ . _u .^._'is^ . ' . . . ■• 

greatest natioa^^^^ tliis^ prarie / 

•■■ ^. . ■ ... , . 

Thank yo^*. ^ ' ■ * ; 

/ -(ftpplause^^y - ' 

' PR, TUXHO^ t Thank you'very much. 

V DriRudt Rodriguez^ the Director^lft Bilingual 

Educatidin at Texas Woiiiah ' s University ' at Dentbn. ^ V. . * .. ^ / 

. • ■ . : i ^ . Jl- ^' • ^^^ ^ ' 
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REMiVRKg BY DR.^^RUDY'vRdPRIGUEZ . 

• ' ' • 'v . : ■ . i ; 4^^'> ^ • ■■' . ^ 

\bR. ^ ROPY RODR^G^EZ : Thank you > Pr* TUxhbrn^^ 
I'd like to start by .thanking *my. friends 

and distinguished coiieagpes ffoin the Region VI Pepartmerit -. 

• - - - - A - - : ■ \ ' . -v- : 

of Education for the iiiviiatibn to participate xn thxs 

important meeting- which has very cr|tical imp*licatibhs ' f or 
the future of education in this country. 

Most observers would agree that we are now ' . 
: \ _ . • / \ ' . . ' • 

experiencing a turning point in the history of , Aitierican 

education/ All about us we are witnessing a' widespread 
despaxr iji our schools. Critics describe them as dangerous>t 
costly^ inefficient, and, more recently, anti-God, ahti- 
country and on and on, 

Schbbl pebple have fought back with a number ^ 
of arguments. a?hey have argued that too much is expected 
of the schools arid that schbbls aire being -asked to 'solve 
a hbdgepddge of social problems which take away from the 
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■ ' . • - ■ • . 

^^iirig of i^asic giAfcject ar matter; Ndnetheless, - 

.Me litany or ^complaints drones^ oni 

j\\ * The report rele&sed by Jarties Coleman^^ast 

> . ... — - - -- •- 

year only heightened 'th» problem :^r the public schools. 

. - ' _ -_ -- -_ • -"- * . . 

Jh'.this report^ -doleinah preseii'^*^ tangible evidence 

\'/^-v . ..^H-A^ . . 

demonstrating the growing disenchantment of parents-vith • 
jmblic educati^^ the ^^sequent elxpahsibh bf|private 

^ff schools as alternative institutipns . / 

\ • ■ < ■ ^ . ■ v., . 

There are several explaftatiohs for the public 



criticism of the ?,schbbl»e'. According to Henry Perkitison, 




tl:ier^ are those: who trace the failure of the schools to 
thre poor leadership of educatbrs themselves, as manifested ^ 
1-hrb^h poor program planning- ^nd j^iscai irresponsibility*' ; 
Stiil> there are others whb 'blamg^fil^ teache 

A second kind.^f^ ekplanittxon points, to the V 

_^ _1 _ ■ \ ' ^- . - - 

structure of the schools lis the reason for their failure. 

■■ ■ ______ 

Hare the critics emphasize that the* schools are class 



* ' , - - - 

institutions, creations of .a "predominantly white, middle- 
class sbciety and, therefore, designed to serve its interests 



Hence, schools are biased against ethnic minorities and 
low^r clatSses. As . a result bf such' discriminati*on, ethnic 
minority and lower class students fail or are\failed. ' 

y 'It was this latter cbhditibn that helped 

spark the Civil Rights Movement of the ±960 *s and later 
prompted active irivoivement of -the federal gbverrintent in 
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education; That federal ihvdlveirie^ is now Under serious ' : 
attack ..by advocates of stWtes ^^rights and others i fts a result, 
the role the federal go vernineht_^i s drasticaliy -7 is * 
being drastically altered ih the form of reduced funding 
for programs and deregulation- ' - 

Under these sb^calledr hew federalism' policies , 

■4.. _ '. . ^ 

'*sehool districts are gradually having to assume greater . 

fiscal respon^tbiiity for their education '^rbgrams, .According 

to President Reagan' s long-term budget, federal aid will 

dtcrp dra3tioally in 1984, tSat is lederar. aid to education. 

it is projef ted that the 28 largest ^cities_ in the United^ 

States wdult^ ek^rience a decline f of 80; percent ''i^l' federal 

support within a space of only three -yearr^.^ What.^shouid be 

noted in cdrinection with this ,dfeSf±S^ of federal support 

is that the .same 2B districts serve apprdxima^tely five 

. _ [ ^- t " ' 

ini_Xli on. students of whom 30 percent live below th6 ftoyerty 

' ' ' ^ ~^ . ■ ' . ' 1 ' ' . • ' 

level and 75 percent are minority^ ^aihly black 'and Hispanic. 

■^ ' . vi; --••> ---- — . — y — - ] 

with ej^^cregl^tiohs, these 28 urban 'centers jd^end more - 



s 



on. federal aid than ayerstge U. S. districts ahd^^are at the 



present time experienaihg little growth in prope^g-ty^ tax 



4.. 



1 



revenues . Th: 



is is because of tlrie low sdcibeconb|iiG^^j^^^ 
of the commijnities. and the fact^^that those who have the 
ability t^ pay any increases" in taxes aire people without 

^. ^ ;- , - \ : - u 

chiiiren in the schools and therefore would be prone, to 

; ^ . : : ■ YV .. 

vote a^ihst any prppasals to raise taxes. ; ' 
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_ . . , . _ ' . . .y.^. . ^ . 

Cdnsequefitiy , these district;^^^ fihciing ' . 
•it difficult, if not impossible, to fill the void. in the 
district budgets resulting/ from the withdrawal^ of federal 
fi^ds. With federal aid to education in deep trouble, the 
logical place for i^rban school systems, as was indicated 
earlier today, to turn is toward the -ft^a^;^ capitals. The?^ 
problem with this alternative move Is that the states, too, 
are facing retiuced revenues > that is frbra two successive 
recessions; self-imposed fiscal limits^, as in thp Sta^ 
of California through Prbpositibh 13 :ahd Massachusetts and 
other states, ahd rising ve^ScC^e . and- unemploym^t costs, 
a«s in the State of Tex^s. , 

■ • ■ - .... .. . • . ' - f '.v.:- 

The fiscal projDlemS ^re serious, and the - 
trend suggests that they will cbhtihue. it* also evideht 



r ■ 



that t^es^ developments will have heavy ^nd dispropbrtidnate 

'■ " ■ 0 , 

'.7 

iinpaets oh Hispahies, blacjcs> and loW'ihconie students, dnd 
thii is happening during a peribd in our history when; 
minorities, especially Hispartlcs, are e^^periencing a,: 
cbhsiderable grbwth in their* numbers in this cburitry^ while 

at the same time that we are, as a nation', experiencing \ 

< - _ _ " - - " ■ - - _ ' - ■ _ - '■ I 

a second wave of immigration. The evidence based oh --^ , | 



J 



- - / - 

This is baaed on U. S. Census demographxc data .... also 

show that this group is largely an urban dwelling poplilation,^ _ 

that is, the Hispanic population, Hispanic group. ' " 

, it is hot at all difficult to predict •b^sedf . 
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On the past record of Hispanios with the educational syiteSi 
or, rather, the record of the educational system with the 
education of Hispanics, what the effects of poor education 
in urban schools wili^have in their lives and the quality 
of Hispanic participation in the social and ecdriomic and 
political system-u^ Of course, -not to mention, of- coutse, 
the effects of deficient schooling on bt^er .minority groups. 

Here the asstomption is made that there is 
a direct link between the quality of education and the edohbmi 
strength cx£ the school districts, and there is much research 

'4 

y - • • . ' - 

available ^o support this assumption. The message is clear > 

although I* have ho clear SQlutibTis to the current lirban 

plight, the message is neveftheiess ci^ar. Present 

K - ^ ■ ' ' - - ' • " • ■•^ • 

^. . _ . . _ ._ 

develbpmehts in education ^biht very decisively t-d the need 
for improvements in education, and irrespective of the . - 
current pbiitical philosophy > the federal gbverhmeht, and 
.may . I add, biisiness arid industry,^ has a responsibility, to 
assist in this effort in a moire vigorous fa shibh than what * 
we are seeing tbc 



' . Steven Vraiey and others *^^have spoken of the 
neeS to broaden the support base for Education beyond th|? 
present Department of Education'if wi are to be successful 
in this^. effort. . ■ - ' . - ' ^ : 

Casper Weirtberger, Secretary of "Defense, - _ 
for example, cannot hope /ti3 move to a high technology defense 
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system without 'at 'th^t^atfne time suppbrtihg a sigiiificaht^ 
increase ^iri the Quality and capacity of the math and scierice 
teaching/ including research/ irt, this country. 

Oh the other hahd^ the Secretary of the 
Treasury, ipdustry, business, et cetera, must realize the 
reia*t^ionship between economic growth and education. The 
Secretar^l^f St^te has the same kind of issues in foreign 
policy; a**healthy economy and domestic tranquility are 
directly related to foreign policy. ^ 

Education must be viewed as part of the total 
economic- planning process of this Tiatioh. Clearly, education 
"^is gding to need many serioiis resources in the years '€o 
come, particularly, as we move to a much different sdciety • 
and it becomes more expensive to educate for that kind of 

' _ . . . ^ 

society. ^ ; ■ /. ' ' ' . ^ 

(Applause.) ; ; '■ • ' , 
^ : bR. TUXHQRgJ ; . Th^rik youV Dr^ :^c^r ig^^ifc^^S^ 

Dr. Frank Buill, Assistant, '.Dlrector'^^c^^^ ' " 
Instructional Services for the Region Education S'er,vi.ce 
Center in Fort Worth. . , " 

REMARKS BY DR. FRANK BUELL ^ , 

DR. FRANK - B UELL : Thank you. Dr. Tuxhdrii, 
Members of the Commission, I appreciate this 
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ihvifcatioh to testify today; and the area that i •m '.interested 
in is .the problems th^t must be fac^d arid bvercbmeif we' 
are to succeed iri pfdviding excellence in educations 

And I'd like to narrow^hat to' brie specific 

area relating to technology iri the field of education. We've 

^ \ ' 

faced a tremendous growth in computers in our everyday life 

in recent year?,' and we ' re facing that same |5rbb ^ ; 

educatiori> arid there are certain concerns I have here for this 
particular area. 

Orie, a cbriceirn for the access or equal access 
of rural and urban' schools and school childreri tb SWh 
educational technology; €he rieed for computer literacy 
foy teacheirg, as well ^s for students, for quality cbmputer 
use that would enable teachers tb db ; mariagement kinds of 
activities iri the area of instruction more effectively . 
to -increase time oh task for sbme bf the basic skill areas 
that \*ii^desperately rieed to improve; and, also, a concern 
for quality software programs that go beyo^ the segmented 
type f la shear d drill arid practice, question and ^swer 

; ■ • _ ., ■_ _" i_ _• _ ' ' ' _ _ '_ 

techniques and into some sequential type programs that 
provide tiitorial^if p±ob-len^ sbLvil^g, ari(i demanding higher 

•thirikiri^ skilly on the^, part of ^ our students. 

^ ■ . - ^ ■'- - - . ' ^ 

* know in. Regibri XI, for instance, we tace\ 

••■ - ^ ■ • - ■ ■ - ■ . 

- ■ - ■ --■ -- --, : 

a . teemend'^%-grb^^ in the use of mxcrocomputers m our 

'schools; Two years ago, we had an haridful of schools 

' ' .'-f-' ^. ■ " ■ ■ ' . . 

-V;:; ■ .vv--^-::^v.- ■ ,.• :;■ , 
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They are involving theiti in rather advanced; inathem^^ 



In the high school level some areas of science are .involved i 

fthd in the business department^ ^e^ are 
switching over to. micrdcoinputers rather than the IBM 
typewriters in order to prBvide word processing Skills for 
youngsters that are going to have to go -into a service 

. industry . _ • ^ - : 

And these are some of the cohcerris that four ' 

• • ■ . » .- ■ . • 

or five of our school districts have expressed,'' actually ; 
.providing a working skill for youngsters /to go * in a demahdih^ 
field and give them a step up over students that would be 
competing with them. But mStny 6£ our schools distriTcts:. 
are getting involved/ ahd^ yet, the school* distxicts t^^ 
are being involved are school d.istricts, that have a, good 
tax ' base. > They are the se&CHDl -aiifc^R^ sidjfurban 
in natufeB* They are scHo^ol districts that are county seat , 
in nature that have some ihdust^'i^tl' suppprt^^ a background, 
and they are school districts tfiat srtf aS. the school f- 
mentioned, in a shallow oil field. In "t^IS^ midst d^; that . 
so that -they have, a tax base that enables them to do pretty 

much as they -please relative to/a-ir instructional program. • -. i 

. ■• ■ '■ ' • • ' ' ■ • . ^ _ _ . _ _ 

vf ; So ther^ is a real concern in. oar area .for - 

the equal access to these educational opportunities. 

. » ,Al.sd, serving dh fbur teacher . center boards, . 

I find a good deal of concerh-on the part of the universities « 
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yas well as the certification hearihgs--state-wide at the 
present time for teacher literacy* and for the demand for 

teacher literacy' to included in. the certif icat'ibh ' 

----- _^ . ■ - ' - ---- 

requirements for' teacher's in the State of Texas, -Silniost 

^ev0ry one of , the universities that i work with in a teacher 

center operation at the present time is 'looking at the 

potehtiaJ^br ^t::tually has, instituted at least three hours • 

» _ __ i*_ 

in computer literacy in their teacher degree requj-rements . - 

■ _ ' ' 

Those teachers t-hat are but inTthe fields . 

' ■ _ _' V ^ _ _ _ _ " • 

though, need a gre'at deal of help, also, and this is an 
.^fea where we • r,e prbvfdirrg some- assistance. 

d'- , ■ ;■' ,. _ _ - y . . ; ' 

Computer litera^cy;, for students. Here agaih^ 
. in Texas the curriculum Studies; tha± are reviewing the 
.^sic essential elements of what should be taught to 
students in Texas is seriously considering the need fpr 
computer literacy a^s pne of the basic 'skiiis to be added 
to the requirements for high schbpl graduation in Tei^as^ 
: ' Sb th.epe are the kinds of activities that 

we're facing. in addition to that," 'we're ihvblved in a 
Texas state-wide prbgram in evaluating computer software, 
i^and we find, a tremendous amount of computer spftware 

available from commercial cbmpanies, but much of i^: ii>^', . 
segmented;^ lacks depth, it iack^ -qtiality that j^;^?^- 
computer assisted instruction br provide computet^ 

}^ 



instruction, 
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So these are some of the cbhcerns. In the 
process of doing this, we're evaluating microcomputer' 
software. 'This past year we levaluated some 200 cjtirihg one 
i^onth, and the program is cdnsidefing for this next month. 
Our School districts are looking at this and. u^iiig that 



as a tool t6 search but prbgratns that are worttiwlijLle to 
use in seeking some c^ality efforts on the ^ax^-:;of ♦ their ;^ 

computers. >^ ' "^Jj^ ^ 

Thelfeidck grant under Chap^r^^. w^T^r^.^: 1 ike 
would possibly lend some assista?nce to our ^^^^^bX •districts: 
that are in the process* of purchasing comp'u^erj?eqtiipSent^^^ v. I 



looking - at long-rang^ plans f or improving' theif -ihs^truo^ 

But what we. aire finding- is the fact that these schoplsj; , - 

■ . . ' . . .. • . } y 

that have the* capability of purch^tsing on thei;r £tWi> aire 
^tuaii^ reserving ^d spending- block grant monies' that 
they, had not had access to .art: the past af^ irelat^jvely Little 
for use in cpmputers - Jhc^se school districts ; that face 
dire needs of prdgrams^'f or students^ are iqoking at a variety 

of things other tht^'n this -type- of expense. TKey, fedl like 

* - ' • - ^ ' ■ ■ 

that there are other priorities first. 

1^ 

: a' So we feel like that there is a desperate 

i 

need for v:?B^^^^c:h in the area of thet* impact ♦ of computers 

and improving the availability of' software, course ware 

.... , .... . .. . _. i 

type "teterials; that are available to teachers, a need for 

Additional reseairch ^nd teacher training and utilization 
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Of . this to imerove the ^ffectiverHs^sis b# teach'&'s and^sclidbi 

■, ■ • . ' ■ * ^ * 

districts in jnahagihg their operations in order to spend 



\ 



more teacHlng time on the academic tasks that face them, 
^ • ^ » / ^ 

" : ' ' .' \ Thank you. ■ ■ <' 

(Applause,^ ^'^.^^^^^ ' * - 

OR^JTUXHORN ; Thank you , Dr .,,,Bueia . * ■ 
Mr. Tomas Villareal.: 
(No response. ) 

^, _ ^ 

Ms. Re^ve Love ,,,^_She ' s';f rom the University 
of New Mexico, the Vdcatibnal Education Equity Ceht:er, 
Division 6f Secondary and Adult Education. 



^ REMARKS^B^^^KEIVE LOVE o 



MS^JIEI 



I thank both. the National 



Cbminissibn arid the Regional Of f ice'* for . gi?ving me the 

^ !_.__ _._ __._ _ - •:». ■ •^"^ 

opportunity ■ to speak here this afteriioon. 

• An article entitled "Flive Ways to Wisdom" 

4 -J ~, _ ■ _ 

appeared in Time magazine on September- 27th of this year. * 

— '» 

The "five ways to wisdom" represent five goals of excellence 
in Amerioan higher education, and I believe that they are 

significant goals ^or pubi ic school ^ edugation , as well. 

' . ^ ' -. - - . . _ - - ^ 1 

I would like to speak briefly to each of. these goals, arid 

f hopetto'sfibw in this testimony that '!>n,' each of the. five' 

areas, the attairimerit of educatibrial excellence presupposes 
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the *achieveinerStiof educatidhal equity; specif ically, the 
' achisfvement of ;th^ goals of those aff xrihative programs ^ 
which'^ave been>d^sighed to ensure quality of •educatidri^ ' 



opportunity regardless of race, sex, national origin, ^r. 



Hahdicappihg coixditiohs . * ; ^ ^ . 

V >;'Dlf. Robd'tl^js a^aid .this morning that equal 



ERLC 



access to leaxnin 
tHat we^^ust have 



ow follow equ^l opportunity and- 
:ly high expectations for all our* 



childrip.J- .1 concur With thiS, acd i believe that* equity 



ahdVexcellehce* are hot iniitu^l'ly^ irtcbinpatibTe but syndnyitidus, 

^ ^r ■ 

as Dr. . Kronkosky ,wDr . Zartora>. 




»rSlf,9tJier . speaker^ 



todayvhavfe • reaffirmed in , their test imdhy With .this 
rationaler ^ will address ^eacK of^tl^e fxve wajrs to Wisdom. 



Fir st > '.-eduqa tibh * 



s' careers. ■ This is 



e^t^fimely signi-f icaht^ gdaly at ^ime when ^ national > 
unemploym^t rates are pr<^ec ted jpy the Labor 'Dep^rtmgtit 
to exceed "ten percent ill -tfie iimnedia^e future Despite 
Si^^^e advances that have been made in expandiiig cai^er . * 

\m • ' • • • f^- ^ • ■ 

choices ahd^ dgfehihg tip higher paying gobs fbr m'inorities. 



and the handicapped; many ^tuaehts^tlal'y^ave their 
options effectively fdrecl^dsed in^\^eir earliesV years. 



womi 



r-Arl ihformal s 



'ddne in the Alb\iquerque^?: 



N<£w M^xido Pyblic Schodls in- , 1981 showed that el'emer 
^and ju'i'^g^r/ high school b^«^9f when asked to^dfv^w oii::j«^ite 



about'.their future 'oaxe(^s> generated a widV^^riiety of 
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occupations, focusing beavily bh computer and space technology 

J', ■ ■ . • ■ ' ■ - i 

• • : ' - ■ '■ - - - - . • . _ r .■ 

(Sirls of this ^ame age saw thein^lves primarily as teacKerSy 
nurses', and homemakers.-' ( ^ 

: ■ . - ' -- - J n 

And this 'isn't a reflection 'on APS, . 
Dir. Sandjfcez,. but it is a se^flection of bur §jpcial j^eality. ^ 

" ^ : : ■ ■ ■ .-^■^i^M- . \ . .- 

^hat is obvious acrc^i^^^the ' Ration is that r 



the demand 



f or 'jSkilled J^chnical 



workers is growing. 



whereas in tj;ie servicei o<?cupat:ibns where women and minorities 

' • ' '-'^ ' -'V i-'^ ^' - ■ - -^ 

^tend' to clii'ster> the'^huintrer of :^radu'atgs far exc:eeds the 

demand. And at th^ *bottois of the qareeif spectrum:^ wh€ 

4 . ^ -' - ' ■ - ■ • ^■ 

people, know or 'yj&en they believe, thcit^_t^ey are deprived 



-i-.y*' 



of upwardly mdbi^^p^S^r -^^6^^ that have 



ittle to do wi^ih" 1^ personal 



Jr. state 
decision m&h 



3^55reme' Cd^irt Juifei^^^ Brenna,iv'j| 
iinion^i^^ .the^'a^unp^^^l^^^ 19^ court 



th^ maj 



dqtxcg'-th^ §duca-|i"c3i|.'of. uridowainented' Children, 



) 
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\*It is difficult to* understand precisely ^ what €.he state 
h^es tQ adhieve by v promoting ; th^lj^reat^dn and^perp^tuation 

. I . . 1- - ■ '- - _ i __V i 

o^a suliclass -of illiterates within our^±)oundaries , purely 

' .. <^ - * : . ^ - - - - • ■ 

adding to the problems and costs qi^^hemplbym^t , wel^re , - , 

and cfrime. It is thus clear that ^whatever savings .mright "{j^M'*^ ■ 



be acfeex/ed by denying these childreji an . education , 

/ « ^ * ,■ :^ ' ' ' ' " ^ • • ^« 

are' wholly 'insubstantial in light oi the ctests invbi?vec3 'r^J'":'!'. 
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issuis this ih^irnihg. We laugh wh^h we hear that ex-Pre^ident 

Carter's Wish, af expressed iri^ speech in Pbiahd* "1-_Qi::igarn 

your opinions an^ understand your desires for the ^Sture : 

was translated by his ^erican interpreter as "I desire: 



the Poles carnally/" or that 'ftie name of General Motors' 
Chevy Nova was changed td^ Car ibe for Latin American markets 
•When it was discovered t^fiat Latin consumers wer^ reading 
±t liter ally" as "No -^a, do^sn*^ goV 

We shdruld hot laugh when we learn that a 



recent study shovared that 40 percent of Uniited States higH 
school seniors could not locate Egypt on a world map/ or 
that the 1977 Ga^llup Poll revealed that 50 percent of ail 
Americans did nor know that the United States- has to import 
'^petroleum, qr that in' 1980 there was not Qg^**person ixx the " 

"^United States eiftbas^y ihi_Jnd±a w^o could speak Hindi- « 

. «*•. -■ ' ■ , • ' 

- " ■-• . ■ ,^ - ^ - ■ ■ - - - r ■ '■■ 

In fabt>-,* :a$ Repijeseritative Paul Simon "has *- 

documented iri his ^ok, TQft^e-Tied AmertcaR / the United 

Statiss is the only major cbuhtry tddSy iri'^which a student 



can graduate from college wifehou« hJarvinjg-Jiad a single year 



of a foreign language ^either prfibr €o dr ^uiiijrig his of 
her university years. ... 



f Ecbhbmic and political / >^as. well ^^s _ philbsophi-- 

cai/ reasons clear ly 'trtandate that, we 'inrprove t^Sn^th ' 



J 



sorr 



'4: 



y situation. We have r icl>^^^^^<5uisti^j^^^sc^u>r^ already 
xsting ^wi ' ' 
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native speakers of languages other than Engiish; ^ We ne^d 

■ _ _ _ • _ . _ » * ■■ ' - - ' ^ ' 

to nurture thes^ resources thrbi^gh this provision of 



3reHehsive bilingual prograirtsVin the early yearb of 

. . . ■ 

public ejducation rather "th^n squandering the% and jr-theh 

attempting to .'tegaih them iri ah attempt tol'teach, quote,* 

[foreign la-ngviages to students who are aire3c|3^ well be; 




most assessments of th^ optimal age for language learning 



in-^ei 



If we do hot enhance our capacity for international 
communication, . we hot . only risk .bur ste ture within, the world 
community^ we lessen the likelihobd of wo^d peace, as well- 
-Third, education teaches us^ how to think.. ; 



V3 




12 jj' "fhis ^ the argument for education as a continuing process, 
13- 
14 ' 

1^ _ _ 

all that there is to know about 

desavbr ^ 



i.r ■ 



fei(bh- focuses on the evaluation of new fact's and 

rbe\-^^htertaihihg of divergent points of view. 
"With^t<^ayr^s^exp.aimin^ and rapidly. chaYrgin^g techno] 
'^-we can never hope ..to |knbw £ 

■, ; • ^ /^-W'XA - - ^ 

/the rnahi-fdid;3>fliel^ and human end' 

"'!The be|^-,ttiat^ w^ one of Tirje's ihtervi'fewees. 
^ajtoits, V."^is ._tb-.m of^ gainirig new knowledge . 

t^i^ 
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simpliy^ pre;3-adiG 



arq.fbrces^ within bur , society 
:^ the developmerut and use v 
of'tKeie ■ forces >is pu^el^ arid ■ 

^. r- ^ 



X r- ^'-i 

^ 'pe^y ' essence gp:e jiidice is non 



simpiiy^ pr^;3-Gai(^e • ».j 

think*Lng^ the pas^^^g /^brrfe automatic j'lM^ent, whiether 

... _ . .. . - 

M: be : "culturally: (S^^r^'vfed " secular ^u^^nist , " upon 



1 

2 

' 3 
4 
5 

6 
7 
8 
9 

Id ' 

11 

12 
13 
f4 
15 
16 
17 




r 

20 



fellow human being because of his or her phys^ai or 

.psychplogxcai packaging i We heed to learn all v/ie can from 

■ • ^ , : ^ • . . • ■ • • V ■ • • v^: 

one another and f rom bur cdmnion history if we. are to . survive 

as a species, and wfe can 'learn nothing wtrere no, tolerance 

exists for diverse cultures divergent points of vxew, 

■ . ' . ■ _ \; _ _. • _. 

^ • The. research, findings of Drs. Jensen and . . 

-Shbckiey regarding racial differences in intelligence have 
' been refuted on a scientific*.-l|yel by "scholars who, not 
coincidentaii^, ^happen ^6, ,bife sounder thinkers than either 
of these two researchers^ :|^^^^^^ Texas textbook 

adoption coiranittee siiii) c^ a, single dictignairy 

o^ its approved list of ^^^t^^ since all avaJ^able dictiona:^ies 
haye been cited by conce^xtedfxndiv'iiS^ais and/6r citizens' 



groups as 'containing dirtj 



So I- don' t 



rds. 



St pi'ck' on Texas J .we're having 



the same problem in iGairlsbad/V flew Mexico.. 

■ Ancf books xangin^. from Ruqtoifo ftnaya* s 

- ■ • ■ • ) . '.,1/* 



Vl- * _ : ■ ■ <i I • ' - 

pri^-winniri^ novel JBles^ J^b, Ultima ^^o ^^^^ 



valups^ clar activities l>ave liter^i^y t^een burned 



*. by ^-z^ealTd^s acrSss ^^e nation 



t 




25^ 



't should hardly be necessary to point out 
hat Sivergent thinking is ohe of the first activities t* 



r 



be 'reprissed by most f ascist^Jiiieg-i 



gimiss.' The Nazis" burned 



■bq^^^^(^f ^re^-^u their ^as ovens, and the 



^a^ef Chilean general^ whb_^_silehced |:he voice of Victor Jara 4^ 
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destrdyied the works and -manuscripts of Pablo :Neruda; • ' .y^^ 

As a democratic people > we c^aniibt^ we must 
hot, tolerate attempts to impose a single set of values 



and attitudes upon our chiidren to the exclusion of iiidepehden 
thought and: the detriment of cultural diversity. 

Fourth, education liberates the individual* 

"... ". * ' ' - .c^. 

TKe word itself derives from the Latin "educare/" to lead- 

- ' ' ■ . ■ . . - ' 

out,, and this interpretation implies a drawing' but to . fuii - 

, . . ■ ■ ■ . ■ ' ' ' ►* , 

potential , whatever that potential may be and whichever* 

*■■' ■ ^ : ' . ' .V ' - '-----.-^ ' . 

path it inay follow, F0r popi^^tions with special needs, 

__ _ s -^^tJi ■»* v'^ . - J 

these paths may take compa,ratrl^ij acsmplex forms, but I firmly 

- ' ■ ■ ■ V ^-^ ^ - 

*bell^ve that in -^he^ end the individual and societal benefits 

: _ _ " ■ ■ ' ' f ' ■ ^ 

thus attained wi^ll'far outwei§ft the cpst^v ' ' ' - * .) 

/ ■ ^ * , ■ ■ ■ •» • . ^ 

• ■ ■ •■ ■ ' - - - " : - - . ^. '.i-^^.- ■■■ ■ ■ 

For example A the Sari An tbriip , Texas YWCA, 

under the direction of Elena [Ve^gara ; who has worked 

"a variety of v^ducatioha]^^^ultic?p^^ <i^Y 



care program -for physically ^nd/ or mentai^ iiajnaicipped 7 
^preschool chil'tjifpn which^has as its goal tli^ irtainst5,ream4.ng 
of these ^cjtiildrisn into regular kihder)gartin>^ori*f irs4^ jgpp^ 
classes*. ' The .p^ents-.of these chili^eh typicallir cMrtbt^^ 



find any other day care -centers willing < taJ^^^fe^m i and 



they cannot af f o4^d the' s'a'rvices ^^^|b_riVa"^ insi 
'if £h^<nYWCA progr^ <^r a jg4milar program ^ /ere ^80 tj&vjaii^^^ 



sti^utiorjs . .V 



the .chil'Sren wflDSild probabl:y_:b-e iplaced^in 



WhichW 



P 



ibtiifetitut ioris , 



riot •OFiiy stl£le t^ir ^ridiv-ii^al .pqt^nYial , j3Ut 
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also -jyftipb^e a heavy financial burden upon society as a whole. 
With this program,, the . children are. taught the necessary* 
skills to enter standard public school prdgrams and begin 
Relatively normal' lives. : _ L ' 

With /the educati_pnal programs currently in 



existence to remediate past wrongs /an*'^*^^oufage the - 

development, of human 'potential, we have the capability for 

^ V'- ■ ■ ; ^ ^ . 

providing uhp^-ralleled opportunities to all our children. 



For their safke.; and for. the sake of our nation, we must * 

not daiiihish or •destroy this capacity. - . 

' - : ^ A 

, ' Fifth and finally, education teaches morals • 

• This goalj^jof '"education addresses the fundamental question: 

' Ecl'^catipn for wh^^t? ^What is the' point of teaching facts 

an(J^ d^ihonf tratihg metjiodctlogies to learners who are unabj-e^ 

aese ^f acts and' methodologies into anyrfethical or ' 

riiosaphicai frame of' reference? : 



Dr.* Rbberts stated tHis morning thdt our 



■ m 

race can 



'stud^i^sts need more advanced skills to handle advanced 

I weap^5^ry . ' I wduld, like to add that the 

' ___ ■_ ' ' ' ' 

no T.pn^^^'T^I&f ford this weapdhry^^^ 



in_ 



th^ haridS; of' mpr'a^ cqi^^^ \ ' ^ . 



5d> 



_ * ^_ _ ; 

If , we , as e(3ucators , - are to ; responsible^ 



t6 society/and to huirpLnkihd, theh^we must ' teach mdrals^ V 
and by^tea,cMing moi/als, I do not mean impXriig^^ sogialiy . ( 



accepted doctr 
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xne. b'r .preaching r e-L if ibUs. dogma. Lawrence t. 
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kohll^ig outlines a si^-stage hierarchy of moral reasoning, 
in 'his sixtfi 'aid fihaj. 'gtage^ /'Right is. defined by the 
decisibri af//cdnscienc.e in accord with self ^dhosen ethica^^ 
principle^ itV'i at h'ea^^^ these^^S^^ej univeral principles ^ 
of justice / ^qf' th^i '^^^igrdcit and equality of human rsLg'^ts'?.- 
and of respect f o^'-lhe-^aignityv^^^ hmn^n beings i^^ViiaiTirid.ual 



persons . 



& -is 



I?? 



If .th^s 'last s^r?tf nee Is ^ot a d^fxnitiori. 



ecjui^y, ^^eh i v^oulcf ^c/erWiAjj^ |tb know what ^s . 

. ^ . If we lived in a .world -where ttio^- prirjciples,^ 



of 



_l _ _ -..J __ -ZT p * ' ■ ■ . ^ 

'had been taughtirand internalized, we. would npt ha\^ ,3;een. 

: ^_ y - ■ . ■ 4 V r-^: ^ - ' - 

tnk recent, .ma^ssacre^ of iffiibcents . at El Salvaxior ' s ^Rib^^Sumpul , 
or at the S^&ra ^d * Shat:j^^^ refuged camps in -Lebanon And ^^^^ 
I believe' tiiat *^he procefss dfi^^^utal^^ation wfiich' ultima tel'y 
pein:nkts 'l^h'e slaugh^^ hui^dreds ^ofM^Senseiess 'sc&^ 



/ 



- . / 



begins wftea>- we develop a fali^eSushess^ toward what we regard 
lessogfWj.if e f ormU-* . ^ ^ ' - : r ^ ' - , . ^ - .^ ^ ^ » . 



1 



Our Secre tarry of the •Ihtex;ibt':;i§>|)i^gefitly 



prdkidting-..|:hLfe^ . sal^' an^'.'potential explbi'tatidh' o£ inpny' of ^ 
Aii^eTP3^p<^3 ;Biibl i<^ l ah^is and the fragile- naturSJ. ecosystems 
Vthey^;. co'ntaJ^^ to realize a quick ecoriomic profit., 

^l^ij^ scie^tifi^ research reveals that wh^^es .are sentxerit _ 
'b^ipgs vsir^ith' 'an aftazin^ly,:,<:omple>x .c5c5H^ system. 



',45^24^5, ^he w^liS^ .industries 



2§ • 



of several natd^oas continue to hunt 



if 




to e^ltinctidn f dr ddg^dod.and tennis-rackets. 
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Indigenepus peoples the world over have sensed 
revered the ihtercbhhecte^hess /o5 lif e f bi^ if we. lose 

_ • _ . . \ _' V ' : 

that xiBverence^ through .our worship of technlaiogy for' its- 
own sake and our dependence on its creai^ion^ we run the ^ 
very real risk of allowing that technblogy tp destroy us. ^ 



« • ^ it seems ito me now, in ioofcin^ at our 

_ •; ■'■ . -•>:. 

educatibnial system^ ^ur society^ -and our world, that we 



must set our feet with- ©ervor and cbmmitinent upon each of 
five p|.ths to wisdbm. ; Sf we .dJ5> hot prepare bur childx^iS _^ 
adecjuat^l^ly for the wdrid of work, then wd;;will ev^iye.-' into • 
a -society o^ the disaffected, the u-hp:goductive.^ and thf ^ ■ 
vibleht. If we hav:ei^iio seijisie of the ■cbmmanalities- of* human 



-v. 




ci\^llizatiqn-, thefi the seiis'ej of alieSiatibh th^at allows us 
to view huinaif "^bi^iiiJI^^JKlP^StKer , races and riatiorla2!j,ties as 



less -than human'. wiiLi contihti^ both 



1 ■ V 

rth^ to exB 



cerba^e rapial 



tensions .within Qur bwh cburitry artd tt);*propel us on 



path qf blind s^^ughter throughotit the Third Woridi 

- . ^f we \^are not trained ^tb- think Ipg^Lcally 



and clearly, then' we < will 



f 



accept the rationalizations of 
the director of nuclear • operatibhs -at the" gbverhmerit -.complex " 

^ _ _ .' * ■' "ii. " . . ^ . . . " . > ~ ■ ■ _ •_ " 

in Hanfor^, Wa.shington',_qyoted in P4ul Loeb'§. Nualear 'gjii^tur ey^r'' . 



whe 



[en;:he sa^s, " It completely :Jterrlfj.e^ me/%iat >dur regard 



J* 



for life is such thatVmen can ^eVen/tJimki of something like 
the rfetitron bomb, bat lif the government c^xper'ts who Rribw 



more tharv I do say we need the neutron b'omb, ;then "l^-have 
v.. ■ ■ ' - ■ . - ■ 
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/td, back'^thein up." - ..W - " /&' 

If we do hot support ahcj ^roitibte tSM li'beratioh 

. ^' , : .. ■ . 

•of ithe individual/ then we'will 'bbntinUe to consign - 

potentially promising mirtds to the' trash heap of ideals 

♦ . * " ■ 

destroyed and dreams deferred- And if- we do hot dare to 
teach principles of morality that transcend individual or 



national self-interest , then we will continue -to court 

global cataclysm and universal destruction; for there is 

*. ■ > » ■ • 

- _ \ :^ .__ --^ -----^ ■ 

iite^raliy nb future for the human race unless we can learn 

tO; dove one another. ; * v. 

Thank you^ , - . . - • " 

. (Applause, r ' ' ^ ■ ■ 

PR, TUXHQ^ I >Tjiank you, ^ Ms. Love., 

Out panel members have been, sitting here 



r f 



sihc^' lunch, and they need about five minutes. 



(A short recess was taken.) 



of pkl^^ifid:. 

? -Sir ' - ' 



DRi TUXHDRN:. I believe we are ready to start. 
.Dr-. cHar!^s Christian fj^om the University 
Cha)rles*' 



RE^IARKS 'BY DR. CHARLES CHRISTIAN^ 



• . ' "i . pR;' CHARLES CHRISTIAN : Dr. -Tuxhdrn, 

Dr. F^a.ncis, Dp. ' S^pc.hqz , fij^st of all, T nm very pleased 
to present testimony^ to t He National -i^^fr^^r i.o:n on Excellence 
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in Education., i wiii present-my remarks bh th^ isbcial ' 
, changes which have occurred c^|S^f^he past 25 yearjs and their 

effects on the' excelleittfe in eiducation. 

* • . * • ■* 

f - . . _ _ _ J 

i will discuss three major social cfhanges- 
which have occurred over the past quarter' century and 
their — and I underscore th^j^ seemingly prof bund* impact 
on education . ' : ^ ' : 

The first , is the knowledge and inforinatibh 
explosion - ' ^The second is trend towlrd equit^. in Aitieiricari 

' • ■. . 4," 

: . : -^--..^ 

education.. The third is changes in demog;ra'phy partxciaiariy 
the geographic distribution of our population and changing 
family structure. . .. ' . ^ 

. In my assessment of educatibn and student" 

achievemeht over the past 25 years, there's little doubt ; 
that the most significant social change that has; bcfcurred 

over the time period has beeti thfe knowledge or inf prrciation 

-»__ ■ ^ ■_ '_ J ' • ■ ■ 

explosion. This ^inf Ormation. explosion is simply the 

abundance and availability of general and specif^ic^ relevant 



arid irrelevant bits of inf ormation" on just aJ)out every, 
item .known, to mankind. '* ■ 



^¥1T^ sad part about it is that bur educational 
systems a'ppear ill -equipped to order, structure, arid deliver 
this iri_fdrmatiori in a manner suitaJdie for providing _ 

inteiiectuai growth'"' arfibng our Students 

: . . _ . ,_ . ' ._ . 

^- the' computer has added to the knowledge and 
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ihf brihatibn^ explbsibri* prbbiem^ but iH' lj'ime . it wight r4 



the:: 



I. 



_ 1^ - ^ __ _ _ _^ , 1*^- - - 

answer. The fact of th^; matter- is that computers are^re-^r- 



to stay, arid they , many computers, are found » ihcreag^ij 

. ; . . - '■ _ i ___ 

in homes thrbligfiput the country ; It is now up to" humanity 

and our educS!^4bnal systems to . Use them as cbristructively 
as- po^siblS";;- . ^"-i- '■■ '--.^'-^ 

4 ' Sadj^7.-4ibwever*, the cbmputer in education / 

has b^en l';^'^^^^ re ^^icted 'lb such ^^nundane^ biit Bttport^nt 
edii<i?atibnal task's as,-- std^ihg and anaiyzfifg ' inf brma^^ion , 



mak^g 'class s^ controlling 



^S'sighing 



laying out routes, One of the creative educational 



vusies to which computers have beeh^'put involves litiHe 
appliba:tii:on^^^^^^^ but evfen these 

^ipp_i;Xt^^'^i^^i^^ '^^^^ not wbe^h • very well devdlopied in any scnbdl 



24 
' 2\ -^ 



The use of compatlx fay and in 6ur Educational 
■syfS^'^ms tp e^nhance ^sfcudeht achieyemertt appeai^s to .be^^ 

• _■ .>■ " ; ' ^ . ■ _ _^_ . . -■- - 

follb.wing a similar path as education ' s use '^of -television, 
interestingly, just about fevery hbusehbldl^^^^he s, ^. 
has had a television or televisions for several decades , ^ 
but few school ^systeais h^ve f ul^ |^ atiliS:ed this ^cortmiuni cation 
techribldgy' as ^a conscious, instrumers-t* f or edijrf^&tonal exchange. 
The potential of , television 'for increaflin^ citizen awair^^e 

.. ._ _ . ^ . \ : - -A ' - --^ ■ -- ■ 

and invblvefhent in educatfbfial • issues 'ha^s be^n virtually 

■ ' . ' :•. _ 

' / • ' ^- . . • - ■ r- ' ■ 

antapped, as well as the use of television £br enhancin^,.> 
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student; achievement • 

pi,... . * 

•..Without doubt;' -bur e^ipec't^;!^^ 
knowledge' explosion .have :iibt mater ial|.;^^d. Althou^l|||||^ 
students know more facts and trivia >• they are limited in 
their ability, to think and -to thinjc • reflectively 4i-:Thi^ 
:^'^^is evidenced in verfeai-^SAT ' Scor^ which have dropped from , i * 
466, out of a possiblW 8|i30 in 1968, to 424. Mathematy^cs. 
scores h^ve drdpp^d ijver. the same period from 492 to 466, fi> . 



.1 



J wouid^-^^ve ''tb-afiinit thf^t I haven't the' slightest' idea 



what these tests actually measure, and I would dare sa:y: ■ 
that many of us haven * jb the slightest idea either • 

... Wit.}! all due respect given to the ijnpdrtcKK:^ 



oo£ the informatj.on and.knowl^e^j^fcexpibsioh, our educfe-fcional 



systpm must eft(3eavor> to . trai 




htSi>,'f br Gompjptence in 



'^^a given are^ :or discipline / 'making sur q^f iat he i^ ^ai^lier ^ 



^ iigb,:|pus discip]:r3^e/ th^\tecrfhi^u^s, ^and t^^ 



mode 



•ofc^^^^inking which are transferrabl^^ 66 -arid applicable-^. 

in even ^telated- fields ehsui^e--^^ Vfee 
^is trained tfo be a ^irespMsiJ^ g^-tlzen and"^ goc^' neigl^br 



bsr iiltroducying .him tp 'the fundd^^i^ital , Intel le^uar]^ 

lis and other cul4:i*i^^_>ahd^ provi(M^ witH^W^rrtf^nimaS; 



i_t 



V 



ipment necessary to acl 
And I - thijfik 



fve person 



.,*'thatV .^^irticitiarly the sehpe th^ 
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to wri€^ or speak clearly. They-istirfeiy don't know how td 

V, . . _ ' _ ' _ :-_ _ •" ' ' _ 

make decisions, and we ' re; f ipding that th^y are less creative, 

- . ■': .9 ^ - v.— -. 

Another 'important social vc^hange over 

_ . _ . _ _ s_. 1 " . ■ 

last quarter^^^is^tury has been a ^end/t^^^rd ensuring 
equal f ights^f or ' all Americans. Without aq^ul^t, progress^ 
has b^eh macfe towalrd radial , ethnic; %nd -'$exual. equality : 
in ^ima^t ail endeavors of our soci-eliy - Theire ,is no . 
disagreemeht that^ the legal sariyj:iidri^ f or . segregatioiT^^of / 
i^^^ace in piibLic reducation..h been-, removed; rjaf iference 

^wm^^si^ Big^at^d ,of Educati^ . . • thei^e ^ai-e^ si^ns tJftat 



_v _ ■ _: ... _ ...... _ .■. _ • .!f»_ _jr : i 

pebplfe^D not have the ajbiiity ;to organize :^their -i:hc*! 



ihey- do not knot/ how to taj^.e tests, ^Tfcey do ript know how 
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ity ili'^'^diicatibnal oppprtun-it^y is n6tf^'a^ r^lity- «. 

1: - - . it? is 



impossiblfe .ignore fee^sch crdsints,,,!^' 
in minority ci^igtunities so that white chiidrfen neg^ not y '^''f^ 
'attend cja'sfeejt^n gheilto envirbniher^tn^, ^t is impossible • • 



tfev 



^tpll^-w^ l:aciails»^gregat^5a^rivate 



schoc^s 'aBeTiricreasing at^a^reater rate •tHar|^ aTT other 



sehooli 



L^e 



It is impossible to ignore tha^ in many/^eH^opoiitan| 



Mt «s impo^ 



are^s c^tral city s.iihooi "sys'tems are- ^^omiitg bl'acke^, 
: «s £mpo^s4^1e to ignore thalT^us^^illg is still a lieated 

iys'temfe f^^^fe^t to.iilpipmlj 
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^i^'i^Sl^jilji^ -too; wi-tn^ssed the outpouring od^ 

wh^^es ^nS-twe&^o-<lo person^ from the derrbral ci^.ties to 
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it. ■ 



and the -^f'astic changes in fami±y":stractt}ce _ifr5^is cbiiii^ry. 
eonside^ijig"|&ie*£fiidt thaV eifclief/of tji^^e. §i5c 
could take 'up"^^er^.volujaes, I will treat eaS|ft, ojrt^- :^^S|p 
"^j^-the ^tand^oint a£|iseleeted salie^*i.\^feec^s-^ relate : 

to_^XQellence, |Lh e^uGSatidn and*^sj^i<»nt '^dj^i^ 

;:Cperftags the least sttdi^ff social, chaiigeyln 



out society. Ka^i^^k^en. the. effects of geographic mobility 



v^ent. Within the last quarter century^ 



we have witiies:S^eti tl^e' geographic >shifts, of all -"populations ^ 
to th^^ SuburjDS, t<5 noTi-it\etropblitan areas, aiid to -th^' 
ou£h and ^est. 



only referred t6 ;.as the Sun 'Belt in 



f 

tee 



east a5^d 




^Kfe^u^uibs ^ftd jD^^hdi, ,^rim^ _ih. the nq^j^^ea 

Gfritral^^^e^lQni. r^'^ ' ' 

'-^Jitkbugh ^mucit bf ' t^ie'ae moveffl^rts ai-ft iJicictly 

tb. the growtli>)fcf"'p^^ufe|y -an^^^ jobs in the Svin Bef^^ 

■/ ^ .. { i "V - ■ 

f a<^ the 

cr>ea!te\^2^ss pn in different/^ 

i^2D ''''*'was^s. ^n\ specrif ic?/' th^ 




ir i^ tha-es^:ghese indv^ents tend to^ 



tend to produce 



psyci|plbgi^:al ^^ress^^^^ m^nj children ^ho ^e- ^i^ed up 




moved" fqgpm schcSol- tQ jfchool and are fexpected to perform 



::en 



coi 



i^^ent^^may- be an "imj^orta 



e^riousehoii Sfoyin^ % 






^''actbr; that is'T^A* 

. J 

parent :feio{asehold|^ ,-^^o-par^t 



r 




and on^ 6all go 





6useli61d> an ' unemployed househdla;r ah ; einpld5^ep^tious^^^^^ 




'--^ . - /: ' f - 

cm vJitlSy elated \f actor s . 




;^ Frequently, we are l^s cohcerhed about the ^ 

chiidreri ir? thris itidvenient behavior* i We^ figtiire that they • 

V'' ^ ^ ■ ' _____ ^ ft i T_ - '1 '""L*. 

^eyj^jjgtuaiiy^ adjust as the pafen^ s^^ef ties downV^d f ind^. 



] 



, |S: think / ^is need^ d^ tk^s^jpartictjJ. J 



A study/ recently dbtie in Detrd^t_^shbwe]a 
clear i^lat-Ldnship between high school ^tud^t pStf orm^nci*^:^^ 



ho^i-^nd dispx^line^ probi 



ems wri^h 'thjeii5«5 parentis 




^heitiploymerit . The ^s^c)^^^q±c^l stressi for mahy o'f Ifese 
• chiiSoien were_ played pu1^^l th4$r lower achii^emeht and 



» >|^seyLplihe . r.-jJ^ - - . - 



^ . - . - 



^^^^^gA^p'^iP• shif^irj populations '^drw'^^^^^'^- 



seein 



placing rihysical ^^trai^^h: s^glie; p pai^tjrcplt^ily 

as wj4 see the f raqj^^l^*" closingis of ; school s^^n cervtra^J^^i< 
rand declining fiC^pulated are'as . '^l-^h the other * Imhd A we^, ^jI^^ 

sical- grains on thos^ school 'feyst^ems whicg ar^'^^ g^' 
growa^§^n^(; becoSi^ iyroi^cally^ af^s the ] '^^ 

^11-td-db po^ul^^dn^, and theii: chi^dr'e^^ov^ 'from c^f^r^ 




cities ^nd .bth^s who can^,^oi^^ to p^S^^e^^elr^^ci^il^fc 



4 



r 



I in pfiv^t^-^q^Hbdls , we ;muslk:S^e a reifSining trapped stud 




popiliat: 



some of our ^enSral/ c£ty •p^bSi:d schools//^ 



those children ^gg^^^i^iliesv^^^.ea^^^^ 




5 i. 

: > 
4 





19,3 i f 

,he relbcafsiSan of the. <|dalifi^..a^' hlg'W 



t'fe- a decl4niit^feax basi),-- manys 



oult- ©f the ^cejjitca, 



lie/. 



> . seek^mJ[ , h^v/ bccupatibriSf sgjr^ly 



■r 



hsecatis^ tfiey^petce^e the ci,fcf^^d its poput-^tion uTiwiii: 



ta themselves f^or sGhooJ^mprovemeht > he-^ed fa^.i^it^i^^ 

bf to' pay ^a^uate\Bal^rie^fbJ^ qualified teachers. 



. Studeft^ achievement 'ahd^ excellence iri( 
education is further hffitteered by/st^e^qualiza.t'^^ 
V^s population dynamicis ^nt jnue to widem the ^ap b^^ 
i:±ch and poor^ s^dTrobl distr^.c^s^^pstate equa^^ ^ 

are^laggi^^ behind in tsJieiir' respo|g^e toi close these wxdenxng 

fe. <.x^" ^ . - ; ^ ; ■ . ^ ' . --^^ y^' 

gaps". ^ School disparities are increfasing aitibhg ^ptir '.^ 



sdh^l^^ a-^ a result vQf->^ -^^£> 




gedgjfaphic mobjiil^y^and pttr dfeclining centi^l: citie\^. are^^ 

fl^'ficially , tc3(^p^ai-^f th^ '^^^ 



ihg th%mselve^y^lj 



remMning populatibh s imp 1 y^^ fuse. %d^p te . ^tlax o 




s tfiictur e s -rt eedll^f^^t^^t ionai ' s^irv-fce/s, beoa-u 



cltQol - bonds . 

a In geiieyal-^ without adequate financia. 






^s^stance>^ many jschopl systems -will facs severe educattibnali^j, - 
will be mirrored in stuc^ent ach'ii^ment ^oresTv^ 



ihg fartviiiy ■ V 





irthermore 



of children., 





. these statijfitirs have d^stica^y changed to les&' tha^i^ 



married maie fireadwihheirs to' one inarrie* female breadwinner. 

household in a job ^ 



- 4 - - • - - - - /. ^- 

without doubt, "the femaLe is out of 



'txyingito mak^ ends meet in today's household. The traditional 



■Eamily hbusehoj^^f tructure" is giving , way ^to a new family 
structure. For exampl'e, in-Dni^^^eveh :p|rcent o^familie's 



of tour in the U. S^^^ ^he f^ihe^ ther^nly wdFkerf, ^ 




ly half of all dd 



or separated women 



are paid cgb^^ support, and more^tvhah 20 percent of all , 



^Aitiericah faittili^ are. h^aded^^ I5y females-* The perdentc 



>o-t;h^par ehts cewibihue to ^ deca ine 



ai^Siv&r$es continue tC reach reco Ib^ls aniiT^^iy 



tn 1977 --wish 
bi^ th^n 53 perceivt>6'f 
in- ohi^i ' garment ^hdus 
was percent. Rec^rFt "Jjlrej/ima.n 



m&re .;rapidiy than blac 



iif^ a 




What do^tiie^e stat^s&cs teir u;ssj^bq^t 



.ievem§iTC' ar^ excelleifc^ in should sug< |est r 

that we have'^^OT^^ig prq^ljem ahea<^^f us. ^or example, .the 

- / : . ^ 

dropout rate is higH|^among children in single pc 



•5^ 
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housfefiblds than in both "parent mSuseholds 



*^plev.i^sion is as much - as . five times ^g^ea 
'in ^ne parerit "feausfrtiSlds th^ 




••A'- 
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ire I ; • 

a one -parent household is mor^, likeli^ /to be ofeld back in >S 
school- than those from two parentShduseholds • Ajic^I could, 



' homeWoS k -. The- ^Wrge s t nuitUDero J| -d m i i 
with children in ©he parent household 



are 

ej*chii,d from' 



The^ glbbmy statistic sN^eveal "a 

— > - - - _ _ ■ _ _ 

Medrfcatidn^ly under served population \n 



fwing 



:dst. . AltJ^iigth 
&ta&'st±cs shbw blick and inihbritw^^ td 

^; ^ '^'i-^ . ' - - ■ -^^'-y^^- - • 

^) be*inbst p2ibpbr£^ion^lly und^P|^Ved in tsnig regard, the 
largest increase^ in female; or one parent hpuseholds is 

rapidly ^b|vg -whites. 
1^ - f.v'^Ap educators and policy'tt^ 



1^: 



' . . V,.: ^-i. ^ -coricerni^viith the family structure /arid^ i 



Student ^^hievement and. educa^onai '^excellence. Th|^ami\y 
the c^^ti^r's&iS j^^^ society. More than, any other^ 

aimbitions > 






of i^he child, and when the f^ainily collapses, 

X ! 

children that are usually damaged'. 4rWhep ±t \ 
a jo^sive scalfe , as^^t^^^^s_sow> it afreets^ the ^ ! 
^81munitx^_and buiT natifm 
T 
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of ■ the answer. :D,eceht'L|K6ffl^s > yes.! But I thihJc thqt bottom 
'•line is that 



that^very 



indi»i8Ea-atial , every child must be "given ^ 



ah equ^i chance to iaa^ 



That" s a big part of the answer, 



I think the situation >has reached a critical dimensibh in 

I , - ■ ■ 

our society, and I think^-^ must be addr4ssed by policy 



makers . 



I'll end by pointing t,o broad statements 



1 think we must facilitate sbme ih^ahs of accountability 

and responsibiTity for our ^educational system, from the 

' . ' — 

- I'' tiaa 

k _» _.. __■ . .- .^ ■_ ^ _ _ _ 

f top to^^the iDpttom. ' ' We should ensure that our educational 
system serves the total society, not those whd^ aire iwell- 



asr.^ vehi^^jj^ 



to-do > but the total society, and it 'shpuid' serve partic^plarl^^ 

of I social/ ecQhbmic/ and politicr^l action! 
I-t-Us nonsense to ^hi;p)c.'-: that our educ^iohai instx'tUt^^c^i^ 
should' b^^^bbi^ft tlie busiii^^ o.fr.tpaci^^^ r^^ 



and arithmetic only, f I think it^^hp'c 
' in te 11 ec tua-1 






— 4?-- 



18 



aspects were eviSent in a business dir*, inSu^try it. would 
surely failir.^f ' ^ - " 




^ - - _ ■ - 

RN ; Thank you, Dr-i/-^iiristian . 



on 



^ _t)r. Jarhes Willi 
I&ucation JJroJii^ East ^?^a^*' Stite 






Ml 





S ^wiLLIllMSgN : ^ Thank- you - Very nKidJEi^^ ■ 



ished panel inembers, 1-r can' 



%it 1 ban say 

Ven * t hear(i..^i^^ loS^s^^^'^fty tfring-^^^^ fo^n 



xScms^ed^and has bfeeri feei 



you^gfe^tod comf ort^ble^T^Ji^^blr^^ "^wfe 
say some thinj^a^^n, l^d&jas^^ I' d^iR^ to %i 



I' that in the general ^WiVe of "educat'inq 
t:he^ nation ' s teaisJ{^e2/s> and /fc^ one^as J 




^mpt • to ^ 



address^dne* problem wipp^ two subparts inj^he |>r4.ef tian^^- ' ^ ^i*^ 



submit fc 
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^: ^ 

teacher educatJ^onv declined and diinxnl6jS;ed dramarti:e&lly 
since 1912, Bu^the Quality has ig.k|iW;4i45e pluitm Ai^ 
in ^^article* in .t.he May- June, 1981^^^ of rtfie Journal 

her Education, there was a:^^tudy that pointed but . 

out 



all of the ihf oritiart|t)h that .j^du.^ave been given to 
the SAT scores '&r^d as it f elites specif ically to edudafci^n 
majors and those who iijteft^d- to puaraue a dei^ree, in teaching, 

V ' ^ ^ - Ll_ " ^- 

that those scores had^ f^Hen-^h^^ yp^riod 

* / ■ ■ ^;.J^ ■ " " * -I h.-' ' 

significantly and: thaCthaii d^ was cbhsils.tentf' w±th ; 

the geher aT .^dpiW.|lt^^^ ^^T' ^^^^^^^^^^ ' '/^^ ^^^^ have . 

jja problem in -tKl&^t ;reg^ becaiise, •H^^^rk*ar:e -h^ 




'pf that-pJfq^.Jetnr that declil^ of t^ose test scores. 

The immediate, of cqitf^e^ effect of ' thai 



faV • 



"^^Blfe^. "in fehe quari-^ity dimensidh the fact -€ha V we ha, 



1^ 

statei and in $otne of our si#ter. st^;i;^s a prpblem 



^df a teacher shortage /^and. that ' s w^t' we 're ffielinq^ 



M^ely^^ But ^perhaps' the mdSt sighi:^caht anci^i^fte 



Lon^-raHg^ iippacl^fer effect is ' in the quality ddtraisnsion . ^ 



Wfe4ha^B4^ enj:ei^.ng into t^e profeMion^ 



are. x 



^^idPie-llowe'rf^ b£ "ability X^d perfdr:ml?iqis^ 



^ ih : th^ f^e^r^'l 43bll«ge- a popi^^tiony' ^nd 
■;an^ yi^iv c;&nt|^^^ have a di:M>5^^1|^ 

ucat^r^ .£oJf yj^rsfto. come. ^ * 




rxng 

An 

lalii 



^ f 



■I 



- :^ 

■\ 'if 

i _ 

: . 7 

; ;. 9 

10 



sCigges'& a. few for yotir .consideration^ because some of theitt 
^'v hav%:been merit ibried already.. 
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V '* ■ • Low salaryTbeilds not to attract in great 
5'ers p^pp:|.e with superior academi|: ability . Salary 
krt^>'s#andard of' living are equated with prestige and status, 



^^S:d» teachers are at the^^lpw end pf^^ the scalfe^iri both, ddirtains < 



The conditions for professional practice 
in mi'^ ^ei^xnent and secondary schools* are nbt^pi'tractive 
to'^'brie who woiilct"" be a p^<^;|essidri the true^^^^^^se of, 

th^ woi:^ so they chopse a^otljer career. , "'^^m: t 

Thirdly /_^^achirig is a.^gtress^g,^ and th€ 
mblidii^^eats itiir-^cles from teachers .buj/'d6: n 



suffic^^^ rewards to convince l^rge .'ri^jUnb^erfi'^cxg^ 

l^o chdc^fe^'this stressftil occupation", br^^i. 




^nt studies iiid4cat^> 



stay in the proffesfeion over a ion^ ^ 
of i|gbp"le: in .jihe higher • 





vere in the teaching 



er education programs have 
end oF the prestige an'df 
iriariy colleges and universities 
is 1:he» fault of -^^^aahfer 



.-'eduction and^ea^her educa't2£>rs->^. and .some of the- f^-uit lies 

yihe. control' of teacher educ a tdo^,,^*Scul ties andin " ^ 



1; 

3 
4 
5 

6 
7 



the hands of f acultxes' xn^ 
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i'r depar trtierit S > r egibhs 7- 



administrator s > state ' a^ehci^ and legislratures . ■ Biitj^ / 
^whatever the cause, the bept students 'are usually not 
attracted to i®w prestige programs^ and^ tod 5ften, teacher 

education students > even the brig^ht ones, are treated by 

___ _ * \j ~ ■ —' 

academia as second-ciass citizens And brie might say that 



this i^ good training ground for 
^ ' citizens in. society a .whole be 



-class 




■-it: 



9 
10 
11 
12 

13 
14 



• V - 15 



p. 

.17'* 

- * 

19 

20 '\ 

21 ' 
22 
23 -■ 
24 



ERIC 





what teachers are^ experiencing -today Ks .they en^r'our 

' - . ■ » 

culture . ^ 

■ ' _ •■• -^v 

:« ^ ?^nd, fourthly the fact th^t many, career : 

^■"^ ■«» ' -• ■ ^ - , ■-. ' 

-opportunities -'other than , teaching and nursing 'are^now open 

^ ' ■ ■ • . ' . 

to woirlfn; has :taken its tc/li^bn* the^^t 




^ ' So -what steps' might we take to addxeas. this * 

- ' ■ ■ ' . ■ ' •■' ^'''^'^ ■' ■ - ' ' 

probfem? like *tb.. suggest / first bl;^i,iV even'in thfe - 

midst "&f a teacher sHorfelfe; We intt^„*b6 more rigorous in * ;/ 
tur'. ?equif^mShts for entry iritb tlie-^lni^rsity and'intp^ 
the tedchih'g professions^' Trfbugl^he ,temp^atibrr|_tb 
Is: great, th& gate to the dla3sr:.<i?<*l, ev^ An. 4 tim^>^ 
shortage, and the gate to* te^Ghefr^..^,^^^^ 
^^De open to jusfc^any warm boxly/'^:^^^ / A : . 

" ■ At East texas' State Ui^iSrersity :|a ire 

years we've taken st^^s to strengthen ^^^igsioh; Into "teacher 
education,' Standard^^^ f or academic achievement , ^as indicated 
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by ^th^ traditibi^fflr such as gra'de point average 

and other thing^s) are greater 'for those who. earn teaching 

degrees and certificates at East Texas State than for'^any 

Other prograin. on dampus.' We're aiso"in the. process of 

y • - • » 

strengthening general university admiss ion re<|ui^^^ents 
to ensure ari ilftake of more h±ghiy_ qualified stti^l^ts, 
and this is not a popular thing to do either X^i^ai^icularly . 
in an era^ of declihirig university enrollments • in ' generaf , 

knd whjen you are in a itate institution that's formula fuhdeiS, 

- - . ' . ■ 2- ' 5 ♦ ■ - 

then you have a problem When 'ybii decrease your enr.ollment. 

V Tlrsen, we; in teacher education^ will _feave^_^ ^ - 



t6'work* even mcxre'^Ligently to set bur f a^r^* share of a: . . ' 
iftbre hdghlyy^ii^lifi'ed student' body who will Be, ehtering"^ ' ' ; ^ 

^€ ._ ' . ■_ - a- — ' ■ ■ ■■ ' * - 

our universities'. -"Arid ^yith .already greater requiremehts^ 

. . ^ _ ■ _ . _ ^. . * / . . ' ^- -" - ■ ^ _r_.,'. L. . . 

in place\fbj< those whoj^Fbuld warit'^tp i5e teachers than any ^ 



24 



dtheii^ program, ind in oti^^^tete and' ±he test i^ion^^ 
this m'Qrning in the bther states -in tK^^ region , twith new- - 
testing requirements on :the horizon, manyV^'young g.ebpl,^ are 
asking well, ^,why pursue that ^careei^ when^^ etory 'le\)li 
•salary, is so P^r and ^en the prestige^' and ^status bn^ could 
eairn as a teacher is not that that it is^. in ..other career^; 
So ail of us tbgether share. a burdeiZ-of : wori^ing through 
our political system to better that >Ebr^ the natipn/ s young 
people and, also tb dispel . some myths, ,becau3^ thare^,ctre> * •. 



25 



many 



our- schbbis, particularly in our stmt's ^ ^tltat are • ■ 
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meeting that heed arid ihakihg teaching salaries very 
attractivis to our young people. One of our tnajor metropoiitin 
school districts leinpibyed four or five of bur young people 
last year who began at , $20, 000 for nine months and no 
experience, bachelor ' s degree , and 1 have some college 
education faculty that I have a hard time paying that much 
money to who I expect to have doctoral degrees and college 
teaching experience in the public schools. 

But more arid more students are having a / 
difficult time facing the financing of college education, 
and in the face of that, perhaps we should give some 
consideration to a national student low interest loan program 
and/or scholarships for academically gifted arid talented 
students who will commit to pursue teachirig as a career. 
Arid a portion of that loan, of course / miglft be forgiven 
~^ach year as the person remains active and successful^ in 
the professiori. It might be one of the best investments 

4 ' _■_ 

th^t ±he government, any government, state or federal, could 

v. ■ 

make when one cbrisidef s that the role of th^s nation as 
a leader in fields techriblbgy included put others, also, 
is threatened, because there are not eribuSr^xcellent 
kindergarten , element^ary , or secondary special subject 
teachers in fields ,^uch as science and mathematics. ' > ^ 

: Not waiting, hovf^^c^lr for the government 

to do this, we are moving forward with our own alumni to 
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- 2Q3 
help us begin a sbhblarship arid perhaps a loan program that 
Will db just this very thing. But we can make only a minimal 
impact going it alone with such an eriterprise. 

Cbritrairy to popular opinipn, while 'not 
wishing to diminish the importaSce of the subject matter 

specialist in scierice arid math arid other fields, the 

*■ ti ■ . . _ 

'iridividuai that has the most impact, in my^view, on the 

future is the elementary teaclier/ because.it is in the 

elemeritairy school where the love of learning is established/ 

must be established.' And for tha|t reasbri, I vjould not 

support a Ibari br scholarship program available only to 

secondary teachers of science and mathematics, because I 

believe there are also other critical teaching roles. 

Well, another subprbblem related to that 
is, well, how does one strerigtheri university based teacher 
educatibri programs. Given, we have a problem with the talerit 
pool and getting people into it. Orice you get peoplfe into 
it, what -kirids of things are needed to strengthen that 
program at the university level? 

Mariy states have taken some initiatives to 
do this, Texas included. Gne of the most pbpular methbds 
for putting the pressure bri academic institutions of higher 
education^ indirectly is to require teacher prof iciericy 
competency examinatioris prior tb adntission or prior to 
certification. There are probably twenty or more 'states 
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that how hav§ this, in place. That ^bhe t/ay to <io it. 

There are many people, however — and ;I would 
point but to you^ though I do riot oppose testirig^per se^ : 
but it is a very siinpli$tic answer to a very complex^ problem^ 



and there are many people who can pass any test you would 
give . them, including some who aire ' in bur prison pbgrul at ion , 
but we wouldn't want t5 put them in the classroom with 

childreri^ even thamg^ they- cbuld pass a\ test^ a cbmpetericy 

\ 

exam. • \ 

Sb> ^iri additibri to testiri^,^ at^ least iri bur 
state, and in our own instit:ution , we're attempting to 

strengthen the standards by vhich the 63 institutions 

\ 

in Texas are accredited tb bffer teacher education programs, 
and that's ojie way tb begin, v/ith the institutions of higher 
ed. Arid brie key tb ijtiprbvirig^teacher university preparation 
programs is for the public and the profession to agree on 
expect§±i^ris arid theri iri some way, like thrbugh accreditation: 
to hold ijistitutions accountable. : * 

Arid I would solicit the support for mbvemerit^ 
such as this not. only from our own state people but also 
at th^ national level, as one looks at the impbrtarice bf t 
sbme 'Sbrt bf national accreditation fo»^ -teacher- education * 
such as is now in place with the NK organization, _ ^ 

Furidirig fbr higher education is a problem 
in and of itself. If teabhers in the nation *s schools 

^ I ; • ^ 
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became the priority that physicians > and lawye'rs apparently 

are) then funds for teacher preparation programs would be 

drama tica±i^4mcf eased i We continue! tp be at the low end 

of' the tbtem pole in almost every state in terms of funding 

for fiigher education for the training of teachers* In most 

— - * ^ - 

institutions of feigher * education , and there was a .study 

on this a few years ago, it costs less — we're spending 

less on. the training of a teacher than most good public 

___ _ 

schools aire spending on the education of a third grader, 

'■1 * > - • ' 

and I would submit that the training of a teacher is-^a much 

more complex task, as .important as the education of ; a tf 

^_ __ . ' ^ \ ■ .. . 

grader happen^ to be. , ' 

1 So schools, departments and colleges of 
education- also* need specialized teaching and learning 

facilities. It costs money to educate a teacher. It is 

*f _ 

'more than a foiir-year lecture kind of program. It posts ^ 
moriey to 'give people good internships and clinical and field 
-baSed experiences. . ' 

* Teacher education is aj-ways playing a catch- 

■ . ^ . . ^ '_ . ' - • 

up role with* the puiplic schools, and* a goo5 case in point 

is the one that ha^ been ^oi^ted ^out.' heife several times' . ^ 

^ . ... ... ' / ..__L ... ^ 

.today, and that's wit^the computer ftechnologi^. whxch xs 

*» \ 

taking hold in elementary and second schools. ^But, yet, 

, . ■ ... . - . ' . i_ ._ J. — — : . 

there are very few teacK&r education programs in the country 

■- f, . ' 

with e<|uipment or expertise comparable to that in^* some 
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public arid privatie eliementary 'aijd secondary schools i 

East TexaS 'State University has just est'ablishe|d 
a micrbcbinputer laboratory specifically for-teachei education 



with pi|:tanfce;;y- if we were, to have the ^ind 6\ 3i^oi;at6ry 
we need for the 2^500 young 'people who are aririually ^erirdlled 
in' undergraduate and graduate studies in teacher ^educ^tion, 
we v^ouid have to spend a inihp.inuin of $250,000 ^bmbrrow just'^ ^r- 

bri e<|uipinerit to haricfle that ittany people/ and we do hot have- 

_ _ ^ ^- 

those kinds of resources available to teacher ' education 

at this pbirit iri time. . . 

Resour&es for retraining and deveibpiSeht * . 

of teadher- educ^ibri faculties aire also rieeded. We've heard 

about staff development today for public school personnel 

and that's important and needed/, arid f requeritly /st;3te * and 

federal fjirids .for in-servicis of elementary and secondary 

educa-tion flow without any .thojo^ht tb the ndeds of higher 

^^ducatibri'^ faculty who must also be updated and who must> 

in turn,' b^: responsible for educating those elementary < - 

arid secbridafy people iri the public schools. 

Educational re^afch merits more support. ' ^ 

Educatibnv a very large ehterprise iri this country, has 

.. . V ^ ■ 

_ ___ _L. ■ ^_ 

pferhaps 'the , least amount of funding for research, . 

Encouragement ' is alsb rieeded tb permi^t ^ 
uriiver si ties. to. pilot an,d implement new approaches to* 
teacher education. Frequently^ both state arid federal 
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guidelines get in the way of this and make it> if not 
impf acticatV very difficult to seek hew solutions to bid 
prpbiems.: 4 : : ^ . : : : 

' . « ' I'm pleased to be a part of this experience 
'here .today on ^he -part the state-wide enterpri^se in 
Texas to improve teacher education by virtu6 of the fact 
tifSt I'm one^ o£ 16- indi^^iduals appointed to serve oh t^ie 
ColTiinissidn on Standards for the. Teaching Prof ession . So, 
^ aiongr with our State Board of Education and bur Texas 
Education Agency staff and a host of others in the profession 
we are identify4ng ^nd planning sdtlutions to some of the 
prolDlems^ I've mentioned and many more that I did not have 
time to elaborate on. 

And I'm alsb pleased to be part of a university 
in ^ich teacher education is important and in which the;re 
are administrators and faculty who support higher standa.rds 
and F>rbgram impVpvements * East Texas State ranks in the 
top ten of the state's 63 institutions that prepare teachers 

in terms of ' the numbers of - people we produce annually for 
r 

____ ■ _^ • _ ■ ~ ^ '~ ~ _ 

the schools and colleges ^±n Texas and in our neighboring 

states of Arkansas^ Lbuisiaha/ and Oklahomav- Therefore, - 

our responsibility is great- and so is our need for suppbrt 

in this ente:^pris^. 

So we a pp laud the efforts of the l!^tion|Ll 

_^ _ * ' I ■ _ / _ 1 - _ _ ^ J 

eornmission on ExcelrLence in Sducatibh and 'pledge ourselves 
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to assist by makirig bur own local contributions to 

_ . __ - _ " _ 1 _ - 

excellence in the preparation of teachers and other personnel 

for the schools in bur state and this region of , the country. 

Thank you very much; 

{Applause.) * ' » 

DR.-T UXHORN : i Thank you. Dr. Wiiiiainson. , 

j i - " 

Dr. Ralph Eddins, Stephen F. Austin University 
over at Nacogdoches.' 



REMARKS BY DR . 1 RALPH EDDINS 



^- DR. RALPH. EDDINS : Dr. Tuxhorn , ntembexs of 

, _ * 

the CbiTimissibn, I'll try to demonstrate my humane concern 

for the panel and particularly the reporter by making 

my remarks relatively ^hort. 

As Dr. Williamson said^ there's been numerous 

subjects discussed/ arid it is hard to find one that hasn't. 



but 1*11 try to take a little bit differen^ angle bri brie 
subject. . .V 

.I'll take a minutes to identify some- 

coricerhs having to do with cbitimuriity based education. We've 
po'irited up earlier today ~r - Jones mentioned the fact 
that the American. economy, we have a problem in our -society 
having tb do with, as a .national problem, the failure to 
maintain our economic leadership in the wbrld. The United 
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States pdsitidn in the world ecbnomy has been, deciining 
for the past 20 years. This is brought about in major part 
f by the increasing unprepared/, alienated , and self-preoccupied 
labor force that has resulted in^ ai^ohg other things > a 
serious drop in the efficiency and quality of buir national 
productive (efforts • * , ^ 

We- are steadily forfeiting much of our 
competitive advantage relative to several othfer industrial 
nations^ The current method of educating youth ^di^ectly 
contributes to this problem. Our educational system is 
structured so that students are kept in a protracted state 

of isolation from th^ real world of work and iresgionsibility . 

_. . ' t - : - - ' 

J'he- trend in this direction "perpetuates adolescence and 

adoiesceht values' by retarding the maturatibri pirbcess. 

i _ 

Everywhere there calls for a remedy to this s-ituatibh 
building linkage^ between the work place and educatibj/i, 
and here \I speak ox ^he wbrk place not juSt ai^ some 




vocational center; talking abbut^ the interaction betwee^i 

^ ^ - - >^ - - ^ 

community agencies ^ ^the total cbminunity a.s a whole. 

Much dis'Cussion-^nd experimehtatioji has t_akeri 
place in the effort to devise these li-hkage^/ and much - 
prbgress has been made, but th^e is still mor^ to b^ done. 

Although national uhemplb^ineht figures remain 

^ : ' ; ■ ■ _ -_ , V ' 

high, tight. labor markets occur throughout the nation. 



Employers search and- coinpete< vigorously for employees 



2 

3 , 

4 

5 

6 
7 
8 
9 

11 

12. 

13 

15 

• 16 

17 

18' 

if 

20 

21, 
i 

22 

24 
25^ 



210 



possessing those needed skills for entry iev^i^r the more 
advanced skill levels of jobs. Ecjually important, to the 
academic preparation for work i3 the development o^. the 
individual's adaptive social skills^ attitudes. One of 
;the big problems idehtifie*d by employers is the attitude ^ 
toward work, t:he working individuals and their attitude 
toward performance- So many of bur young are lacking iri 

____8, ^ 

these vital social skill's because they have'vf ailed, tc^. 



practice them in their early devej,6pthent largely due to 

^ - - - ^' ^ - . 

the isolation fostered i?n their e'flucation . - * ' ^ 

h recent survey conducted by the. Fij^'st 
Natibhal^ Bank of Boston revealed that ori^ businessman out: 
of five agreed with this statement- "Recent higfi school 
graduates §ire simply not prepared to be involved iri the 
day-to-day responsibility of the work pi^c;e. We do hot * ^ 
hire Ehein."* In other words, the ^duc^tribhar system has 
produced/ is producing individuals in isolation of the * 
Veality of the work place, any work place. We're not talking 
about manual . occupations. We'rfe t^alking about any work 
place . - 

To sblve bur human resources 'development 
.^i^^irements we have been focusing on tfie system rather 
than the sources of the afflictibrfl _Prbgrami and initiatives 
that have^beeri organized tio combat \^uctural unem^oyment , 
such as CETA, as* well as other employment programs, deal . 



\ 



201 



1 

2 
3 

4' 
? 

- 6 

.1 

8 
\ 

9 
10 
1 1 
12 
13 
14 
15 
16 
17 

'18 
19 

:2Cr 

21 

22 

23 

24 

25 



212 

• to work soriotisly ±h the cbmmuhity for tfie community aims 
Weil as their individual goals. ^ t^^-s^^ ' 

- . It as importnnt for us to begin to recognize 

that as a society, we heed to- reinforce bur ihstitutibh 
by focusing on strategies to increase people's involvement 
in helping and supporting one another. The school curriculum 

should be redesigned arid pl^iced in a more cdiuprefiensive 

_^ , » 

setting; 

• How can the society best provide for the 

full development of youth in' an era of specialization? The 

> 

^ _ . ... _ r. ^ 

basic responsibility of "15he school within the total context 
is to 'instruct students. Where learning or the planning 
or sponsorship of learning is not the central pui^pose* at 
hand, • institutions other than school's should provide the 
needed services. Schools shouid not presume to be the 
singular cbcboh bf youth. They canhbt^urriish all services ' 
to ali yotith. Under this concept, the 'school will asst^e 
^ re spoils ibii^ty for pulling tbgether the learning jresbujjces 

k - J - . - - 

of the entlLre co^unity'> as well as developing courses ; 

for the classroom '^nstrudtion^ ' The identification and 

^ _ _ _ _ ^ 

design bf learning opportunities in the community must 

become a new curricuiar priority for the school, and the 

entire rble bf the schbbl is tb orchestrate these bppbrtunities 

for the education of youth; ^ 

Cbmtnuhity based learning provides unique 
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bppfprtuhity for youth to develop rosptsctive maturity and , 

leadership-. Thoughtful planning and organization arc 

r ; 
roquirbd. Cooperat ion .^in the commuhity is essential. ^ 

A shift in school resources may become necessary. Legislation] 

will be required. We have a concept that the only place 

you can learn is within the walls -of the classroom and 

credit has to be earned there . ' Legisiaturie^ ; in some instahceja 

would have to provide action to provide ^credit for certain 

types of experiences of students in the community . 

Schools are the appropriate agency for 

; . ' _ \ \ 

diagnosing the l^arriiri^ heeds- of students , for locating 
and managing the to't.^i Resource pool available to serve 
those .heeds, and toi initiating, organizing, supervising. 



by discussing 
c^siderii^ 



and evaluating all appropriate educational experiences for 
; Students on campus and in th^ community. * 

By linking thinking, and feeiing# by ■ 
organizing to accommodate individual heeds > by discussing 
the consequences of alternative action, by cc^ 
many viewpoints, by offerin^g encouragement and support^ 
by assigriihg resporisibility and giving trust , . an(> by adult 

y 

example, the schools weave an ^attractive strand into 
! .students' consciousness. 

. i ■ < ' . • _ ^ ^ 

^ Fop survival of our* way of iife^ we must 

' have, a literate peopl^. Deficiencies in basic skills^ 



' academic and social, are documented and we've discussed 
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them many' times' today. All states have undertaken some 
efforts to enhance th^ iea.rning and basic skiiisr / 

p^rticujariy in- the areas of literacy.^ There are promising 

■ . _ _ _ __ _ ■ * ■ ■ _ . 

signs that some of these efforts are successful.' We need . 

itiore scientists, mathematicians, engineers, data 'prdcessers 

and technicians, and- v^e need teachers. Our national efforts 

should hot focus on one of'th^se needs at the expense of 

the others. The leadership, the people and resources of 

• J ___ 

this country must be committed to the solution-: of these 

problems. We need public support, not just dollars ^ 

sometimes as important; we heed the support of the leadership. 

The political, civic leader ship of- thisv country niust^e 

committed to' the solution of the'ke problems. And we need 

. . _ ^ ; . .A. 

not to be embroiled or get the schools embroiled in , 
eontroversies* Religious and political issues can hamper 
the effectiveness of the schools'. ^ ^ 

fn the words oflf^ Horace Mann, when they asked 
h.im td defend the establishment of the public schools . 
having to do'with the introduction "bf religious and 
pbiiticai indoctrination into the public schools, his famous 
quotation, which I'm sure you are familiar \vith, "The ' _ 
school is neither- the forum to discuss or the tribunal to 
adjudicate these issues." ^ 

I think we have to be vef-y much concerned 
that we -keep our concerns ---.Certainly the political and 

204 



f 



ERIC 



1 

2 
3 
4 

5 

6 
7 
8 
9 
10 
11 
12 
13 
14 
15 
16 
17 
18 
19 
20 
21 
22 
2'S 
24 
25 



religious concerns aire vital; g but we have to look at the 
iinpaot on the unity that it takes to develop programs to 
solve the problems , that today face the American public 
school system. ^ 

Thank you ve^y mUbhl 

DR. TUXHORN ; Th^rik you. 

i 

5 • - - 

-Carolyn Gillespi^/ the President of the 
Central Parent Advisory Council vf or the Dallas' independent 
Schbdl*' District . ' 

• REMARK ^ BY CAROLYN GILLESP I E 

i MS . CAROLYN GILLB^SME : To Dr. Tuxhorn, 

Mr. Ed Baaa, the National Coalition of ESEA Title 1 Parents 
have named a special day^ April the 9th, as Ed Baca day. 

And/ members. of the National Commissibn on 
Excellence in Educatibh> I would like to take* this time 
and opportunity to thank ypu for letting . me represe&t yo^ 
as a parent in the Dallas Independent School District to 

bring forth some issues to "you that we feel would affect 

_ ' __ _^ _ . ^ ^, ' • 

us an^ bur children, 

As President oi the National Coalition of 
Elementary and Secondary Education Act Title I, Parents, : 
Region VI, and President bf^.the Dallas Independent Schopi 
District's Education Consoiidatibh and- improvement Act 
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Chapter i Central Parent Advisory Council, may I at this 
time thank Dr. Tu^chorn for his support for quality education 
for every child in this great country of burs arid his 
creative wisdom in providing his staff for the support 
of parentar involvement in his quest to make .every chiid 

a winner in the educational arena.--.. 



We, the members of the National Gbalitioh 

of ESEA Title i Parents and the Chapter I Central Parent 

Advisory Council, would like to* address issue number two, 

problems which must be faced ami overcome if we are to _ 

successfully pursue the course of excellence in education. 

Rirst of ail, ±et me say that we all, 

including the President of the Uhi^d States, elected 

\ _ _ _S _ _ _ 

^officials, educators, community organizational leaders, 

church officials, business managers, and parents, should 

work '-^gorbusly for excellence in education because quality 

education to our boys and girls is so important. Our boys 

and girls are the most precious possessions we have. They 

are dur treasures, our investment in the future.- 

As has been stated so many times earlier 

today, during the time before^ 1957 ,.;w^^ the IRussiah-i: : 

successfully put the space orbiting satellite. Sputnik, 

in outer space, the federal government began to funnel 

money into the public schools because most politicians felt 

that we had fallen behind the Russians in technology. They 
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^ . ' ■ ■* 

became interested in strengthening the puiri^ school systems 

across this country; ftf^er the federal government began 

to spend monies in public schools and the boys and girls 

' _ __ _ ' -- 

began to receive the benefits, we began to proper. We are 



now leading the world in outer orbit flights, technology 
and other specif ii areas. . . \ ' ' 

If our way of life and this demdcracy is 
gbi^ng to survive, then we all must face the prpbiem of 
recessidhs and our budget reduction^ when it comes to 
successful programs for our children. As I see it, the 
responsibility of the federal government is to support 
education in order to serve the hatidrial interests by^ 
number one, promoting equality of education; number two, 
advancing quality of education; nxamber three, assuring ^ 
equal access for educational opportunity ; and, number four, 
responding to national emergencies through education. 

We feel that the federal government should 
be committed to supporting the special needs of minorities,, 
disadvantaged, handicapped and hbri-English speaking children, 
We are against funding cuts that harm educational quality. 
Wb urge :.the consbiidaEion of similar federal program's 
into a limited number of grant^x^ promote local control^ 
and the flexibility of educational prdgraitmiing at the district 
tbvel. We recommend the kirby from' Texas plan. 

Careful consideration of proposals to 
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consolidate similar progrlms for a specific student 
population can prbiribte better services to students. It 
appears that last year's experience of consolidations are 
motivated by a desire eve|itually to eliminate programs at 
the federal level and/or transfer the^se programs to the 
state without necessary federal support. . : 

* The National Cdalitidh of ESEA Title I Parents 

Region VI would like to go on record as^ continuing its 

support for categorical programs or single purpose federal 

_*_0^ ^ 

education grants-, as well as the consolidation of similar 
purpose federal education programs.. We oppose the different 
purpose federal giran^^ 'into block grants as this destroys / 
the identity and purpose of the grants. This concept of 
providing stock money makes the funds as easy targets for 
severe cutbacks and erodes public support for the programs 
and special populations they were intended^ to serve. 

We dppose thd tuition tax credit because^ 
number one, tuition tax credits favor only those familiiss 
able to pay; number two, the money to fund tuition tax 
credits must come from existing sources, thus requiring 
some other program to be further cut; and, number three, 
tuition tax credits would erode public support f.b.r public 
education . 

In the pursuit of excellence in education , 
we support the continuance of Cabinet level status for 
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tax dollars to run their schools i Our children should not , 
be penalized in their pursuit of excellence in. ediA^catibn 
just because their :area is full of federal installations. 

We oppose the transfer of 'administration • 
of these and other educational programs td other departments 
of the Executive Btanch. this fragmentation wiil not provide 
■gbod efficient management of funds. it certainly will ^ 
increase and not diminish paper work. 

In closing^ might I say again that if we 

» .. 

are goih^ to . pursue a: course of excellence in education 
that we ail, including the President^ of the United States, 
elected officials, educators, business managers arid parents,* 
vigorously work to support public education. And, again, 
our boys and girls are this country *s most precious 
possessions. They afe the treasures, the investments for 



tlie "^future. 



ThSnk you very much. 

r 

(Applause. ) 

DR. TUXHORN ; Thank you. 

Mr; Don Helms from East Baton Rouge Schools 



in Baton Rouge, 



REMARKS BY DQN HELMS 



MR. 



IIMS: brs- Tuxhorh> Francis, and 
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Sanchez, i appreciate the oppoiftunity to address' this hearing^ 

. ..." 
f -, 'tpo , aiti in the same predicament' of having 

~ * ^ 1^ 

som^i^otes and. Materials that have been more adequat'ely 

dih(3[ in more depth covered than polsibly I need to * go over 

again/ So, consequently, I '11^ try to restrict the remarks 

and reiterate only those that we in East Baton Rouge Parish^ 

Louis^na are concerjied about. : " _ 

j To assess the ^degree to which major social 

change in the last qua?r?ter century has affected student 

achievement is 'a difficult, if not impossible, task. Thefe^ 

is no tangible test data which could properly measure the 

^ impact of social change upon achievement. National assessment 

is the first attempt to assess achievement in a systematic 

_________ * 

standardized way. 

- ■ :^ If one looks at indirect measures such as 

dropout rates, school attendance > vandalism in schools, 
suspension and expulsion rates, et c/etera, logic would ^ 
dictate that achievement should correlate irtversely to 
the factors such as these. Some persons assess ^tiie success 

or failure of educational programs using SAT and SAl^ scores, | 

! 

t 

and we have talked considerably this morning and this : 
afternoon about some of these issues. Here again > these 
cannot be used as sole meksuj;es of program success since 
the nature of the population from which these scores imrnanate » 
change Urom year tb year. The nature the popul^ation; - f 
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Change . couldP be a more revealing source of ihfbrihatibri 
regarding the success \y.f ^chieveineht than the test re'sults 
themselves . ^ . ' 

- ft eertainiy> the .results of some research 
studies reveal a faiglj^ direct cdrrela1:ion .between the 



attitudes of parents and^coitpnunity at large toward school 
! ^ i • 

and the achievement of their children iii school. If _ijidesd 

\ __ 

tty^s is^true, the social change which results in negative 

'.parental attitudes towards school -or towards self would 





generally result in less . achievement on the part of chiid^n. 
dnly when the 'attitudes ; of school personnel are positive 



enough to override the negative op-inions of Q'^hers .does 

i 

this seem to be reversed. * . 

- - V - _ _ _ 

In itty ^pinion, there are three identifiable 
social chaiiges that "have had a heavy impact upon public 
attitudes towairds the schools or. tb^arc^ self . The impact 
Of techno^logy bn the media has made news Irom afotihd the 
world almost instantaneously v .The fact that the itledia 



consistently accents the negative does ii±tle to encourage 

the average citizen tb^ quote/ count their- tjlessings. 

5 : - - . . . . ^_ - 

_ While I don't think the media has exaggerate^d 




the corruption: in government, federal, state ^ ^^-^ local, 
I. db ..think the l^adk of c^oveirage oif worthwhile a^cbinptishm^nts 
oif the government has resulted in negative br aMti^establishrnent 
attitude within the general public. Sch_o^ls are closely : 
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xdehtified with the establishment arid, therefore, receive ' 
a healthy share'*^of this lack of; respect. 

. The harsh realities of physic|Ll war between 
nations and other more subtle but' less harsh realities 
of the every day war between lafcfbr and xnahagement, minority 
and majority cultures, the law and the lawlessness, has 



done little to give the average citizen encouragement a±)but 
their future. These attitudes, ^ther knowingly or not^ 
are passed oh to their children. 

Factors such as these/ coupled with l^e 
media's ignorance of the meaning or lack of meaning of 
Mutest scores they* report , have' placed the schools in a system 

¥ - ^ ._ _ _ ~^ 

of a highly defensive stance and force them to react to 
symptoms o€ pr6b±&ns reported by the^ press rather than the 
roots of the jSrbbleirt^xW^at many educators know should be 
addressed many of the problems 'that have been* pointed but 
by bther presenters today. , ; ; 

A.nd 1 have to divert from my text just a 
moment to indicate to you that in East Baton Rouge Parish, 



Baton Rouge dity and rural areas, for ti?e first time since 
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the state assessment tests in the basic su^ects that 
Dr. Gaston referred to this morning. East Baton Rouge scored 
this ya^r higher than th,e state average since the inception 

» ■ • 

of the testfeg program in all but one category, seventh 
grade math. And the headlihes^ in the paper were "East Baton , 
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Rou^e falls below state average in inatly^ The fine print 
did go on to say that we have acceleraVed and made great 
progress in reading, math at other grade levels, arid writing. 
But I think the message is there. ^ 

The impact of inflation on the average citizen 
goes much further thaj the dollars_arid cents. The feeling 
of inadequacy and helplessness that, accompanies unempioyement 
or a saiSry that will not provide the necessities leaves 
many both bitter arid arig^y- Schools are handy scapegoats. 
. Coupled with the decf eased financial _:support to public 
\g^chools and the decrease iri . service that must accompany 
such loss is bne of the" justifiable outlets for bitterness 
and anger. ' . - - 

Finally, the focus on desegregation, by'' its 
very nature, is negative ,^ while the process of integration 
is positive. One concentrates on undoing something that 
is wrong, while the other emphasizes the right. Iri other- 
words >, integration should concentrate on the positive 
mutual thrust for creating a better world. While few 
communities cari be -forced to integrate, most could be 
required to initiate positive steps with a nucleus of 
positive citizens;. If funds utilized over the past ten 
years for forced desegregation could have been routed 
through mutual understanding of diverse cultures in 
communities along with a form of affirmative action, I thirik 
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we could have seen better cbmmuhitiiBS > better schools > 
with itibre high achieving students. Many of the changes, 
being forced upon the schools and thenegative attitudes 
that accbinpany them have resulted' in ah ever .decreasing 
support of the schools^ both fiscally- and attitudinally ; 

Some of the problems that we need to overcome ^ 
in itty opinion, are as follows: • ^ ^ . 



The' decrease of financial support from 



gbverhmeht and local ta>^ayers is severely handicapping 
many of the^i^hdols trying to maintain programs, some of 
which were started by gbverhmeht agencies. Alsb^ in the 
midst of financial cuts , new mandates requiring greater 
expenditures are further draining resources available to 

- - - - 4 • 

the schools. 

The increased public support for private 
education encourages even less support from public education. 
Voucher systems, tax credits, ail plac^ the public schools 
in a pbsitibh bf facing 'the Ibss bf additional students 
and , at the same time , Ic^^of federal and ibcai revenues 
tb maintain a quality educatibr^ prbgram in a public scWobl 
system. 

; The publicity prbvided by theiirieSia repbrtiiig 

bn the progress' of education by and lar'ge is nefgative and 
based on very unsubstantial evidence. While we have a prbblem 
in publ ic schools , we are having to respond to many unfounded 
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accusatidns. The media, in general, ^rrd general citizenry 



must be better irifdntied about the schbo^g* and the measuring 

devices us^d to assess them. : ^ 

s _ • . " . / 

Schpol systems are victime of ambitious 
pbMticiahs. and advocacy groups. Many mandates and 
practices are pushed upon School systems by the power 
structure. Some regulations and direction is necessary 
to counter local politics; however; advocacy groups and 
regulation writers with such programs as .'94- 14 2 > the ■ ^ 
Lau guidelines of remedies, desegregation r^edies and 
their costs, without financial support necessarily required/ 
require t!he diversion of fiihds from general education needs. 

A comment t^at refers only to East Baton >^ 
Rouge Parish. With a loss of 3,100 students between June 
of last year and September of this yea^, we Have- been 

required to add to bur teaching staSf ah additional 1 19 

■ ; - . : J- : .1^ 

teachers, most all gifted and talented" and special education, 

. ' . • ■ - - ' ' 1 - , - 

oftentimes with class sizes bf fbur to twelve. Therefore^* 

y ■ \ _ _ ... . . J . ^ 

the financial impact and the impact on space,, on transportc^- 
I . • . ^ 

tion, et cetera, being tremendous, a tremendous burden> 

i • 

a burden that those whd write sirch regula tionjs , I'm su^e, 
never dreamed would- occur. We need better bilfance. It; 



is not to say that bur school systems and. educators are 



■ 1^ 



opposed to the needs of ■ children with all types of handicaps, 
special education needs, whether they be rern«2dial or whether 
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^ . - .... - 

they be advanced^ but such prbgraih's need to be properly 

funded > and there needs to be a balance in the regulations 

that requi/re sometimes unnfeeded : expenditures • 



While the intent of many is positive, and 
we aire very 'supportive of efforts to h^ip us dea-l with 
problems th^t public schools have -never been asked to deal . * 
with before due to social changes prof essionai strategies 
need, to be designed by professional educators > and such ^ ■ 

■ policies . heed to be implemeh^ed ^t the f ederal 'stdte // 

' ■- ' : ^ K . - 

and the local level; ^ ' - . ' • > 

Several speakers have commentied tCK^ny about - 

t§acher literacy. .1 last want to /reitetate that while we 

are suffering, as Dr. Gastoij indicated , S decline in -the -.^ 

number of teachers available ani . a teacher shortage , w^ ; 

are concerned . ab6u£ the;,qua;Lity' of th^ teachers we have, . 

and' we vrauig^urge the Commission to k-eep the quality or 

teaches^'^'''^^ avai^rbie to *us^ utmost in their 

deriber^trCone. Qualxty> rather . than quaint ity, i^ what will 



brinq %)Ublic confidence- back to education.. 

Finally/ I'd like to aay that^ pay, support, 



recognition for -good teachihg/are vitai if we are to retain 
ir?d 'attract "exteLlQnt-^to&chers. We'rq in the process of 



devcLbping a program t. at would interface: with* our 
pet 



rcJch6mical:^nciu^frx-'3 , and .we Have fbu^a / groat demand 



for youngster.^ IB yuars'oC ago, lii.gh sclioo? gracluato!J, 
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great demand for employmeht of such youngsters. Yet, 
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at IS yeari df^.age they start at $25,000 a year, even 

irr* apprenticeship programs. That same i8-year^61d who 

chooses a college of education and a teacher training 

program loses the $100,000 the petrochemicai industry worker 

ha'i^-inade during the four years of his college training 

and then goes oh to a teaching career with salaries woefully 



q 5_ ^- 

:|; low c^nd in our state, as was indicated this morning, only 
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c^yeraging $17^500 a year. 

"■ ^^*v ' 

buying the four years that our teaching, 
candidates are in/^cbllege, the petrochemical worker has 
made $100,000. By the time the teacher is ready to go to 
work for us for $14,000, 'the petrochemical worker with a 
high school diploroa^'is making $35,000. ' , " 

East' Baton Rouge h^s been designated by the 
Justice' Department as the mdd^l "for new desegretation 
strategics*; Same call it the battle ground for new 
desegregation strategies. 

We Ttave to find a way to deliver quali^ty 
eciKi^ation, to achieve integration, but, at the name ti:r;e, 

•■ "♦'^ 

not conti^riuing to cause our schools, to quote the Justice 
bo^artment / t8. -be a puJalic gc::oo1 riystcin far only the poor 
^ I and the minorities. Baton Rougo Parish hau lost ^ 

8,000 students in two ^oars since the implembhta tioh oil 
our iorced busing plan. 
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We must find ways> in cbbpe rati bh with the . 
federal government^/ with, the community, and with ^educators. 



to avoid running 700 buse*. a day, 10,000 miles a 
with 18,000 pickup spots, and using a qtiarter of a million : 
gallons of gasoline a year for 55, 60,000 students. We,;' 
must find a way to channel that energy and that cost i^td 
improving instructional programs and educational programs 
and reallocate resources to ^do so. With a 147 i^illioh 
dollar budget, East Baton Rouge has a contingency reserve 
of only $600>000. One good storm, one good rain storm 
through the area and the coritihgency reserve would be go^e 
and wd would hot be making payrolls . ; ' , - ; '^'^ 

We have problem^, as do others who haye taken 
this opportunity to speak to you tocjay. And I ^^"t to say 
that I appreciate the dpporturiity, also. Regardless of 
those problems, there are many of us out .there and' many 
•of those who spoke before you today .who are optiTnistic and , 
who realise tha^^'''^ must remain positive even though we 
do have problems and frustrations that we must present to 

you. We^ask ^ for many things, money sometimes > support 

^ ' . • . . 

sometimes, assistance with publicity and attitudinal change 

toward public education / bat we're here and we're waiting, 

and we need help, and with that assistance, we hope and 

Cool that WG can continue to work with the public school 

5y5it(Mn:i ar, they were brigihalLy designed and as we hope 
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they can be for ail children; - ' - ,^ ' 
• Thank you. 
(Applause.) : 

DR. TUXHORN ; Thank you, Don.*^ 

^^Mr. Lewis Putnam, the Prisident.of the'^New 

» ....... ^ 

Mexico School Board ftssaciatibn. .■■'> ^ 

. . ^ ^ . ■■ ' • 

REMARKS BY LEWIS PUTNAM . 



MR.. LEWIS PUTN^; , Dr - fuxhorn , member s of 
the eommission , the :hbur is getting late> and I ' 11 make 
mine- short' and sweet.- ' . v 

One of the major social changes we view as 

affecting education is the growing permissiveness of society. 

*• . - -'. - - - 

This permissiveness permeates all levels > ^ age levels / and 

^^adverseiy affects "student" aqhievements , attitudes , and 

-conduct. . This attitude has "caused students to feel that 

individual riglTtsr are more i^nportant than group rights. 
> - 

Unless they. are permitted to. do what fhey want, when they 
want to^ and the way they waht:%0/ they will not play the 
game^ at-'.all , and not only refuse to learn themselves, but- 
tfiey -wiit not permit, others to learji. ; 

it is glaringly apparent that many students 
have developed an^^ attitude "I can do 'ray own thing and do 
not have to answer to anydn<$ for my actions." How often 
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do you read a bumper sticker or a T-shirt slbgah that says> 



"if it feels gbbd^ db it," which seems to be the attitude 
of too many of today. And, of course, the bbverse is true; 
if you don't feel good and it requires dis^gi pli he and effort, 
don ' t do it . . , . 

Another change, or possibly more correctly, 
another aspect of this permissiveness is the grdwirig -lack 
of . respect to any authority. This starts with parental 
authbrity over their children and continues through adulthood 
with the lack of respect for authority of law'^and government. 
Many students have come to believe that sbciety bwes.them 
a living, »ahd, believing this, they can see no value in 
getting an education. Why strive to get an education which 
will enable them tc? get a job wheh society will feed, house, 
and clothe t^eS withotit any effort bn^ their part. People 
have t^e idea that this country and its ihstitutibiis dwe 
each person something, but tend to forget that what made 
the country great in the first place was each person 
contributing his or her share and being willing to do their 
sh^re of the work. 

If we are to. succes^^uliy pursue tl^e course 
of excellence in education,; we nm^t improve students' 
mbtivatioh/ attitudg^ and conduct. The 'schools need to ^ • 
return to the basics, but the schools must be allowed tb 
educate and let the parents raise their children. The 
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schools will* heed to regain some of the authority which :. 
they have lost in the last quarter of a century in such 
areas as conduct^ dress codes, discipline. There should 
be greater cooperation between schools and the judiciary 
system. The courts need to stop attempting to run the schools 
and return the control to the professionals. Schools should 
not be a dumping grou^ for every problem of society^ nor 
should they be used as a means of punishifient the way some 
judges and probation officers deal with young people - 

Finally, there heeds to be a definition of 
what schools are supposed to do. What does our society 
esxpect the finished product td be? Do we want ah -increase 
in the achievement of, basic education objectives, wh^ch 
can be done through- a general and systematic effort to 
improve r curriculum standards, or do 'we want to maintain 
a pluralistic education system which fluctuates . to I 
accommodate the various cbhtradictbry values and interests 
of any constituency? , ^ . 

And 1 thank you. 
^ (Applause ; ) ' : ' ? ; ' 

DR. TUXHQRN ; Thank you. ' . • ' 

Martha Thompson. 

■ * - a 

i 

' ■ — . - 

R£:L^:.RKS by MARTHA THOMPSON ' . 

g-HA- -THOMPSON ; My name is Martha 
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Thbitip soil . 

' To Mr i Scott ^T^ Dixon Am 

I correct? To the other 'two Cbmrnissidhers , I'll say it 
like that, because this was a quick thing; 

And my concern as being here coming before 
ydu-all is I wonder why that, the parents and the community 
people, leaders was hot notified about this public hearing. 
There could have been much moire input from the community 
people and the parents who are furnishing the schools the • 
children. And we're concerned about our children's 
education. We're concerned about having a part and hot 
sighing a paper saying that we have been ihjxut oh plahhihg 
when we don't know anything about it, 

Ahd I live', here in Dallas, and I'm very 
involved with the school districJt, the ISD. I'm a repre- 
sentative 5f our: local school with Title 1/^the Central 
Parent Advisory Committee. And I thinly it is unjust to 
the parents, it is unjust to the people that is concerned 
about quality educatioR. We're riot by quantity. We are 
by quality. And there's a difference in quality ahd quantity 
and we can do much better. Arid I hope that the federal 
wiii not lay their hands asidei and send it down to the stat-eV 
for the state to allocate it to whoever they fee^ like that 
rieed it,, bebause there arfe children out here that needs 
the service ahd hpt put oh paper what tihey are 'getting. 
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Arid testing shows where that we have all of these different 
programs. We heed a good prbgrain that children can^ 
educated and get a goq^ educationr and that ' ^ my concern » 
here today. ^ ^ . 

Th^y had a public hearing down here last 
week on the handicapped > and the way I saw it was on the 
T.V. And I know that it costs much more by putting it on ^. 

T.V. and putting it in the newspaper than it is — They have 

. _ ♦ _ _ _ _ _ _ _ __ 

.the parents' name. They have the leaders, and let them _ 

know about it,, because T work very closely and I didn'€ 

know any^ing about this (hearing coming up as today until 

a lady . . . arid she could not explain t^jfne who told her^ 

but by being here, 1 know who told' her. Arid I'm riot ^ hostile 



with her at all. I just want it to get ^to the right people/: 
keep the program goings see that it is Qverse^> that the*^ / ■ 
children .get the beriefit of it-* . » 

' .^^^d thank you. . *" . 

^^pplatise.) ' 
DR. TUXHOR^l : Thajiic you. We appreciate your 
coming down. ■ ^ 

And we do have a problem sometimes. Nie_^get; ■ 
it to the newspapers. We don' t alwayp get these things 

printed. It is'iidt really news. ^ 

. •• ' -* ' ' - . " 

Frank arid Norm, appreciate so much^your being 

^ .-- - ^ - .j 

here> :and as soori as we get the transcript, we'll bp getting 
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you a copy of it. v* 

EiR; SANCHEZ ; Thank you, Scott > '^ery ittuch;^ 

^ DR. -FRANCXS ; Thank you; . 

Whereupon, at 4:07 p.in., the hearing was 

concluded.) 
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C E R T f F I C A T-E 



I , ' ' i^ifenft^;^^ Wrigjit, . a Certified Shorthand 



Repb'^^^ f or the of Texas, do hereby certify that . 

the tacts as stated" bj^ me -in th,e5, ca5^tibn hereto, are true; . 

. - ^^_-^^^:,i^J\::\:':_^^":j'M-\j^_ 

that the' afeove . and forego irig^proGeedin'gs ara^iiidicated herein 
weire reported ;by rhe^rid the sfairif ^ete thereafter 'Ire^ 
to typewriting by me; .that the '^bpve aiti'd ore^oing^as set' 
forth in the typewriting i)s a fuld> true and- c^±rect ' 
trariseript of the prOGeedings^ had^ 



SPS^S under' MY nPMi and.se^l of office oh. 



this 19th day of October, A. D., 1982< 



Glenhl-M. Wright V . 
Certified Shorthand Heporter 
. ^ State- of Tjexas' J > 
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